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CHAPTER I: INTRODUCTION

Background

Over the past several years, there has been a mounting trend of
immigrant students joining the population of traditional college students in the
U.S. universities. These immigrant college students are coming either as
refugees who were forced to leave their nation or as those who voluntarily left
their native country seeking a better place. Recently, the U.S. refugee program
has become wider and more diverse, as far as the number and the nationalities
of the refugees admitted to the United States (Terraza, 2009). Most of these
immigrants and refugee students have completed some or most of their
secondary education in their native country. With English being the universal
language, one may easily assume that these learners are rather proficient in
English; however, this is not necessarily true. Traditional English as Second
Language (ESL) students who enter U.S. schools at late elementary and early
secondary level usually have strong first language (L1) literacy that can help
them gain literacy in English as their second language (L2). Older immigrant
students who join the U.S. schools at late secondary to post-secondary level are
generally caught between languages and literacies, resulting in a fractured type
of education (Reid, 1997).

The immigrants and refugee students admitted at the U.S. secondary
schools and universities come from different backgrounds where literacy is

viewed and defined differently. They have to face great challenges both
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linguistically and academically because of being placed in a new environment
where everything is different from what they are used to. Additionally, most of
them have to assume full and adult-like responsibility to help their families and
relatives adjust to the new life (lgoa, 1995, Suarez-Orozco, Suarez-Orozco, &
Todorova, 2008). For such students, traditional college education poses
numerous problems. They have special linguistic and academic needs that need
to be recognized to allow them to bridge the gap between the two environments.
In this study, | focus on such learners and follow their academic journey as they

construct new understanding of what literacy means to them in the new context.

Various Views of Literacy

Ogbu (1990), defined literacy as “the ability to read and write and compute
in the form taught and expected in formal education” (Ogbu, 1990, as cited in
Street & Street, 1995, p. 107). This definition of literacy was sustained for quite a
while across the curriculum in school systems until Street and Street (1995)
argued that there are other varieties of literacies that students experience and
practice outside of school. These literacies, they claimed, are tied to the students’
cultures and affect their academic performance. Students in many agricultural
countries for example, are not likely to come across the same kinds of texts and
documents with which students in industrial societies may be familiar. Galil
Weinstein-Shr (1993) studied the literacy practices among the Hmong refugee
community in Philadelphia as an example. She mentioned that “Hmong refugees

are often portrayed in the American media as helpless peasants who have been
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thrust empty-handed into the brutal realities of civilization. In fact, if Hmong
refugees had not been resourceful they would have not been here” (p.272). She
gave them credit for adjusting to extreme changes and for the wealth of
resources they brought to their new society.

Doronila (1996) investigated literacy practices in the Philippines as a
typical case. Her ethnography provided evidence that in some communities,
literacy practices are found to be only related to religious services, community-
building, people empowerment, and other “political” activities. Therefore, it is
highly probable that individuals are more proficient at processing information in
these task domains but not in the task domains related to a school setting.

Recently, researchers have moved away from the traditional skills-based
model of literacy, towards the consideration of the different literacies practices in
the society. Referring to the four pillars of education characterized in the Delors
Report (Delors 1996), the new definition of literacy has moved beyond the
commonly-known one. The commonly-known definition implies that acquiring
literacy involves “learning to know” while the new definition implies that literacy
acquisition also involves “learning to do”, “learning to live with others” and
“learning to be” as well.

Lea and Street’s (2000) Academic Literacy Model addresses the issue of
student writing in higher education. This model views academic literacy as social
practice within a variety of contexts where multiple literacies are presented as a

variety of communicative practices. According to this model, all definitions and
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characteristics of literacy play an important role in the students’ academic
achievement. The students’ academic socialization along with their discovery of
their identities and positions in the socials institutions help shape their academic
performance and literacy practices. The Academic Literacy Model focuses on the
process of acquiring academic literacy by shedding light on how students
develop new academic literacies practices to effectively participate in an
academic environment. In this study, | explored this model further as it applies to
refugee and involuntary immigrant population.

Traditional notions of academic literacy (Bartholomae, 1985) focused on
rules, conventions, and ways of knowing required for success, rather than on
how students negotiate and make sense of academic learning as they become
effective members of academic discourse communities. Unlike these traditional
notions of academic literacy, this study took its origin from Ogbu’s refugee-
related Voluntary and Involuntary Minorities Theory (1974) and Lea and Street’s
Academic Literacy Model (2000). Ogbu studied whether being a voluntary or an
involuntary immigrant can affect the adjustment in the new society along with the
academic performance. Lea and Street's Academic Literacy Model views
academic literacy as a practice and presents institutions with a variety of
communicative practices. This model sheds light on how students develop new
academic literacy practices, which help instructors understand the socialization
experiences students go through to effectively participate in academic

communities. One of the main reasons the Academic Literacy Model was chosen
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as a backbone for the theoretical framework of this study is that it offers an
understanding of the nonlinear and the unpredictable process of acquiring
academic literacy as well as helps us to better see what the participants’ notions
of academic literacy were and how they might differ from the dominant culture’s

definition of literacy.

Immigrant Students and Literacy

Little research addresses the academic needs of refugee students at the
college level. Black (2001) reviewed progression in the field of refugees’ studies
over a period of fifty years to link its institutional development and critical
academic reflection to policymaking. He found that over the period of fifty years
there was a rapid development of centers and programs serving the social and
financial needs of this minority group. Therein, school-aged immigrants were
encouraged to settle in the scholarly realm. However, immigrants at the post-
secondary level had a tendency to seek employment and financial stability, as
opposed to continuing their education in post-secondary institutions. This lack of
immigrant students at the college level results in a parallel lack of research
addressing the college education of refugees that arrive in the host nation at the

post-secondary level.

Both Schwartz (2004) and Vasquez (2007) studied first generation
immigrant students at the college level. Schwartz’s study was done in a college

composition class and Vasquez’s was in a college |IEP (Intensive English
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Program) class. Both researchers were investigating patterns of classroom
interaction of immigrant college students. They found their research participants
to be orally interacting at an average level while producing poor to average
written work. They lacked interest in the subject matter and struggled to finish the
course. Their findings were somewhat similar and interesting, as they concluded
that refugee college students tend to drop out of their classes (Vasquez, p. 347).
These students “are not just struggling for command over the English language,
but they are also learning how to balance school, work and home” (Schwartz, p.

52).

Refugee Theories and Academic Performance

John Uzo Ogbu (1939-2003), was an anthropologist and a professor
whose studies focused on minority groups, immigrants, and refugees and their
school performance. He identified two groups of immigrants: voluntary
immigrants who make the choice to relocate and involuntary immigrants or
refugees who are forced to move against their own will (Ogbu and Simons 1988).
Ogbu’s “cultural-ecological” theory (1981) talks about how minorities “see their
world and behave in it” (p.158). It states that the way minority groups are
accepted and treated in a society can affect their school performance.
Furthermore, their attitude toward learning and achieving is influenced by
whether or not it was their choice to leave their homeland or if the choice was

made for them.
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In his “Exile and Resettlement: Refugee Theory”, Kunz (1981) argues that
when it comes to resettlement “many of the refugees’ problems could be tracked
back to their emotional links with and dependence on their past, the refugees’
marginality within or identification with their former home country” (p.43). Kunz
identified three groups of refugees: first, the majority-identified refugees, who
identify themselves enthusiastically with the nation. Second, the events-alienated
refugees, who are marginalized and unwanted in their homeland. And third, the
self-alienated refugees, who might retain some attachment to their homeland.
Each of these groups’ emotional links with their homeland affects their
educational performance and school achievement, according to Kunz. In this
study | will further explore the link between the emotional attachment of the
research participants and the effect it may have on any occurring academic

problems.

Statement of the Problem

The increased diversity among college students on university campuses,
especially from immigrants, involuntary immigrants, and refugees presents
instructors with the dilemma of how to place and instruct this student population.
This diverse population of college students needs to be recognized as a distinct
group of students with distinct needs to be met. A commitment to help these
students succeed and integrate their global perspectives into our academic
systems is needed across the curriculums of our academic institutions. In her

case study of college immigrant students, Johns (1992) pointed out how college

www.manaraa.com



years represent major literacy transformations in their academic life. She noted
how immigrant students come across different types of academic literacies they
may not have experienced in their U.S. or foreign school years.

During the first two years of college most college students take required
general education courses to fulfill the universities’ graduation requirements.
Consequently, it is during these first few college semesters that students’
academic literacy difficulties become more apparent and receive their greatest
attention because of the formal shift in their study habits. The academic literacies
research that has been associated with second language learners at the
university levels has its main focus on traditional ESL learners. Little research
has focused on the academic literacies difficulties and practices that immigrants,
involuntary immigrants, or refugee college students face across various

disciplines during their first years of university life.

Purpose of the Study

The purpose of this study is to first, examine the difference between the
academic literacy definition and views of the involuntary immigrant college
students and the academic literacy definition and views of the hosting country.
Second, is to examine how these students acquire academic literacy in a college
course in relation to their own definition of literacy. In doing so, this study
extended the existing research on academic literacies for refugees and
involuntary immigrants in the hope of developing programs and student services

that would be benéeficial for this population of college students.
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Research Questions and Hypotheses

The following research questions were developed to fulfill the previously stated
objective:

a. What is the definition of academic literacy according to forced immigrants
and refugee college students in relation to their cultural and educational
background?

b. How do forced immigrants and refugee college students’ definition and
views of academic literacy change over the course of an academic
semester?

c. What new academic literacy practices do forced immigrants and refugee

college students develop over the course of an academic semester?

Significance of the Study

Little research addresses the academic needs of involuntary immigrants
and refugee students at the college level. Therefore, this study focused the
attention on this growing college population. The 2000 U.S. Census found that
the population of foreign-born nationals is 28.4 million, and this represents over
10% of the country’s population (United States Department of Commerce, 2001,
p.2). These numbers justify the attention to this population and their needs in
general and at the higher education level in particular. Understanding these
students’ background and culture and how they understand literacy is essential
for providing more successful educational experience to them. This study is

significant because it helped give dignity and voice to this minority group of
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students. Moreover, this study is significant because it provided understanding of
how involuntary immigrants and refugee learners develop new academic
literacies practices as they go through the academic socialization process, rather
than focusing just on what they should know in order to become successful
educated members of the new community. This study was intended to focus on

the process of their learning and not just on the outcome.

Limitations

This case study research included purposively selected participants from
an all-immigrant population where | volunteer to serve my community. Also, the
study focused on only four individuals who were all from the same cultural
background. They were all speakers of English who did not need additional
English classes. These participants may be told not to or may be hesitant to
share their difficulties and concerns, partially because some cultures discourage
speaking about family affairs outside of the family. Both, Fishman’s (1991) study
of literacy experiences among Amish refugees and Weinstein-Shr’s (1993) study
of literacy experiences among Hmong refugees in Philadelphia were good
examples of two different cultures that do not believe in sharing family matters
with non-family members or in documenting any of them for outsider use.
Although this group was chosen for maximum representation of first year
immigrant college students, it is a limited size sample and care should be taken
in generalizing the study’s results to a bigger population of immigrants. Further,

their academic socialization journey was documented for only one semester.
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Future studies should be conducted so that a longer academic period may be

documented.

Organization of the Study

This study employed a case study methodology and used multiple data
resources to establish reliability and validity of data (Yin, 2009). Data collection
occurred over one academic semester, approximately 16 weeks in length, in the
belief that a prolonged engagement with the case study participants would
increase the reliability and validity of the data collected (Stake, 2000). Data
sources included field notes, participant interviews, researcher’s reflective
journal, and course artifacts. Data for the study was analyzed for emergent

themes and/or patterns related to the purpose of the study.

The first chapter presents the background of the study, statement of the
problem, purpose of the study, research questions and hypotheses, significance
of the study, limitations, and organization of the study. Review of the related
literature included in the second chapter presents research on immigration and
refugee theories along with other theories and research related to academic
literacies. The methodology used to collect and analyze the data is presented in
the third chapter. A display of the data collection findings is presented in the
fourth chapter. Lastly, discussion of the study findings, conclusions, and

suggestions for future research are obtainable in the fifth chapter.
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Definition of Terms

Refugees: People who fled their homeland seeking asylum in a foreign country.

Involuntary immigrants: People who were forced to move and relocate against

their own will.

[Considering the terminology used in relevant literature, and for the purposes of
this dissertation, the terms refugees and involuntary immigrants will be used

interchangeably.]

Academic literacy: Traditionally known as the ability to read, write, and compute

in an expected formal education setting.

Academic literacy practices: Academic literacy (as previously defined)
purposefully practiced and embedded in social goals and cultural practices.
These practices change and new ones are frequently acquired through

processes of informal learning and sense making.

Cultural background: “The context of one’s life experience as shaped by
membership in a social group and a geographical area based on race, ethnicity,
socioeconomic status, language, religion, sexual orientation.” (Retrieved from

NCATE Glossary)

Educational background: One’s history of all received education.
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Host country: A nation that permits individuals, government representatives, or

agencies from another nation to operate, under specific conditions, within its

boundaries.
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CHAPTER II: LITERATURE REVIEW

Introduction

Despite the existence of research in U.S. schools and universities with
regard to second language acquisition, there has been a renewed interest in this
topic in recent years with the incessant arrival of immigrants and refugees.
Refugees, immigrants, and asylum seekers from different parts of the world
continue to come to the United States. As the nation’s population of these
diverse groups increases, researchers in the education field are continuously
challenged to revisit the status of academic performance of these newcomers.

In my attempt to portray the status of research on refugees and
involuntary immigrants among college students and their academic achievement,
| created four categories to organize my review of literature. First, | looked into
the literature linked to refugee and involuntary immigrants’ theories and the
related issues of relocation, resettlement, and academic performance in the
hosting country; second, | searched the literature for theories related to second
language acquisition at the academic level; third, | presented some views of

academic literacy; fourth, | examined research that has applied these concepts.

Refugee Theories and Academic Performance

Ogbu’s Voluntary and Involuntary Minorities Theory

John Ogbu (1981) studied the effect of immigration and resettlement on

receiving equal educational opportunities and on school performance. His studies
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were mainly concerned with minority groups such as immigrants, and refugees.
He identified two groups of immigrants: voluntary immigrants who make the
choice to relocate and involuntary immigrants who are forced to move against
their own will (Ogbu and Simons 1988). Ogbu developed his “cultural-ecological”
theory (1981), as he called it. It talks about how minorities perform in schools
according to how they see themselves fit in the new society (p.158). It states that
the academic achievement of minority groups is greatly affected by the way they
are accepted and treated in a society. Furthermore, their attitude toward learning
and achieving is influenced by whether or not their immigration was voluntary or
involuntary. Ogbu’s research also pointed to the variations in school performance
among the diversity of minority groups (p. 164). He suggested that the
differences appear as a result of what “Community Forces” are operative in the
disparate groups.

Ogbu defines “Voluntary Immigrants” as groups of people who move to
U.S. to improve their lives willingly. They are more likely not to experience long-
term language, cultural, economic, and educational dilemmas. They don'’t
perceive their presence to have been motivated by white America, the hosting
society. Ogbu found that the education of subsequent generations of minorities
who are American-born continue to be influenced by the community forces of
their forebears, those who immigrated to take advantage of education and its
rewards that may or may not be offered in their home countries. These groups of

immigrants, in Ogbu’s study, included immigrants from Africa, Cuba, China,
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India, Japan, Korea, Central and South Americas, Caribbean countries, and
Mexico.

Conversely, Ogbu’s definition of “Involuntary Immigrants” includes groups
who’ve been conquered, colonized, or enslaved and moved to U.S. against their
will (p. 165). They are more likely to experience school performance issues. They
perceive their presence to be due to some external force. They tend to be “less
economically successful than voluntary minorities” (p.166). These groups of
involuntary immigrants, in Ogbu’s study, included American Indians, Alaska
Natives, Mexican-Americans, Native Hawaiians, Puerto Ricans, and black
Americans. They usually lack the “back home” experience that voluntary
immigrants have and they tend to perceive “discrimination” because of their
parents’ experiences.

Ogbu asserts that his classification system is not based on race; however,
his comparative study excludes white (European) ethnic immigrants. His focus of
analysis is rooted in variability of “the dominant patterns of belief and behavior
within a variety of minority groups.... Some beliefs and behavior apply to enough
members of a minority group or a type of minority group to form a visible pattern.”
(p.168) He has found that similar treatment among various minority groups
results in a variety of responses and interpretations. His research proposed that
different cultural models of American society are differentiated by the beliefs and
behaviors evidenced among minority groups in both voluntary and involuntary

samplings. Ogbu’s theory highlights differences in school performance between
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voluntary and involuntary immigrants, yet offers no pedagogies for application in
classrooms among minorities. However, he offered some suggestions such as:
a) treat each student as an individual; b) establish trust; c) develop culturally
responsive instruction; d) guide writing and discussion projects in order to
achieve success; e) encourage students to value school success while retaining

cultural identity.

Kunz’s Exile and Resettlement Refugee Theory

Kunz (1981) argued that when it comes to resettlement “many of the
refugees’ problems could be tracked back to their emotional links with and
dependence on their past, the refugees’ marginality within or identification with
their former home country” (p.43). Kunz identified three groups of refugees: a)
the majority-identified refugees, who identify themselves enthusiastically with the
nation; b) the events-alienated refugees, who are marginalized and unwanted in
their homeland; c) the self-alienated refugees, who might retain some attachment
to their homeland. Each of these groups’ emotional links with their homeland
affects their educational performance and school achievement, according to

Kunz.

Second Language Acquisition and Academic Proficiency

The complex nature of second language literacy has recently become an
area of special concern to applied linguists and second language acquisition

researchers. The process of second language literacy development is a highly
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involved one. Studies of reading-writing relationships between the first and
second languages suggested that the second language literacy acquisition may
result in varying outcomes depending on the nature of the first language literacy
and on the extent to which it has been mastered. Perhaps one of the most
controversial issues in second language acquisition is biliteracy, which is the
ability to use and comprehend written print in two languages. Stephen Krashen
and James Cummins both addressed the importance of second language
acquisition for reaching literacy level in the target language. First, | summarize
Krashen’s Monitor Theory and the different ways it can be used to help learners
acquire literacy in the second language. Next, a brief review of Cummin’s model
for second language acquisition is discussed along with a brief display of its

application.

Krashen’s Monitor Theory

Although Stephen Krashen’s Monitor Theory is relatively old (it was
devised in the late 1970s and early 1980s), it still has a great impact on
educators and researchers in the language field. The Monitor Theory is related
to Chomsky’s theory of language, which states that humans naturally have a
specific faculty for language acquisition or an innate ability to learn and process
languages, a feature that distinguishes them from animals. Five principle
hypotheses comprise the Monitor Theory, and according to Krashen, they

include: The Acquisition-Learning Hypothesis, the Monitor Hypothesis, the
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Natural Order Hypothesis, the Comprehensible Input Hypothesis, and the

Affective Filter Hypothesis.

The Acquisition-Learning Hypothesis differentiates between acquisition
and learning. Acquisition takes place naturally when learners engage in normal
interactions in the second language. Learners often cannot articulate specific
language rules; rather, they use what feels right to them. Acquisition can take
place unintentionally and unconsciously. Learning, on the other hand, entails
gaining explicit knowledge about a language and its rules. When second

language is the object of instruction, knowledge is gained intentionally.

One aspect of the Acquisition-Learning Hypothesis that Krashen
emphasized was the non-interface hypothesis, which states that the learned
knowledge and the acquired knowledge are independent of one another. They
do not interact in any way. Knowledge that is learned is not available for
spontaneous usage as the knowledge acquired (Krashen 1995). When grammar
is acquired, second language learners are incapable of verbalizing the learned
rules. This explains why knowledge that is learned cannot be acquired and vice

versa.

The Monitor Hypothesis addresses the language learners’ ability to edit
their utterances. An internal “monitor” faculty is used to do this. Learners use
learned knowledge to edit speech during production. This monitor faculty works

when a learner has sufficient time and has a need to pay attention to accuracy.
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While the monitor is a necessary tool that can aid the learner towards accurate
speech, at times it can be a burden and a cause for hindrance. If a learner relies
too heavily upon the monitor faculty, speech will be slow and laborious. It is
imperative that the monitor be used at a rate in which speech is fluent but

relatively error-free.

Krashen’s Natural Order Hypothesis posits that language is acquired in a
predictable sequence. It is the innate language acquisition device (LAD) that
allows for this to occur naturally. The order of language acquisition has nothing

to do with the order of the language instruction received.

The fourth component of Krashen’s theory, the Comprehensible Input
Hypothesis simply states that input must be comprehensible in order for it to be
acquired. Comprehensible input is defined as speech that is understandable to
the learner. Krashen uses the [i+1] formula to represent comprehensible input.

In this equation, signifies the learner’s current level of proficiency and “1”
represents one level above the learner’s current proficiency level. According to
Krashen, ideally learners should receive input that is one level above their
current level of proficiency. If input is higher than one level above the learner’s

current proficiency, the learner can still process some of it, but he or she will

merely disregard the input that is incomprehensible.

The final hypothesis of Krashen’s Monitor Theory is the Affective Filter

Hypothesis, which notes that the learners’ attitudes and feelings toward learning
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have a great influence on their second language acquisition. Each learner has
an intuitive affective filter. When the learner has a positive attitude or feeling
towards the learned language, the affective filter is said to be low. When the
learner has a negative attitude or feeling towards this language, the affective filter
is raised higher. A high affective filter causes the learner to be very
conscientious about any mistake made in the process of language production

which causes a great barrier to second language learning.

In order to create an optimal environment for second language acquisition
to take place, educators are advised to use all five hypotheses of the Krashen’s
Monitor Theory in their classrooms. It is preferable that they be aware of all five
components of Krashen’s theory and of the significant difference between
acquisition and learning. Because of the fact that acquisition results in a higher
fluency level and a more authentic, meaningful understanding of the second
language, educators must strive to create a natural environment that mimics the
natural setting in which acquisition occurs. An understanding of the monitor
faculty function is also imperative. Teachers should recognize that students
need ample time and learned knowledge in order to make use of their monitor’s
innate sense. They must realize that error-free speech production is unlikely in

situations where the student does not have ample time to apply their monitors.

An understanding of the Natural Order Hypothesis and the way it is
processed by the learner is important to teachers for two reasons: First, teachers

can use knowledge of this hypothesis to design or modify curriculum so that
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classroom instruction reflects the natural order in which language is acquired.
When this is not possible (due to district or curriculum requirements) teachers
must realize that, although they are teaching a given structure, this structure may
be out of sequence in the natural order. Thus, it would not be possible for the

student to acquire that structure.

Educators of any second language should constantly be aware of the
input they supply their students with. Because of the fact that the input must be
comprehensible in order for acquisition to take place (Krashen 1998), teachers
must be cognizant of their students’ proficiency levels and modify their own
speech and language instruction to ensure comprehensibility. Another way for
teachers to aid second language learning is by providing an environment in
which the students feel safe and comfortable. The classroom atmosphere should
be designed to keep the students’ affective filters low. If the students feel tense
or have negative attitudes towards their language learning, it will be virtually

impossible for them to acquire anything.

Cummins’ Model of Second Language Acquisition

James Cummins (1996) believed that there are three processes that
influence second language acquisition. These processes are: the different
cognitive and contextual demands on language competence, the development of
communicative competence in the target language and the correlations between

the first and the second language.
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According to Cummins, academic tasks can be described in relation to
how difficult they are cognitively. A task is said to be cognitively undemanding if
it requires students to process small amounts of information using little cognitive
engagement. An example of a cognitively undemanding task would be reading a
big book as a class in an elementary ESL class. A cognitively demanding task is
one in which the students must assimilate and process complex information.
These tasks require considerable cognitive development. An example of a
cognitively demanding task would be for a student in a high school ESL course to

write an essay discussing the theme of love in Romeo and Juliet.

Just as academic tasks can be described in terms of their cognitive
demands, they can also be described in relation to the amount of context that is
available to the learner completing the task. Context-embedded tasks are those
which offer sufficient context (such as body language, visual cues, or prior
knowledge) for the learner to construct meaning with relative ease. A reading
passage would be context-embedded if it offered pictures depicting the action, if
the instructor pantomimed the actions of the passage, or if the students role-
played the action. Context-reduced tasks are tasks which offer few clues to aid
in meaning construction. A context reduced task might be reading a lengthy

chapter in a typical college textbook.
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Cognitively Undemanding

Context-embedded Communication Context-reduced

Communication

Cognitively Demanding

Figure 2:1 - Context—embedded task difficulty — by Cummins

To facilitate the discussion of the different cognitive and contextual
demands on language competence, Cummins proposed a framework created by
two intersecting lines (see Fig. 2:1). The y-axis referred to the cognitive
demands of the task and the x-axis referred to the nature of the context of the
task. Each axis represented a continuum of the cognitive demands and the

nature of the context. Cummins noted that as learners gain more and more
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proficiency in the second language, they move along the right direction to acquire
literacy in that language. Tasks that were once cognitively demanding to them
become less demanding and assignments that once needed large amounts of

context to complete become comprehensible with less context.

While cognitive and contextual demands are important factors in second
language acquisition, Cummins (1996) also stressed on the importance of
communicative competence in the target language. Cummins divided language
competence into two separate categories: basic interpersonal communicative
skills (BICS) and cognitive academic language proficiency (CALP). The BICS
are comprised of the conversational language that is used every day to interact
with one’s peers. Once learners acquire BICS, they are able to communicate
interactively in context embedded familiar situations. Learners who have
acquired BICS appear to be fluent speakers of the second language. However,
typically, it takes them between one to three years to acquire BICS and feel

comfortable communicating with others in daily familiar situations.

Although BICS are acquired relatively quickly, it takes learners much
longer to learn the academic language, or CALP. An example to help
monolingual English speakers understand the concept of CALP from a bilingual
perspective would be to give monolingual English speakers a computer
programming textbook to read and then explain its contents. While the English
speakers would be able to read the words in the textbook with relative ease, they

would find it very difficult to explain the content of the text (unless they had
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computer programming training). In order to learn CALP, learners must have the
capacity to understand and produce abstract context reduced language. This is
hard to achieve before learners have reached an advanced level of language
development. Cummins offered two different time frames in order for CALP to
occur. When a learner is schooled only in the second language, it takes between
five to ten years for the CALP to develop and longer if the learner has no first
language literacy base. For others who are schooled in both first and second
language, through fifth or sixth grade, the CALP can develop in four to seven
years. Cummins was very clear in his argument that CALP instruction in the

native language accelerates learners’ second language acquisition.

In addition to the importance of both cognition and context as well as the
importance of communicative competence, Cummins also discussed the
correlation between the first and the second language and the effect this
correlation has on second language acquisition. Cummins favored the idea of
common underlying proficiency (CUP), which explains that there is a strong
correlation between the first and the second language learned. According to
Cummins’ CUP, most reading and writing skills learned in the native language
will eventually transfer to the second language and they do not need to be
redeveloped. Although literacy in each of the first and second languages may
seem separate on the surface, they are interdependent at the level of cognitive
functions. Cummins (1991) used an iceberg metaphor to illustrate this idea, with

the relatively few surface features of the different languages visible above the
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“water” and the much larger cognitive features hidden below the “water.” Once a
learner has a satisfying proficiency level in the second language, he or she is
able to access the previously learned materials from the first language and apply
them to the second one. This transfer of knowledge applies to reading, writing,

math, and science.

In order for learners to attain high levels of proficiency in both their native
language and the second language, Cummins strongly recommended
curriculums that promote bilingualism. These programs use both the first and the
second languages for academic instruction. They foster high academic
achievement among participating learners and communicate the value of their
cultural and linguistic identity. Bilingual programs support many aspects of
Cummins’ model for second language acquisition, including aiding in the
development of CALP and the transfer of cognitive language features through the

CUP.

Teachers in a bilingual classroom should present grade-appropriate
content material in the learners’ first language as a way of accelerating the
acquisition of the second one and ensuring that learners do not fall behind their
monolingual peers while developing the necessary CALP. They must also
promote literacy, including both reading and writing in the learners’ native
language, as the skills of reading and writing ability will eventually transfer to the
second language. While teachers are helping the learners to develop their first

language, they must also remember that those learners need the opportunity to
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use English in order to negotiate meaning and solve problems, which will help

them develop CALP in the second language.

Another way Cummins’ method can be applied to promote second
language acquisition is to recognize the differences between BICS and CALP
and to work specifically on helping learners develop CALP. Often, teachers
erroneously assume that once a student has acquired BICS, he or she has
reached fluency level in the second language. Cummins cautions educators that,
while the learners seem proficient in the every-day-use language, they are still
lacking the ability to effectively negotiate the meaning of academic language.
According to Cummins (1991), teachers must be prepared to use instructional
aides, student interaction activities, role-playing, and other lesson modification in
order to ensure that tasks are context embedded. Additionally, teachers should
create student groupings that involve individuals of different language
backgrounds so that students have to use their second language for problem
solving, thus developing their CALP. Finally, educators can also create groups
with learners of varying ability levels so that those with more second language

proficiency can provide a good linguistic model for the less proficient ones.

Krashen and Cummins have both made important contributions to the field
of second language acquisition. Both, the Monitor Theory and Cummins’ model
of reaching acquisition in the target language are especially important to
language educators. Teachers who are cognizant of the work of Krashen and

Cummins can tremendously enhance their learners’ ability to acquire literacy in
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the learned language by applying this knowledge to their teaching as well as their

every day teaching activities.

Views of Academic Literacy

The original definition of the word literacy is the ability to read and write in
a language. This definition can and does certainly change according to many
perceptions and views. In a survey conducted for the National Census, literacy
was defined as "the ability to respond to practical tasks of daily life." (Heath,
1986, p.15). The National Census asserts that individuals are literate if they have
finished six grades of school or more and can "read and write a simple message
in any language" According to Heath, "public schools see literacy as an individual
accomplishment measured by psychometric scales of reading ability” (p. 15). In a
historical perspective, it is possible to identify several views of literacy that are

reflected in educational and language teaching methodologies (p. 21).

In the late 19th century, literacy was associated with high culture and was
reproduced in the classical method in which foreign languages were
studied as a part of an individual's formal education. In the early 20th
century, literacy was seen as interpersonal communication, and the
emphasis was on the democratic side of the culture. (p.21)

Many changes nowadays affect the ways we learn and use languages.
They also challenge our traditional understanding of literacy, which goes well
beyond the skills of encoding and decoding texts. The challenges of multicultural
forms of communication call for a revised definition of literacy. Literacy redefined
must embrace complex interactions among language, cognition, society, and

culture. According to Currie and Cray (2004):
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Our current understanding of what it means to be literate centers not only
on an individual’s ability to read and write, but on the ability to understand
or produce written texts which are embedded in and appropriate to a
particular social context. (p. 111)

They later explained that significant consideration has been given recently to the
ways people in a particular social environment acquire literacy just by
participating or being part of their own social practices. They claimed to be great
advocates of the fact that social situations sometimes force individuals to be

literate in order to be able to participate in the social happenings. (p. 112)

The Academic Literacy Model

Lea and Street (2000) presented the Academic Literacy Model which
views literacy as a practice that includes cultural and contextual aspects of
writing (Lea & Street, 2000). This model focuses on students’ identities as writers
and how writing should be a tool to express their academic knowledge rather
than focusing on how to write “correctly”. It views writing as a mean or channel to
create a presentation of the students’ understanding of the context. In doing so,
the Academic Literacy Model allows the students’ first language literacy to
influence their second language literacy acquisition (Frodesen, 1999). This is in

keeping with Krashen’s Monitor Theory and Cummins notion of BICS and CALP.
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Application of Theories and Models

The Role of Instruction in Developing Literacy

Teaching is one of the main elements that have an effect on developing
literacy. Instruction that focuses on text comprehension, phonetic awareness,
vocabulary knowledge, reading fluency and clear writing instruction has an equal

effect on developing literacy in the second language as it does on the native one.

Bosher and Rowekamp (1998) conducted a study at the University of
Minnesota investigating the role of educational background and instruction on the
academic success of 57 refugee/immigrant college students. Their three-year
research concluded that immigrant college students who completed high school
in their native countries were the most successful ones academically in the U. S.
among all immigrants. Measured by their Grade Point Average (GPA) and other
tests’ scores, they referred this success to the more formal language classroom
instructions overseas. They stressed that the teaching instruction in language
classes overseas and the focus on reading and grammar based activities are the
main elements in the students’ success. It better prepares students for college
than the communicatively oriented language classes in the U. S. that tend to

focus on listening and speaking.

A micro-ethnographic study of two adult learners of English was
conducted by Hellermann (2006). The study concluded that the two learners

were able to develop an interactive competence through vocabulary knowledge,
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and the clear reading and writing instruction they received. They were also able
to interact and socialize through classroom literacy events and the help of their
instructor, which affected their literacy level. When interviewed, they both stated
that because of their instructor's awareness of language teaching and the
importance of interacting with others in the new society they were able to
recognize the languages’ structure differences, and were introduced to the
effective learning approaches that match the structure of the new language.
Throughout the learning process, the teacher facilitated the literacy transfer
process by making the needed adjustments to the previously learned language

rules to maximize L2 learning achievement.

These results can be explained by Cummins (1991) who proposed the
common underlying proficiency model whereby skills, knowledge, and concepts
learned in any language can be retrieved and applied through different
languages. He explained that “there is no need to relearn acquired knowledge;
consequently, time spent developing conceptual knowledge in the L1, including a

multidimensional concept such as literacy, is not wasted time” (p. 79)

The link between language and culture in classroom instruction can
become evident in the students’ social and academic interactions if the teacher
makes an effort to engage the students in cross-cultural activities (Cummins).
Having to function in a learning community where the awareness of diversity and
multicultural respect is always promoted and expected can help all students

recognize the value of bilingualism and bilateralism (Cummins). Teachers play an
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immense role in helping students with the process of biliteracy development.
Together with all their students, monolinguals and bilinguals, teachers can help
construct a more positive definition of bilingualism, one that views bilingualism as
an asset and a privilege rather than an obstacle and a hindrance. This means
that when educators are promoting respect and acceptance of others and their
backgrounds, it helps the bilingual students achieve better in the class and

overall within the learning society.

The Role of First Language Literacy

First language literacy does not have to be fully and perfectly acquired to
be transferred to the second language. In fact, all learners enter the classroom
with a degree of proficiency and literacy in their native language. This degree of

proficiency can be used to acquire literacy in the second language in many ways.

In her research paradigm for acquisition of literacy in bilingual learners,
Ellen Bialystok (2002) studied the effect of first language literacy on the literacy
acquired in the second language. Her framework included learners of different
ages and from different native language backgrounds. When they entered school
and were required to learn and interact in English, each and every one of them
had their own way of connecting previously learned language strategies to the
new ones. The transition for some of them was easier than others depending on
the level of literacy developed in their native language. Yet they all used the

attained literacy level in their native language as a starting point to their English
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literacy. Bialystok concluded that providing students with opportunities to develop
literacy in their native language can be an effective tool for expanding this literacy
to the second language because language learners automatically transfer the
language learning skills, patterns, and approaches among learned languages.
She also emphasized that the idea of a strong first language leading to a
stronger second language does not necessarily imply that the first language must

be fully developed before the second language is introduced.

Correspondingly in her article about connections between emergent
biliteracy and bilingualism, lliana Reyes (2006) explored the ways emergent
bilingual learners begin to develop literacy in both Spanish and English
simultaneously. She claimed to witness how the methods involved in becoming
biliterate are multiple and perceived to be personal in comparison to becoming
literate in one language. When Reyes analyzed the learners’ activities from an
emergent bilingual and a transactional perspective, it became clear that these
learners were making sense of language and literacy as they brought their
knowledge together to organize it in a meaningful way. Reyes concluded that the
development of biliteracy involves varying degrees of first language
development. She mentioned some examples of cases where transitional
bilingual educations build second language literacy on minimal first language
literacy development. In some secondary schooling in a language of wider
communication, such as English in many African nations, literacy was built on

moderate first language development levels, while foreign language studies at a

www.manaraa.com



35

college level build second language literacy on highly developed stages of first

language literacy.

A similar study was conducted by a set of researchers in New Zealand to
scrutinize the bilingual and biliteracy development of a group of young learners
during their transition to school. Tagoilelagi-Leota, McNaughton, MacDonald, and
Farry (2005) examined how a group of learners were developing as incipient
bilinguals. They noted that an incipient biliteracy paralleled their bilingual
development, although, upon entry to school, there were large discrepancies in
the learners’ profiles. After one month at school, there was evidence of faster
progress in both English as the second language and in the students’ native
language. These findings were confirmed by the results at the end of the first
year. Burgeoning levels of literacy and comprehension knowledge in both English
and the native language throughout the year reflected the effectiveness of the
school program. The resulting patterns suggested that learners were able to
develop relationships and made academic connections between literacy in two
languages. The researchers were therefore able to conclude that the possible
transfer effects from one set of literacy skills to another occurred quickly, both at
the time of assessment and near the end of the school year. Another even more
interesting finding was the similarity of patterns in development of literacy in the
two languages. Researchers were able to confidently state that an incipient

biliteracy paralleled incipient bilingualism.
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The Role of Cultural, Social, and Individual Differences

Every language learner’s cultural and social background has a great effect
on literacy development in any language. The cultural views and interpretations
of literacy, the social recognitions and expectations for the language learners,
their family and community involvement in the learning process, and their

individual abilities have vast consequences on developing literacy.

The role and effect of family and community experiences on learners’
biliteracy development, and how these relate to learning instinctively or within the
formal educational context, need to be further examined within the bilingual
communities. lliana Reyes (2006) claimed to obtain an important finding from her
study asserting that when learners had access to writing systems and to various
literacy activities in both their languages at home, they were more likely to
become biliterate rather than literate only in the dominant language. Learners
alternated between the languages they use to speak, write in, and listen to, and
they constantly code-switched throughout all their activities. She even suggested
that code-switching probably contributed to their high metalinguistic and
pragmatic awareness. Most importantly, she explained that if learners continued
to have access to and opportunities to function in and utilize both languages in
their writing systems, they will be more likely to maintain and continue to develop

their bilingualism and biliteracy.

In an effort to compare literacy development in early versus late starts in

foreign language education, Dominguez and Pessoa (2005) recognized an over

www.manaraa.com



37

achievement in the literacy levels among the students receiving support and help
from family and community members. Their study focused on comparing 27 sixth
grade students, who had been learning Spanish since kindergarten, with five
sixth grade peers who only had one year of Spanish language. The early starters
outperformed the new students in listening, speaking, and writing skills in the
beginning of the year. But with the help of recommended school volunteers,
family members, and some community personnel (such as librarians) the five
students were able to achieve a comparable literacy level to the one of their

peers in the Spanish language class.

Due to the fact that our society is becoming more and more diverse and
because people are at the same time members of multiple communities and
activities, their identities have multiple layers that are in a complex relation to
each other. Just as there are multiple layers to everyone's involvement and
activities in the community, there are multiple discourses of language usage and
literacy development. This creates a new challenge for literacy pedagogy.
Parents play an essential role in bringing the gaps together and making
transitional period easier for their children. Provided that parents themselves are
literate in the foreign and learned languages, they can also be of great support to
the school system and work together with their children’s teachers on second
language literacy development. Correspondingly teachers sometimes find their
cultural and linguistic messages losing power and relevance if not enforced and

complemented at home. As they compete with the global language growth and
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the invasion of the mass media and its channels, language learners need all the
support they can receive from family and community members to get past the

transitional period before they feel comfortable and entirely fit in a new society.

Hornberger (1994) found that the interrelationship among individuals, the
social context, and acquisition of social knowledge helped establish the
conditions for social growth and literacy development. Due to the fact that
beyond the need to improve students’ academic performance is the parents’
desire for their children to fit in the society, parents can be of a great support
during the learning process. Family and community support bring the students’
participation closer and break patterns of social isolation. This means that the
learners’ involvement in their social life help them blend better in the community

and achieve higher academic levels in the target language.

Despite the complexity in defining literacy, research evidence confirmed
that literacy skills developed in the native language can be transferred to any
subsequently learned language. Ferdman (1990) mentioned that when literacy is
regarded as a set of specific context-free skills, then mastering those skills can
be seen as a personal achievement. While they may be acquired by most
members of a culture, literacy skills, once attained, become part of the
individual’s permanent assets. Ferdman provided a useful summary of the

implication of this model of literacy:

Literacy is experienced as a characteristic inherent in the individual. Once
a person acquires the requisite skills, she also acquires the quality of mind
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known as literacy, and the right to be labeled a literate person. Judgments
about a person’s degree of literacy are not dependent on the situation.
Rather, because there is wide agreement on what constitutes a literate
individual, a person carries the label regardless of whether or not she
continues to demonstrate the behaviors that first earned her the
designation. (p. 186)

Kiang (1992), studied a group of Asian American refugee college
students. His study was concerned with how these students view and shape their
college experience in the United States in relation to their cultural values and
background. Findings from his study were very interesting. They were in keeping
with the findings of Ferdman (1990) that literacy skills once attained become part
of one’s permanent assets. However, Kiang’s study concluded that literacy
practices may change according to different circumstances. He noted the
obvious change of his participants’ literacy practices. According to their cultural
background, learning in the classroom was very much spoon fed to them and
based on individual efforts. They were used to be given lots of detailed
instruction with every given task. They were also taught not to speak in class
unless they were asked to do so. Kiang found that most refugee college students
are working class. They spend long hours working, which play a critical role in
enabling their families survive in the host country. When they joined college in
the U. S. they learned to adapt some new literacy practices in the process of
balancing their responsibilities in the new society. They were encouraged by
instructors in the host society to work in groups and to have project partners. This

opened their eyes to the importance of exchanging knowledge and information

www.manaraa.com



40

which they did not experience before. They were also urged by their instructors

to ask questions and seek outside resources for help whenever needed.

Brown, Miller and Mitchell (2006) studied the effect of students’ social
backgrounds and practices on their academic literacy success. Their research
included eight Sudanese refugee secondary students in mainstream classrooms.
Their findings revealed that their participants’ consciousness to engage in the
mainstream academic and social practices was as equal as their desire to keep
their own ones. Researchers in this study found that the participants’ social and

academic behavior is an important part of their identity.

Similarly, on the effect of social and cultural background on academic
literacy and its practices, Bosher (1997) studied the process of acculturation and
its effect on the academic success among a group of Hmong college students.
While studying their academic behavior and practices, she noted that “they were
Hmong in some practices and American in others,” which helped them blend in
with dignity. Her findings suggested that it is almost impossible for immigrants to
lose their native identity, including their social and cultural beliefs and practices,
while assimilating into a new society. Immigrants, most likely, tend to keep both

ethnic identities, which are recommended for their academic success. She said,

The degree to which immigrant youth are able to maintain their ethnic
identity while adapting to the majority culture has often been cited as
critical to their self-esteem, psychological well-being, successful
adjustment to the new society, and academic success. (p. 593)
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Chapter Summary

This chapter presented a related literature review of the theoretical
framework for this case study research. Literature linked to refugee theories and
issues of resettlement were discussed. Literatures related to theories of second
language acquisition and the academic literacy model was also examined.
Additional research was inspected to determine factors that could account for
academic achievement of immigrant college students, such as the role of
instruction and the role of first language literacy. Also, research related to the role
of cultural, social, and individual differences on academic achievement was

discussed.

This study extends the literature by shedding light on how involuntary
immigrant college students view academic literacy, and by examining the new
academic literacy practices or strategies they develop to succeed academically in
their new society. In the following chapter, the methodological framework of this

study will be discussed in detail.
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CHAPTER Illl: METHODOLOGY

This chapter portrays the methodology used in conducting this study on
refugees and involuntary immigrant minority college students during an academic
semester in one of their classes. This case study research was intended to
inspect these students’ academic achievement according to what both Ogbu
(1988) and Kunz (1981) argued regarding the issues of school performance
among voluntary and involuntary immigrants. The chapter begins with a
presentation of the research design, followed by a discussion about the involved
participants and the research site. Data collection methods, which include
participant observation, field notes, interviews, and reflective journal, are
described next. The chapter ends with an explanation of the study’s data analysis

followed by a description of the study’s trustworthiness.

Research Design and Rationale

A qualitative case study was used as a research design for this study. In

order to explain the appropriateness of this design for this specific study, a

definition of a case study followed by an examination of its features and

characteristics are indispensable. Merriam (1998) defined a case study as a
process, a unit of analysis, and a product.

a. A process: Merriam explained that a case study has a procedural nature

just like any experiential study. Its success relies mainly on whether or not

all the steps are followed authentically. This also goes along with Yin’s

(1994) definition “A case study as an empirical inquiry that investigates a
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contemporary phenomenon within its real-life context, especially when the
boundaries between phenomenon and context are not clearly evident” (p.
13). In Yin’s (2009) research method, he defines case study as described
above but gives specific examples of real-life events such as “individual
life cycles, small group behavior, organization and managerial processes,
neighborhood changes, schools performance, international relations and
maturation of industries.”

b. A unit of analysis: In this part of her definition, Merriam gave details about
the particularity of a case study. She mentioned that “Case study is the
study of particularity and complexity of a single case, coming to
understand its activity within important circumstances” (p. xi).

c. A product: A case study, according to Merriam, is a product of a chain of
discoveries that does not assume answers. Wolcott (1992) also mentioned
that a case study is “an end-product of field-oriented research” (p.36).
| chose to use a case study research design because this allowed me to

focus on how individuals interacted with each other in their environment. It
allowed the construction of meaning through capturing as much as possible the
participants’ thoughts and views regarding their academic experience from their
perspective. This allowed me, as a researcher to gather information to identify
behavior without any assumption and to give voice to my research participants. It

also let me understand what participants’ behaviors mean to them (to the
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participants themselves), rather than me imposing potentially irrelevant

interpretations on those behaviors.

Participants and Site Summary

My study’s participants consisted of four students in their first year of
college. They were selected out of an all-immigrant population where | volunteer
to serve the community. This population was interesting to study given that they
have strong family networks, tend to know one another, and live in proximity to
one another in their new environment.

The process of selecting started by introducing myself and my research to
this population a few weeks before the beginning of the study. A consent form
was handed out to those who chose to participate in the study. | then,
purposefully selected (Merriam, 1998) the four participants needed for my study,
using “criterion-based selections” (LeCompte & Preissle, 1993) whereby a list of
criteria necessary for the success of the research was created. This list included:

a. Being a forced immigrant (as defined by Ogbu, 1988 and Kunz, 1981)

b. Been in the United States of America for no longer than one year.

c. Not have attended high school in the United States of America or received
any ESL services or instruction.

d. Being a first or second semester college student.

e. Attending the same southeast urban university in Michigan, that is the
chosen research site.

f. Being from the same cultural background as other research participants.
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This study was conducted at an urban public research university located in
southeast Michigan. This university consists of thirteen schools and colleges,
serving a diverse body of 31,000 graduate and undergraduate students, with six
extension centers located throughout the southeast Michigan. Students from 50
states and more than 70 countries make this university the one with the most
diverse student body in Michigan. Its affiliation with more than 100 institutions

around the world adds to its popularity.

Participants’ Privacy and Confidentiality

A draft of the proposed study was shared with the selected participants for
their review and feedback before data collection, to have well informed
participants, thus, increasing the validity and reliability of the data interpretation.
All data collected from my research participants, throughout the course of the
study, was kept in a secure place in my home office and was not shared with
other participants, instructors, parents or any person other than myself. It will
then be destroyed two years after the completion of the study and/or after its
purpose for the study is no longer valid. All participants in the study were referred
to only by the use of pseudonym and never by their real names. This study did
not intend to deliberately place the participants at any physical, mental, social, or

financial risk nor did it intend to affect their reputation among their peers.
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Data Collection and the Researcher’s Role

Merriam (1998), stressed on the importance of having both breadth and
depth of coverage, when collecting data, in order for case study research to be
successful. Yin (2009), also talked about three main principles of data collection:
“a) using multiple, not just single, source of evidence; b) creating a case study
database; and c) maintaining a chain of evidence” (p. 101). Following both of
Merriam’s and Yin’s guidance, data collection for this study included participant
observation, field notes, interviews, and in-class discussions from multiple

subjects.

Participant Observation

Doing a participant observation, as Spradley (1980) explained has a lot to
do with what we usually do when we come across a new social situation (p.53)
that is; we observe the surroundings while still being an active part of it. It is also
one of the primary research methods of data collection. Participant observation
means that the researcher would be personally involved in the social setting he
or she chooses for the study. This total involvement in the study setting allows
the researcher to experience all the research surroundings as the members of
the study do. Personal reflections thus are important in order to analyze the
behavior and culture of the observed group. Reflections also provide the
researcher with new interest points and with opportunities to make strange things
about the observed group familiar to him/her. Most importantly, Spradley (1980)

advises:

www.manaraa.com



47

Make yourself explicitly aware of things that others take for granted. You
will experience the feeling of being both an insider and an outsider
simultaneously... You will need to keep a record of what you see and
experience. (p.58)

Case study researchers consider the level of involvement of a researcher
as crucial. As a participant observer, | observed my students for the whole class
period and for every class meeting during a full academic semester. | observed
the students’ class participation, specifically their interaction with peers and
instructor in terms of asking probing questions about course content, clarifying
questions about assignments; facial expressions; outward behavior of struggling
with content, etc. These were collected during all the activities related to class
assignments, such as field trips, lab practices, discussion sections, etc. The
researcher’s unique relationship with key individuals in the group and participants
in general helped bring insights to understand the process they went through as
they acquired academic literacies necessary to succeed in a class and the

strategies they actually employed to achieve this (Merriam, 1998).

Field Notes

Spradley explains that taking field notes means “encoding things in
language” (p.64). He emphasizes the importance of the researcher to observe
his/her tendency to translate and simplify. He suggests three principles to help

stay on track during research:
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a. The language identification principle: The goal within this principle is to
keep records that reflect the same differences in language usages as the
actual field situation.

b. The verbatim principle: The goal within this one is to write things down
word-by-word as they are observed.

c. The concrete principle: The goal here is to use concrete language when
describing a situation or an observation.

In accordance with Merriam’s (1998) definition, field notes include the
researcher’'s observations of the actual settings and activities as well as some
reflections on these observations. Participant observation and field notes were
part of my data collection tools that | used to capture the complexity of
involuntary immigrant youth acquiring academic literacy in the host country after
being uprooted from their familiar environment and taken to a land that is
unfamiliar to them in terms of the people, the culture, and the education system. |
recorded field notes as | observed the students in their college classes for one
academic semester. Collected field notes were related to the physical setting of
the classroom, students’ in-class behavior and interactions with their peers and
instructor, signs of engagement, signs of struggling with the content and signs of

distress.

Interviews

Qualitative researches rely very much on in-depth interviewing. The

researcher usually investigates the topic(s) of interest to help discover the
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participant’s views, while still regarding the way in which the participant displays
and organizes the responses. The most important goal a research interviewer
should keep in mind is to value the participant’s views and to work on reinforcing
them. The interviewer’s success in collecting valuable data depends on how well
he or she has anticipated the importance of the interviewee’s role for the

research (Merriam, 1998).

For my research, | used interviews in three different ways: a) Semi-
structured interviews were used in the beginning of my research during the
process of choosing my participants; b) Informal interviews and oral conversation
were used continuously to help clarify emotions and capture any details related
to field notes as they were collected. Yin (1994) argued that it is very important to
consistently ask why events appear to have happened or to be happening; c)
Finally, semi-structured interviews were used once again at the end of the
semester as reflective interviews.

Semi-structured interviews as a technique for collecting data can also be
used depending on the participants’ acquisition of English, the language that will
be used to collect data (Lofland & Lofland 1984; Patton, 1990). | used semi-
structured interviews twice throughout my research. Once in the beginning of the
data collection semester to learn about my participants’ views and understanding
of academic literacy, and once at the end of the same semester to capture the
changes in those views. To further accentuate the research, | used informal

interviews and oral conversation to capture information that | consider to be
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important for the study. Informal interviews (Mertens, 1998; Patton, 1990) have
been described as the kind of interview that occurs spontaneously so that a

participant may not know that an interview is taking place.

Documents and Artifacts

Documents and artifacts related to the participants’ classes were collected
and used to support data collected from participant observations, field notes, and
interviews. These included: a) the class syllabus; b) assignments; c) written
notes by the students regarding the assignments or the process of completing it;
d) notes or pictures with captions; e) notes written by participants during class
discussions... etc. These collected documents and artifacts are important to the
study because they helped portray the learning process as it occurred and the
socialization that took place with it. They also helped develop a clear idea of the
tasks expected from the participants and the context in which these tasks were
carried out by the participants. All course documents and artifacts were gathered,
photocopied for the purpose of the study only, and then promptly returned to the

participants.

Reflective Journal

Regardless of the method of data collection, a researcher should take
personal notes in a reflective journal after each session of data collection to
facilitate data analysis. Throughout my research, | kept a reflective journal. This

journal helped keep track of my own thoughts, ideas, insights and connections
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with a specific situation or event, as well as any emerging speculations or
inferences during the fieldwork as data was being collected and analyzed. This
journal also helped me rule out any subjective tendencies that are considered to

be a normal part of the participant observation process (Spradley, 1980).

Adaptation and Flexibility

Yin (1994, 2009) argued that it is very important for a researcher to be
adaptive and flexible. Following Yin’s advice, | paid careful attention to the
purpose of this research and at the same time willingly changed procedures or

plans if unanticipated events occurred.

Data Analysis

According to Merriam (1998), analyzing the research data is attained by
data management and data analysis. Merriam advises the researcher to do an
ongoing analysis as the data is collected piece by piece and the researcher’s
observation is added to it. She explains how this process of simultaneous
collecting, observing, managing, and analyzing can bring the findings of the
research close together. Spradley in his Cyclical Research Design (1980) also
advocates the ongoing process of collecting data, making records, analyzing
data, asking research questions that will feed into data collection, and going back
to collecting more data. This allows the researcher to “systematically examine
something to determine its parts, the relationship among parts, and their

relationship to the whole” (p. 85). Something similar is presented by Leech &
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Onwuegbuzie (2007) called Constant Comparison Analysis. They suggested that
the researcher analyze the data as it is collected by reading through it, making
meaning, and chunking the data into similar parts.

To understand the complex process my participants went through to
acquire academic literacy, | deployed Spradley’s data analysis strategy. This
included the use of cultural domain analysis, taxonomic analysis, and finally a

componential and theme analysis.
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Figure 3:1 - Cyclical Research Design - by Spradley
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A Cultural Domain Analysis, according to Spradley, is a “category of
cultural meanings that includes other smaller categories” (p. 88). Therefore, it is
made up of three parts: a) the cover term, which is the name of the main cultural
domain; b) the included terms, which are the smaller categories inside the main
domain; c) the semantic relationship, which is the liking theme of the two
categories. In applying this to my research, | looked for patterns of sameness in
my field notes trying to preserve the internal meaning, in preparation for the
taxonomic analysis which is locating sub-domains within the domain.

Taxonomic Analysis is usually used to locate sub-categories within
domains that are related to each other by shedding light on the relationships
among included terms within a cultural domain, as well as relationships among
domains themselves. The main difference between cultural domain analysis and
taxonomic analysis is that “taxonomy shows more of the relationships among the
things inside the cultural domain... taxonomy reveals subsets and the way they
are related to the whole” (p.112 & 113).

Componential Analysis is commonly used to “systematically search for the
attributes associated with cultural categories... componential analysis is looking
for the units of meaning that people have assigned to their cultural categories” (p.
131). Componential analysis is about comparing the differences in the domains.
In order to apply this in my study, | looked for patterns within and across the
domains. This allowed me to determine which chunks of data are similar and are

within one given theme.
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The following table illustrates the instruments used for data collection and

data analysis:

Instrument

Data collection using
the following:

Data analysis using the
following:

Observation and field
notes

Observation of the
physical setting, students’
behavior, action,
participation, signs of
engagement, and signs
of distress.

Transcripts, chunk terms,
themes, codes for
domain analysis, sub-
codes for taxonomic
analysis, find relationship
between sub-codes
across domains for
componential analysis.

Semi-structured
interviews

Definition of academic
literacy, literacy practices
in the native society and
their value, literacy
practices in the family,
the impact of these
practices on literacy.

Transcripts, chunk terms,
themes, codes for
domain analysis, sub-
codes for taxonomic
analysis, find relationship
between sub-codes
across domains for
componential analysis.

Informal interviews with
participants

Casual information,
questions, comments,
connections and
clarification

Chunk terms, themes,
codes for relation with
previous domain,
taxonomic and
componential analysis.

Documents and Artifacts

Class syllabus, students’
written notes,
assignments, pictures,
and captions.

Used as a reference and
support for findings.

Reflective journal

Thoughts, ideas,
emerging speculations,
comments, insights and
connections.

Used as a reference and
support for findings.

Table 3:1 - Data Collection and Analysis Matrix
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Observations and Field Notes

Prior to sorting the data, | utilized the research questions to identify key
ideas. | made multiple copies of all the notes to guarantee precision of the
collected data. When main key ideas were identified from the research questions,
| read through all of the notes few times searching for additional key ideas. A
Cultural Domain Analysis, according to Spradley, which is a “category of cultural
meanings that includes other smaller categories” (p. 88), was then generated.
Each one of the main category with its subcategories were color coded by a
different color marker. All the raw data was then coded and sub coded in different
categories and subcategories. | was then able to create charts connecting each

research question with its main idea and subcategories.

Interviews

In the initial semi-structured interview, which was conducted in the
beginning of the data collection semester, research participants were asked a set
of pre-determined open-ended questions. These questions focused on their initial
definition of academic literacy and on the way they originally perceived it. In the
final semi-structured interview, which was conducted at the end of the same
semester, the participants were asked another set of pre-determined open-ended
questions to capture the similarity and/or differences in their views and definition
of academic literacy at the end of their college semester. Numerous informal
interviews were conducted with each of the research participants throughout the

semester to ensure documentation of all details. These informal interviews
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periodically ensured the accuracy of the collected data and served as a method

of completing member checks.

Reflective Journal

A reflective journal was kept to help document my own thoughts, ideas,
insights and connections with any specific situation or event. This journal also
helped rule out any subjective tendencies that are considered to be a normal part

of the participant observation process (Spradley, 1980).

Documents and Artifacts

In this study, very little course documents and artifacts were collected.
Three of the research participants were observed while attending science
classes. All the class material was posted online and the students did not feel the
needs to take notes. The fourth student was observed while attending a class for
oral communication. The teacher posted the material online as well, and asked
them to make assignments and presentations about all known subjects to them.
Therefore, only the technique of presenting the material was taught during class

and no new material was presented.

Trustworthiness

Lincoln and Guba (1985) presented a unique trustworthiness framework
for researchers to follow. Trustworthiness, as they described in details, is the
ability to persuade researchers that one’s findings of an investigation are worth

paying attention to and taking account of. Trustworthiness also consists of the
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credibility and the validity of any qualitative research. Some of the things that
increase the credibility of any research findings, as suggested by Lincoln and
Guba are prolonged engagement, persistent observation, and triangulation
(p-301). Although the requirements of validity and credibility of a research are
under an ongoing discussion, clear criteria stated by the researcher makes it
more valid for the reader to evaluate the trustworthiness of the research.
Therefore it is very important that the researcher him/herself will set a clear basis

for the evaluation.

In order for any research to be credible, a researcher must fully engage
him/herself in the field of research until data saturation occurs. This is what
Lincoln and Guba mean by “prolonged engagement”, which they described as
“the investment of sufficient time to achieve certain purposes” (p. 301). This gives
the researcher a complete and realistic idea about the field of study and helps
eliminate biases as well as balances the effects of any unusual events. As a

result, | observed the participants in this study for an entire academic semester.

A researcher must also be persistent in observing the field of study.
Constant observations along with steady analysis help investigate what counts
and what doesn’t count towards valuable findings. Lincoln and Guba refer to this
as the “persistent observation” (p.304). The purpose of persistent observation is
to closely identify the details that are most related to the phenomenon being

studied to primarily focus on them, which adds to the credibility of the findings.
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Throughout this study, | closely observed all the details related to academic

performance of my participants, such as participation and interaction in class.

Another important component of credible research is “triangulation”, which
is defined as cross-checking information and conclusions through the use of
multiple procedures and sources. When the different procedures and sources are
in agreement, they lead the study to credibility. Triangulation, as Lincoln and
Guba (1985) described, can be attained by using multiple methods of data
collection (interviews, observations, field notes in this study), and multiple

resources (documents and artifacts from classes).

Peer debriefing and member checks are two other traits of a credible
study. The first is done with a similar-status colleague who is outside the context
of the study and who has a general understanding of the nature of the study and
with whom the researcher can review perceptions, insights, and analyses. The
second is done when the researcher turns back to the source of the information
and checking both the data collected and the interpretation, seeking accuracy
and precision. Throughout the data collection semester, and for the purpose of
establishing peer debriefing, | met with other professionals in the field such as
peer researchers, colleagues, university professors, and instructors of similar
courses to those studied by the research participants to have them look at the
patterns of similarities and differences in the collected data. Periodically, | also
shared my observations and notes with the participants in the study for member

checks and to ensure the accuracy of the collected data.
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A main reason to believe in the trustworthiness of any research is its
transferability. This involves the extent to which the findings can be applied in
other contexts or with other respondents. One way to ensure that is for the
researcher to use thick and detailed description along with purposive sampling,

as | did in this study.

Dependability is another important quality of a trustworthy study. It relies
on the fact that an inquiry must provide the evidence that if it were replicated with
the same or similar respondents (subjects) in the same (or a similar) context, its

findings would be repeated.

Throughout the course of the semester and while collecting data for the
study, | was carefully following Lincoln and Guba’s (1985) guidelines for
trustworthiness. The trustworthiness criteria they mentioned of credibility,
dependability, and transferability were attained by the precise effort to adhere to
the following techniques they advised to follow: “prolonged engagement,
persistent observation, triangulation, peer debriefing, member checks, providing
thick description, compiling an audit trail, and producing a reflexive journal. In
conclusion, it is important when discussing trustworthiness to note its open-

ended nature:”

Naturalistic criteria of trustworthiness are open-ended; they can never be
satisfied to such an extent that the trustworthiness of the inquiry could be
labeled as unassailable . .. naturalistic inquiry operates as an open
system; no amount of member checking, triangulation, persistent
observation, auditing, or whatever can ever compel; it can at best
persuade. (Lincoln & Guba, 1985, p. 329, emphasis in original)
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Chapter Summary

The purpose of this chapter was to provide the methodological framework
which shaped the design for this case study research. Over the course of this
study | researched participants who are involuntary immigrants attending their
first year in college. Data collection, as mentioned earlier in the chapter included
participant observation, field notes, interviews, documents and artifacts. Two
different kinds of interviews were used for this research. The first was semi-
structured interviews that were used once in the beginning of the research during
the process of choosing the participants, and another time at the end of the
research, as a reflective interview. The second is informal interviews that were
used throughout the semester of the data collection to help clarify and expand
the collected field notes. The data collected for this study was analyzed using
Spradley’s (1980) data analysis strategy which includes cultural domain analysis,

taxonomic analysis, and componential analysis.
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CHAPTER IV: FINDINGS

This dissertation reflects four highly personalized accounts of involuntary
immigrant students attending their first year of college in the United States of
America. In this case study research, although observed during the same
academic semester, each participant’s views of academic literacy is colored by
his or her personal characteristics and life experiences which brought a unique

and valuable meaning to the research.

The findings in this chapter were constructed from initial and final
interviews with the research participants, informal interviews throughout the
semester, field notes, participant observation, reflective journals, and courses
documents and artifacts. The data analysis was primarily guided by the following

research questions:

d. What is the definition of academic literacy according to forced immigrants
and refugee college students in relation to their cultural and educational
background?

e. How do forced immigrants and refugee college students’ definition and
views of academic literacy change over the course of an academic
semester?

f. What new academic literacy practices do forced immigrants and refugee

college students develop over the course of an academic semester?
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Initially, while collecting data and going through the analysis process, the
researcher continually made connections between the raw data and the research
questions. As data was collected, the researcher organized and put all the dated
interviews, field notes, and reflective journal in a binder according to the date of
collection and the type of data, such as formal and informal interviews, field
notes, and reflective journal. The research questions were constantly compared

with the raw data as it was collected to ensure accuracy.

Participants’ Profile

Participant #1:

Randy (pseudonym) is a 19-year-old male, first-year college student, who
graduated high school in Egypt and moved to the United States with his family,
seeking asylum because of religious persecution in his homeland. His family
consists of his father, his mother, and his older brother who is also a college
student. Randy knows Arabic, French, and English. Randy’s main study interest
is Science and he is considering majoring in Pre-Pharmacy or in Physical

Therapy.

Growing up in a small family, Randy experienced the close involvement of
his parents in most of his school activities. They always participated in and
attended school events, volunteered some of their time at school, and were most
importantly interested in his academic success. During the initial interview Randy

said, “My parents used to check my grades all the time, contacted my teachers to

www.manaraa.com



63

see how | was doing at school, and used to go to conferences and stuff like that.
They had a big impact on my education by being always involved.” Randy’s
parents perceived literacy as something very important and that one must have.
They also perceived literacy as the gateway to a good job and a better career.
Randy said that his parents believed that “without it, you would be treated
differently.” This was the same way Randy perceived literacy himself. When he
was asked during the initial interview, “How do you perceive literacy?,” he said, “I
perceive literacy as something a person must have in order to be successful in

life and to always aim for career advancement.”

Back in his home country and since his preschool years, Randy always
attended private schools. When he was asked to talk about school in his home
country he mentioned that he always went to “all boys” private schools, he had to
wear a uniform, school was very strict but fun, and everyone in school was very
friendly. During the initial interview Randy described the classroom, in his native
country’s school, as a small size cozy room that was neither too big nor too
small. Every classroom had a chalk board, teacher’s desk in the front, about 25

to 30 students’ desks, a small library and a window.

Remembering all the teachers throughout the years of schooling he had in
his home country, Randy mentioned that his teachers were always very caring.
Randy said that, “I was never afraid to go talk to my teacher about anything, |
liked all my teachers and | liked learning from them.” Also, “Teachers used to

write everything on the board and they made sure that we understood everything
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they said.” He remembered having lots of structure in the classroom, and lots of
instruction on how to complete every given task. As a student, Randy mentioned
that throughout all the years of school and the different levels of education he
had (elementary, middle, and high), he was never allowed to speak in class
without raising his hand and being granted the permission to do so. Teachers
also gave their students frequent quizzes and exams to make sure they acquired

the concept before moving further. Randy’s favorite school subject was math.

When asked about social or cultural out-of-school activities back home,
Randy said that he liked going to the community center with his friends. He liked
playing soccer with his friends in the park, and they used to arrange their own
tournaments, “that was fun,” said Randy. He was also involved in church and in
its activities back home. He regularly went to church meetings and went on field
trips with friends and church members. Working outside of home was never an
option for Randy or another school student in Randy’s culture. Students were not
allowed to work before 18 years of age and before they obtained a degree.

Therefore, Randy never worked as he was going to school in his home country.

| observed Randy attending a Biology class for a whole college semester
in the United States. Based on his experience, in college in the United States,
Randy mentioned during the final interview that school in the US is totally
different than it was in his home country. Starting from a class size of about 300
students in a big lecture hall verses 25 students in a private school’s classroom

all the way to the responsibility of the students and the expectation of the society
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was something new he never experienced before. This is clearly seen in what he
said during the final interview: “Sitting in a lecture hall with 300 students makes it
tough to pay attention; I am so shocked with the amount of students here. | have
never seen anything like this before... too many students in one place.” Even the
layout of the classroom, being in a spacious auditorium with many seats, big
stage in the front, and a big white screen for projection instead of the blackboard

was a new experience for Randy.

As a result of these new experiences, Randy had to make a number of
adjustments related to classroom rules and the teachers’ expectations. Randy

said in the final interview,

| think here few people care about each other in the classroom. The
teacher walked in, laid down all the rules in the beginning of the semester,
and you’re very much on your own after this, even attendance is
recommended but not mandatory. (Fin. Int. p. 3)

Randy mentioned in the final interview that he missed the personal interaction
with his teacher and the quality teaching which he was used to back home. He
said, “Teachers here don’t care much... | wonder how the teacher would ever
have a personal relationship with all these students.” During one of the several

informal interviews throughout the semester Randy said,

It's the third week and the teacher is going over the material very fast in
the lecture, he is just reciting, this is not teaching. | don’t feel that the
teacher is putting any effort in the lecture. Often times he’s not prepared,
walking up and down the auditorium and all over the place, | personally
find it distracting. (Inf. Int. 6 p. 2)
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Compared to a private school’s specific structure and students being given one-

on-one instruction for every task on hand, this was quite a change for Randy.

Additionally, Randy mentioned few times during informal interviews that it
took him a while to get used to the students’ behavior among themselves and
with the teacher. Most of the students were not fully engaged during class. In my
observations, | noticed that they were either on their phones texting or on their
laptop surfing the net, blogging or doing something else. | wrote in my reflective
journal, few times and after the observations, that even taking notes during class
was replaced by the electronic posting of the material and note taking was rarely
seen throughout the semester. According to what Randy shared with me during
the final interview, it was his first time ever to see students walking in the
classroom after the teacher or getting up and leaving in the middle of class even
when the teacher was talking. He further added his surprise about “the students
standing in the middle of the auditorium and yelling at the teacher about the
exam. They got very mad when the teacher said he thinks that the test was easy

and the next one will be harder.”

However, his behavior was different from his peers. Throughout the
semester | noticed Randy’s positive behavior in the classroom. He always came
to class ready to learn something new. He brought with him a copy of the
electronically posted class material to look at while the teacher was lecturing. He
had a notebook but | rarely saw him taking notes. This could be because he had

the printouts of the lectures. Sometimes he would underline, highlight, or write
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down a few notes on his printouts. | noticed that he always had a box of colored
pencils or markers and he often colored the pictures in his printouts as the
teacher was lecturing. When | asked him about it during one of the informal
interviews he said, “Coloring in class helps me focus a little because this guy is
so boring and it's so hard to focus with him. I'm not used to talking with others
during class like people around me do all the time.” Unlike the majority of the
students around him, and maybe by force of habit or because he does not own
one, | noticed that Randy never brought a laptop with him to class. Even though
the class was much harder than Randy expected, when | asked him at the end of
the semester about his favorite subject, Science was still a winner, as evidenced
in the following statement. “Class was very interesting... the subject itself.
Learning new things in life about science is always interesting to me,” said

Randy.

Although working outside during school years was never an option for
students like Randy back in his home country, things were different for him here
in the United States. Shortly after all four of his family members (including
Randy) arrived in this country, they each had to take up one or two part time jobs
to support each other and to survive. Randy said, “l got a job here and one that |
don’t really appreciate it. | have to work to support my family and to support my
tuition... it was a new experience, having to support my family.” During one of the
informal interviews | asked Randy to elaborate a little on this new experience and

how it impacted his definition of literacy. He said that he is willing to do whatever
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it takes to help his family settle into the new society, but it will never change his
views of academic literacy and the importance of doing well in school towards a

successful life.

At the beginning of the semester and during the initial interview | asked
Randy, “Now as you came to a new place and a new school, do you think people
here in this society think of literacy the same way you do or differently?” Initially
he believed that people in this society view literacy and schooling differently.

Randy said,

People here have different minds... they have different opportunities that’s
why they don'’t really care. They could make money and live a good life
without going to school. They think that school is not as important as it is
in other countries. They engage themselves in the work environment...
which has a negative impact on them, it might keep them busy all the time
and they will not be able to get good grades and achieve a well educated
life. (Int. Int. p. 5-6)

At the end of the semester after Randy had a chance to interact with people for a
while, | was interested in knowing if his opinion regarding the way this society
perceives literacy had changed, but he replied that it had not. Neither did the way
he personally perceived literacy change. After attending school in the United
States and having very different experiences, Randy stated during the final

interview that,

The way | perceive literacy now [at the end of the semester] is the same
as before, nothing changed for me. This is the way | thought about literacy
in my own country and | still think it's the same now. | still have the same,
um... the same goal. | think it’'s important for me to still go to school and
be successful in life. (Fin. Int. p. 4)
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| was also interested in knowing what new or different literacy practices
Randy had acquired by the end of the semester, if any. He was very specific
when he said that he would definitely keep the same study habits he was used to
from when he was in school in Egypt. During one of the informal interviews
Randy shared stories from his childhood memory about his favorite teachers
back home and how they taught him good study habits. He mentioned that he
learned from a young age to take detailed notes, pace his study load evenly,
avoid procrastinating, and prepare well before tests. The one thing he said he did
and will continue on doing differently is “how to study.” Here, in the United States,
he learned to study in groups more than individually. Randy said, “Studying in the
library with my friends instead of studying alone at home like | used to do back in
my country also helped me a lot.” Some of the other literacy practices he
experienced were learning to participate in group discussions, sharing ideas and

thoughts with friends, and attending tutoring sessions whenever available.

In conclusion, Randy perceived literacy as being educated, getting a good
degree, and having a successful career. His parents valued education and
encouraged him to do his best in school. When Randy immigrated to the United
States and went to school in this country he noticed that people in this society
perceived literacy differently. According to Randy, people here in this country
take education lightly and education is not as valuable to them as it is for people
from different cultures. Randy’s definition of literacy and the way he personally

perceives it did not change over the course of an academic semester in the U. S.
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As for his literacy practices, Randy decided to keep his studying habits the same
as he always practiced them. He did learn some new literacy practices such as,
socializing and interacting with new friends, students, teachers, and other people
a little more at school. As well as studying in groups and being open to new study
practices. | noted in my reflective journal the changes in these practices as |

observed them taking place over the course of the semester.

Participant #2:

Lily (pseudonym) is a 19-year-old female, first-year college student, who
graduated high school from Iraqg. Lily moved to the United States with her family
of five people: her father, her mother, her two younger brothers, and herself.
They were all seeking asylum because of religious persecution in their homeland.
Lily knows Arabic, Chaldean, and English. Lily’s main study interest is Science.

She wants to major in Pre-Pharmacy.

Lily grew up in a “tight family,” as she said, as far as relation and
involvement of each member in the others’ lives. Lily said during the initial

interview,

My parents are always those kinds of people who support us to be on the
high level of literacy and always do well in school. They always pushed us
to do our best. They were always there to help me out and support me.
Growing up, | remember we were always sitting around each other,
discussing everything and helping each other out. (Int. Int. p. 4)

Lily also shared with me a few funny stories and incidents that she recalled from

a long time ago when her parents used to volunteer in some school events. |
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asked Lily during the initial interview how she thought her parents perceived
literacy. Although Lily did not recall her parents talking to her about literacy in
particular, she knew for sure that she and her brothers always “lived the
concept,” as she worded it. She assumed that her parents perceive literacy as
“being very highly educated” and “being always aware of what’s going on around

you, don’t just ignore things but learn about them,” as Lily explained.

Back in her home country, Lily always attended all-girls private schools
throughout her years of elementary, middle, and high school education. Lily
described her school back home as one of the very good schools that was
coordinated by a very strict principal and teachers. “It was actually harder than
here... The whole thing was much, much harder. They expected a lot from you,”
she said. Lily described the school system and schedule back home as rigorous
and intense, “real school” as she called it during the initial interview. She always
attended school six days a week and she had an average of seven to eight
classes a day. She said during the initial interview, “we were in school most of
the week and almost all day but | loved it... all my teachers were so nice to us,
almost like a second mother to all of us.” Lily described her classroom as, “a nice
and comfy place, bright with windows, decorated and colorful walls, and no more
than 25 student’s desks.” Her school had a discretionary “after school homework
program” for students to work together on assignments in a supervised

environment. Lily said she always made use of this program and even

considered it to be the best part of her school day when she could socialize with

www.manaraa.com



72

her friends while still working on homework and studying. “It was something |

looked forward to all day,” she said.

| asked Lily during the initial interview about her involvement in out-of-
school activities back home and she said, “We used to have lots of school
activities and clubs but | only participated in very few activities because | was
always studying.” The only social or cultural activities that Lily was involved in
were church choir and catechism classes. She mentioned during the initial
interview that she used to attend the classes related to these activities and

participated in these two activities regularly.

| observed Lily attending a Chemistry class for a whole college semester.
During the final interview Lily shared with me that her experience with attending
school in the United States was quite different than what she expected. Lily said,
“Everything here is different, starting from the classroom layout all the way to the
teacher’'s expectation and the students’ behavior... just, the whole thing is
different.” For example, the Chemistry lecture was held in a big lecture hall. Lily

said during the final interview,

This place is very big; about 500 seats are in here... I'm not sure how
many students are here but this auditorium is big and almost full with
students. Layout of the classrooms in college here is so weird; it doesn'’t
feel like a classroom. I'm not sure how | feel about being in a big class like
this, | feel lost. (Fin. Int. p. 4)

Coming from a small classroom in a private school with no more than 24

classmates back in her home country Iraq, Lily had to make some adjustments
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throughout the semester. Also, the lack of the personal attention from the teacher
was one of the main concerns Lily had. Throughout the semester and during the
informal interviews | had with Lily, she talked about this several times. During the

final interview, as well, she commented about it:

The teacher walked in the first day, read aloud all the rules about
attendance, assignments, tests, cheating and you’re very much on your
own from that point on. It surprises me that the teacher doesn’t even know
one single student on his list; every student is just a number not a name
for the teacher. This is really sad compared to what I'm used to in my old
school. (Fin. Int. p. 5)

Lily heard about the Chemistry Sl (supplemental instruction) sessions from her
friends and started attending them. She once shared with me during one of the
informal interviews that being in a small group of students, such as that of Sl,
made her feel better and more focused. “It reminded me with the small classroom

I’'m used to. Right away | felt more focused,” said Lily.

Other students’ behavior in the classroom was one of the many new
things Lily became accustomed to for the duration of the semester. She was
surprised at “the way the students are treating each other, the teacher, and the
place they are in,” as she worded it. Lily said, “| see students taking out their cell
phones and texting each other like, they really don’t care... | don’t think they
have any respect for the teacher or for the learning that they came here for.”
Although Lily never had a laptop with her in class, | noticed that most other
students did. The majority of the students were engaged with their laptops, their

mobile phones, or their other electronic devices during the lecture. | did not see a
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big number of students taking notes during each lecture; this was perhaps
because of the teacher's announcement during the first class that all lectures

would be posted on Blackboard.

All throughout the semester, Lily displayed positive behavior and
willingness to learn something new. She always came to class on time. She had
her notebook with her and often times brought a printout from the posted material
with her to class as well. Lily turned off her mobile phone before the teacher
started talking and always listened to the teacher attentively. She mentioned few
times during informal interviews that she was interested in the material, “I like

Chemistry... | just like to listen to his teaching and focus with him.”

During the initial interview | asked Lily about whether or not she had to
work outside of home while going to school back in Irag. She replied saying, “No,
| never worked until | came here. In my culture you don’'t work if you are a
student.” Things changed a little for Lily when she arrived in the United States.
She had to take up a part time job to help support her family and her school

tuition. Lily said during the final interview,

Right after | came here | had to get a job to help my dad a little. | worked a
lot; | worked about five to six days a week. | am still working now, work is
taking most of the time, it is a lot, but | have to. This is one of the many
new things | had to experience during the short time I've been here. (Fin.
Int. p. 5)

One week before the final exam, Lily was not prepared to take the test, she

decided to drop the class and retake it the following semester. Near the end of
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the semester Lily shared with me once, during an informal interview, that
although work is affecting her school performance because she’s always tired,
she does not regret working. She believes that work allowed her the opportunity
to learn some new social skills and enabled her to blend better in the new

community.

Early on in the semester, at the time of the initial interview, Lily was asked,
“Now as you came to a new place and a new school, do you think people here in
this society think of literacy the same way you do or differently?” At that time she
had answered, “| don'’t really think that people here perceive literacy the way we
do in our country.” She also went on to explain how she thought that the society
here, in this country, is divided between younger adults or students and older
adults. According to Lily, each of these two groups views literacy differently than
the other does. Lily said during the initial interview, “I see students here
irresponsible, lazy, they don’t do what they’re supposed to be doing, they don'’t
care about literacy and they don’t know how to plan their future.” The older
people on the other hand according to Lily, “are more responsible, they perceive
literacy as something important, and they value education and learning.” After the
course of the semester | was interested in knowing if Lily’s opinion about the way
this society perceives literacy had changed or not. Lily confirmed that her opinion
was still the same and it did not change. The way she perceived literacy herself

did not change either. Lily explained,
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It really doesn’t matter to me if | think the same way they think. Literacy is
always defined as being able to read and write, you have to be
educated... the same thing for me; nothing changed. To me, it's always
my education and my hard work that will help me accomplish what | want.
My opinion will never change about this. (Fin. Int. p. 3)

After Lily had attended a whole semester in college in the United States |
wanted to know about her literacy practices and what new ones she had
acquired, if any. | asked her about this during the final interview and she
explained that she was taught “some rigorous study techniques,” back home that
she is planning on keeping for sure. Lily said, “l am used to studying two to three
hours every day... study everything cover-to-cover before exams... | am
definitely keeping all this.” As was Lily used to studying in small groups from
attending the after school program back in her home country, attending Sl
sessions, discussing things, and sharing ideas with a group of students was not
something new for her but it certainly helped her “survive the semester,” as she
said. When | asked Lily about any new literacy practices that she may have

learned during the semester, she said,

| learned that doing my homework and practicing the mechanism with
someone else is very helpful. | was always taught never to share my
homework with anyone but you actually learn more when you do it with
friends and we get to explain it to each other. | also learned to ask for help
if | need it. | was shyer before than | am now and | was so used to help
coming my way | never learned to reach out for it. These are the two main
things | learned this semester. (Fin. Int. p. 4)

In conclusion, Lily perceived literacy as being well educated and
successful in life. She learned about literacy from her parents and her teachers

back in her home country. Lily came to the United States and went to school
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here. She noticed that people in this society perceived literacy in a different way.
She also noticed that students here are not as serious about education as she
thought they would be. Lily’s views and definition of literacy did not change after
attending school here. She decided to continue studying the way she always did,
keeping her own studying habits. However, she did learn that it is better
sometimes to share the knowledge and the experience with friends she trusts.

She learned to ask for help and clarification whenever needed, as well.

Participant #3:

Alfred (pseudonym) is a 19-year-old male, first-year college student. He
spent most of his school years in Lebanon and graduated high school from
Senegal. Alfred moved to the United States with his mother, seeking asylum
because of the lack of equal employment opportunity in his homeland. He is an
only child. Alfred knows Arabic, French, and English. His study interests revolve
around all Science subjects. Alfred wants to major in Pre-Med and become a

doctor like his father, who still lives and works overseas.

Alfred grew up very close to his parents, as he shared with me during the
initial interview. His father always provided him with all the academic and
financial support he needed. Alfred said, “I have to admit that | am a spoiled
child. My dad spoils me and showers me with everything before | even ask for
them.” As an only child of a physician father who's always working long hours,

Alfred said that he was very close to his mother. “My mom was always, and still
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is, very involved in my life. I'm like, the only thing she has in life,” said Alfred. She
always volunteered at school when Alfred was little and never missed a school

event or activity he was involved in. Alfred said during the initial interview,

My mom knew all my teachers and always contacted them to ask about
me. | appreciate how she was always there for me and encouraged me to
do my best, but never pushed me further than | can go so | would lose my
self-esteem. My mom is a pretty wise lady. (Int. Int. p. 3)

When | asked Alfred during the initial interview how he thinks his parents
perceived literacy, he said, “I don’t understand the question... I've never really
gone through that with my mom, to be honest. | just don’t know... you don’t talk
about things like these, you just do them.” As for the way Alfred himself perceives
literacy he said, “except for the definition of the word itself, | wouldn’t know how
to describe it any other way. Literacy in our country is perceived as knowledge
and education and education, it's all about education.” He went on to explain how
he was taught from a young age that literacy and education are always tied

together and they are the only path to success.

When | asked Alfred to tell me a little about his school in his home country,
he smiled, leaned back in his chair and said, “I would love to talk about my
school.” Alfred said that he went to one big private school all his life. It was an
“expensive school,” as he described it, and he was there from his elementary
years all the way to high school. He said, “It wasn’t separated into middle school
or preschool or anything like that, it was all in one school, one private school from

first grade until like, senior year.” He remembered that he had to wear a uniform
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and follow very strict rules all the time. Since it was an “all-grades school,” as he
called it, everybody — students, teachers, staff, and parents — knew each other
very well. “Being at school always felt like being a member of a big huge family to
me. It almost made me feel lonely every time | went home,” said Alfred with a big
smile. When asked to describe the classrooms and the physical layout of the
school, Alfred did not say much. The only thing he remembered was that classes

were never too big, never more than 20 to 25 students in one room.

All throughout the years of schooling, back in his home country, Alfred had
great teachers, as he shared with me during the initial interview. His teachers
were kind and caring. They were very strict, as he said, but Alfred claimed to
learn a lot from them and from their strict routine. He said, “Some of them were
really tough but approachable, | learned a lot from them and some of them really
helped shape my personality.” Some of the common practices among teachers
back in Alfred’s home school were to give lots of instruction about every
homework or task. “They used to write everything on the board and they made
sure everyone wrote down the due homework before we leave the class,” added
Alfred. Alfred remembered that he had to take frequent quizzes, tests, and
exams, after every chapter or unit. He said, “The teacher would not start a new
chapter or unit before we all get a good grade on the test or quiz.” Alfred’s
favorite school subject is Science. He said, “I love science, | just find biology...

just amazing how the body works and how everything is structured.”
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When asked, during the initial interview, about social or cultural out-of-
school activities back home, Alfred said, “There wasn’t much to be involved in
like here in America. Africa is a little different... just hanging out with friends and
playing a little sports with them, that’s all.” Alfred talked about how lengthy the
school day was, back home. He said that he used to spend most of the day at
school, “I almost lived my whole life at school, not much time to do anything
else.” When asked about working outside of home while going to school, Alfred
said that in his culture this was never an option for students his age. “Back home
| never worked because there was no working for us, the idea was never thought
of for students my age, it was all about studying and that’s it,” he stated during

the initial interview.

| observed Alfred attending a Chemistry class for a whole college
semester. During the numerous informal interviews | had with Alfred throughout
the semester, he expressed how different school seemed to be for him here in
this country than it was back in his home country. Alfred said that the workload
back in his old school was much heavier and much more rigorous than it was
here in college. He shared with me how thankful he felt for his teachers back

home because they prepared him well for college. Alfred said,

College has a good level here in America but not as good as | expected
it... much less work and much less expectation from the teachers. Coming
from a foreign country, you know, coming from overseas and having that
really tough workload, to me, the expectation here is much lower than the
standard I'm used to. To me, this is a continuation of high school; even my
middle school was tougher than this. Students here are so spoiled in
schools. They are so used to easy school life. (Inf. Int. 3 p. 6)
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Alfred was surprised with how big and spacious the lecture hall was. “These are
just way too many students in one place, no wonder they’re not learning like
they’re supposed to.” Alfred talked during one of the informal interviews about
how expensive school was back in his home country. He stressed to me that
education was much more appreciated in his culture because of all the sacrifices
parents make to put their children through school. In Alfred’s opinion, literacy in
the United States is taken for granted and maybe much less appreciated

because of the fact that education is free.

Because of the differences between what Alfred is used to and what he
actually experienced in school here, he had to make some adjustments. For
example, it took him a while to get used to attending the lecture in an auditorium
verses a small classroom. The lack of personal relation and interaction between
the students and the teacher was new to Alfred. “This is not teaching at all, this is
more like mass production,” he once said. Also, the lack of respect that students
had for each other and for the teacher was something Alfred never experienced
before. He said during the final interview, “How can a student get up and leave in

the middle of class while the teacher is still talking? This is so rude!”

Alfred displayed a positive behavior throughout the whole semester. He
displayed his punctuality and commitment by always coming to class on time. |
noticed that Alfred sat quietly during the lecture; he did not talk to anyone even
when other students talked to him. In all my observations, | did not see him take

his phone out of his pocket once during a lecture. | observed him being focused
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in class, always monitoring every move the teacher made and everything he
said. | noticed, while observing Alfred, that not too many students took notes
during the lecture. A possible explanation might be that the class material was
posted on Blackboard and that is why note-taking was not a priority for students.
Most of the students | saw in the auditorium had their laptops with them. They
seemed busy, most of the lecture time, with their laptops or their mobile phones. |
noticed that Alfred never brought a laptop with him to school. When | asked him if

he had one, he said yes.

During the final interview | asked him how he spent his time outside of
school. Alfred said that he likes to socialize with his cousins and friends, and
sometimes volunteers with the Red Cross. | asked him if he had a job while going

to college in the U. S. and he said that, “I am not working, | don’t need to work.”

One of the questions | asked Alfred at the beginning of the semester and
during the initial interview was, “Now as you came to a new place and a new
school, do you think people here in this society think of literacy the same way you

do or differently?” Alfred answered by saying,

People here think of school as something given, so it's not so important...
they don’t think much about education, | suppose. | think in America
literacy is a little different, | think you know people perceive it a little
differently, it’s just like talking about the American dream. It's all about
succeeding in America, as long as you're successful you're considered
literate, | mean, it's not always school, school, school to them like | was
taught. (Int. Int. p. 2)
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At the end of the semester and during the final interview | asked Alfred if his
opinion regarding the way this society perceives literacy had changed and he
said, “No, it didn’t.” He also added that he did not change the way he personally

perceived literacy either. Alfred stated,

It doesn’t really matter to me how people here think of literacy, what
matters to me is just to be able to adapt. As long as | can keep my values
and the way I'm studying and adapt so that | can interact with other
people, then | think that’s what’s most important to me. (Fin. Int. p. 5)

Alfred further explained how much his parents valued education, the things they
had to go through in order for him to go to school, and how much he appreciated
all that. Education and literacy are important to him and he expressed that he is
not willing to change his values so he can blend in a society that perceives

literacy differently.

The last question | asked Alfred during the final interview was about his
literacy practices and if he had acquired any new ones over the course of the
semester. In this regard Alfred said that he would, for sure, keep his study ethics
that he was used to and that he would never slack because slacking is not
acceptable for him. He did learn to do things a little differently and it worked
better for him this way. He said, “l learned to get out of my personal circle, this
was something new for me... to socialize more and study more in groups than

alone. It helped me learn from other people and from the way they learn.”

In summary, Alfred perceived literacy as being educated, doing the best

possible in school, achieving high goals, and having a successful career. He
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learned about literacy from his parents and his school. After going to school here
in the United States, Alfred noticed a difference in the way this society perceived
literacy. However, his own opinion about literacy did not change over time. About
his literacy practices, Alfred made a decision to always study the way he learned,
without slacking. He also learned that sometimes it is better to study with friends
because one can always learn new studying techniques by watching others

study.

Participant #4:

Sabrina (pseudonym) is a 19-year-old female, first-year college student,
who graduated high school from Pakistan. Sabrina moved to the United States to
live with her older married brother while attending college; she was seeking
asylum because of the lack of equal educational opportunity in her homeland.
Her father and her mother are still living back home. Sabrina also has an older
sister who is married and works as a physician. Sabrina knows Urdu, Arabic,
Punjabi, and English. Her main study interest is Business and she wants to major

in Business Administration.

Growing up, Sabrina was the youngest in her family. Her brother and
sister were 7 and 8 years older than her, so she always had a lot to look up to.
She mentioned, during the initial interview, that after raising her older siblings her
parents were not too interested in being involved in her school activities and

events. However, they were always very supportive of education. They always
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encouraged her to never settle for less than her best. “In fact, they have forced
me to come over here to stay with my brother, and to study over here because
they know it’s better for me,” explained Sabrina. Her parents perceive literacy as
a right and the only path to success. “My parents always taught me that literacy
is the basic right of every man and woman,” said Sabrina. She also learned that
literacy and being literate is not just about degrees, “but it also comes from basic

sense of consciousness.”

Sabrina talked about her school back in Pakistan, during the initial
interview. She said that she went to an “all-girls private college.” She
remembered everyone at school being very strict, but fun and friendly. She had
to wear a special uniform to school and she went to school six days a week. She
described her classroom as a reasonable size room, not too small and not too
big. She said that she always felt comfortable in her classroom. Every classroom
had windows, at least two doors, a blackboard, teacher’s desk, about 25 to 30
student’s desks, and a library. Sabrina said, “I used to love the small library we
had in class. The teacher allowed us to bring books to share and we used to look

forward to reading each other’s books.”

Sabrina considered herself blessed with every single teacher she had
throughout her school years. She remembered having very bright and caring
teachers, “they were all nice to us, always like a second mother at school,” said
Sabrina. “My teacher used to stand and teach us all day, always walking around

the classroom and checking on us. | don’t remember seeing my teacher sitting at
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her desk,” she said. Sabrina also mentioned that her teacher used to write
everything on the board and she always made the students copy what she wrote
in their notebooks. The teacher always made sure that all students wrote down
their due homework before they left the class. Sabrina remembered having
frequent tests and quizzes, almost every week. No one was ever allowed to
speak in class without permission, according to what Sabrina said during the
initial interview. “Everything was so strict, but good... | liked how the rules were
strict in the class, it helps you focus,” she added. Sabrina’s favorite school
subjects were always languages. She said she liked studying English and her

native language, Urdu.

After-school activities were Sabrina’s favorite thing to do. She participated
in several of these, and she always looked forward to them. She played sports
and participated in many tournaments. She was always involved in the yearly
festivals and carnivals. She went on numerous field trips and she collected a
wealth of related memories. Sabrina likes cooking a lot; she considers it to be her
favorite hobby. When she was in school she never missed a cooking contest and
always went to the “bring-a-dish” parties held by her friends and family. | asked
Sabrina if she ever worked outside of home when she was back in Pakistan and
she said no. Sabrina said, “In my culture students don’t work until their

graduation.”

| observed Sabrina attending an Oral Conversation class for a whole

semester. Based on her experience of attending college in the United States,
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Sabrina pointed out during the final interview that school in the U. S. was quite
different than it was in Pakistan. The class size was bigger than she was used to.
Talking about the teacher’s expectation Sabrina said, “They don’t expect enough
from the students here and that's why the students are lazy to do their work.
They don’t have a strict reward and punishment system either so students don’t
really care much.” Sabrina had to make few adjustments related to classroom
rules and teachers’ expectations. One of them was getting used to less frequent
tests and quizzes. For most of the classes she enrolled in, she only had a
midterm and a final exam. Sabrina mentioned during the final interview that this
was quite a change for her. The frequent assessments, she had back in her

home country kept her on track and enabled her to better calculate her grade.

Sabrina felt that students here in the US are very open when it comes to
dealing with each other and with the teacher. She mentioned during the final
interview that this has its pros and cons. She didn’t like the lack of respect in
general that students showed to the school rules and school authorities. “I
noticed that the students are not taking school seriously and they’re not treating
the rules and the school personnel with the respect they deserve,” said Sabrina.
On the positive side, Sabrina learned from her classmates how to approach the
instructor and ask questions or ask for help if needed. To her surprise, as she
shared during the final interview, she found out that most instructors and

professors are more approachable than she thought they are. “This was a new
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experience for me and one of the pleasant adjustments | had to make,” said

Sabrina.

Throughout the semester Sabrina had a positive attitude toward learning
and she always behaved constructively in class. Sabrina always came to class
on time. During class, | noticed that she did not take a lot of notes. The teacher
had all the lectures posted on Blackboard and the students probably did not feel
the need for note-taking. Unlike other students in the classroom who were always
talking to each other, | observed Sabrina not talking to anyone while the teacher
was in the room. On oral presentation days and while other students were
presenting their speech, Sabrina was always attentive and gave the presenter
her full attention. | noticed throughout the semester and over the course of the
five speeches assigned in this class that Sabrina’s confidence and public
speaking skills improved significantly. Also, near the end of the semester |
noticed that Sabrina felt less shy talking to the teacher after class or talking to a
classmate. She mentioned during one of the informal interviews, “I'm surprised at
how this class gave me confidence to speak in public in front of total strangers.”
She also said during the final interview, “this class was a little hard for me
because I'm not used to speaking in public and that was the hardest thing for me.

Writing all these speeches was not easy for me either, but | learned a lot.”

| asked Sabrina during the final interview how she spent her time outside
of school in the U. S. | was interested in knowing whether or not she was

involved in any social activities. She shared with me that she had gotten her
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driver license and she was having fun driving around and spending time in the
shopping malls. She also mentioned that she went to the gym and worked out a
lot over the semester, it helped her stay energetic and focused, she said. | asked
her if she was working outside of home while going to school here in this country

and she said no.

During the initial interview | asked Sabrina “Now as you came to a new
place and a new school, do you think people here in this society think of literacy

the same way you do or differently?” She then replied saying,

| don’t think people here are really into schools like people in my country.
There’s lack of emotion and passion for learning... | think school is not
important here because it’s free... in my country everyone has to pay for
school that’'s why we have to strive and it's important to us. (Int. Int. p. 3)

| reminded Sabrina during the final interview with what she had said initially. |
was then interested in knowing if her opinion regarding the way this society
perceived literacy had changed and she replied that it had not. Moreover,
Sabrina added that the way she personally perceived literacy did not change. “I

will never change the way | think of literacy no matter where | go,” she said.

When asked about her literacy practices during the final interview Sabrina
mentioned that she kept some old ones and learned some new ones. Sabrina
said that she was comfortable with study habits and the way she learned to
organize her thoughts and assignments. She added that going to college here in
the United States and having to deal with a different culture had taught her to be

more flexible and accepting of new things. Sabrina said, “I am so glad | learned
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to reach out for help when | need it, | mean at school... | learned that it's OK to
go talk to the teacher and to ask my friends for help.” During one of the informal
interviews, Sabrina mentioned that she also learned to use the different
resources available on campus. She said that she liked studying in the library
with her friends, going out to lunch with them, and talking about school-related
topics. Sabrina’s academic and social practices’ changes were noted in my

reflective journal throughout the semester.

In conclusion, Sabrina perceived literacy as being educated and having
the basic sense of consciousness. She learned about literacy from her parents,
her society, and her teachers back in her home country. Sabrina came to the
United States to go to school here. She noticed that people in this society viewed
literacy differently. Sabrina chose to keep her own literacy practices that she
learned back home and she learned new ones as well. She learned to get out of
her own circle, to socialize with friends from school and classmates, and to reach

out for help.

Chapter Summary

The purpose of this chapter was to provide an overview of the findings
from the collected and analyzed data over the course of one college semester.
Raw data was carefully assembled from four involuntary immigrant students
attending their first year of college in the United States of America. This was

prepared using initial and final interviews, informal interviews, field notes,
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participant observation, reflective journals, and guided by the research questions.
These data sources were used to focus on the process of learning and not just
on the outcome. In my reflective journal | documented the changes patrticipants in
this study made to their academic practices and adjustments they needed to

make in the process of adapting to the new society.

Very little course documents and artifacts were collected from the
participants in this study because most of the course documents and material
were posted online. Instructors made the lectures, PowerPoint, discussion
questions, and other course material available for students to access and print as
needed. Therefore, | noted in my reflective journal, almost following every
observation, that students did not see the need to take notes during class.

Courses syllabi were the only collected documents and artifacts.

A discussion of the findings, the conclusion, and suggestions for further

research will be presented in chapter five.
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CHAPTER V: DISCUSSION AND CONCLUSION

The first aim of this study was to examine the difference between the
academic literacy definition and views of the involuntary immigrant college
students and the academic literacy definition and views of the hosting country.
The second aim was to study how these students acquired academic literacy in a
college course in relation to their own definition of literacy. The third aim was to
document the differences in academic literacy practices acquired by the
participants in this study as part of the process of adaptation over the course of a
college semester. This chapter will help situate insights gained from both the
collected data and the data within the research literature that framed this study.
As the research questions were used to guide the collection of data, similarly the
research questions were used in this chapter to create themes for discussion and

recommendations for future research.

Involuntary Immigrants and Resettlement

As it was mentioned in the first chapter, this study is significant because it
focuses on the involuntary group among all immigrant college students.
According to Ogbu’s “cultural-ecological” theory (1981), academic achievement
and attitude towards learning are influenced by the way immigrants are accepted
and treated in the host society. Furthermore, their academic achievement and
attitude toward learning and succeeding in the host society are influenced by
whether or not their immigration was voluntary or involuntary. Ogbu asserted that

involuntary immigrants perceive their presence in the host country as a result of
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an external force. Therefore, they tend to be less economically successful and
are more likely to experience school performance issues. Although all
participants in this study were involuntary immigrants, they felt accepted in the

society in the United States.

Randy and Lily were members of less economically successful families
than the families Alfred and Sabrina belonged to. Consequently, Randy and Lily
had to hold jobs outside of college to help support their families, while Alfred and
Sabrina did not have to work as they were going to school. The researcher
documented, in her reflective journal, some issues related to Randy’s and Lily’s
school performance that arose during the process of collecting and analyzing
data over the period of the college semester. These issues were related to the
fact that both Randy and Lily were working long hours. Although they tried their
best, throughout the semester, to keep their attendance high and not to miss
classes, they often times were tired and looked like they lacked the energy to
focus. Randy had to miss few discussion sessions because of his work schedule,
which reflected on his grade. Lily had to make up a quiz that she missed because
of her work schedule, and still did not have time to study for it before the make up
date. Even though they were both hard working students and were both
committed to school and to their studies, their financial commitment towards their

families hindered their school performance.

At the end of the semester, both Randy and Lily received less than the

desired grade in their classes unlike Alfred and Sabrina who received the
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expected grades, as they all shared with me during an informal interview.
Therefore, the results of this study are in keeping with Ogbu’s “cultural-
ecological” theory. They are also in accordance with Schwartz’'s (2004) and
Vasquez’s (2007) research findings. Interestingly, when studying involuntary
immigrant college students, their findings were somewhat similar. They both
concluded that involuntary immigrant college students struggle to balance
between school, work, home activities, and they tend to drop out of their classes.
In this study, this was true in Lily’s case. A week before the final exam, and after
receiving less than satisfactory grades overall on homework, quizzes, and other

assignments, Lily decided to drop the class.

As new immigrants in the United States, all four participants in this study
were strongly attached to their home country. They mentioned during informal
interviews that they were always in touch with friends and relatives back home
because it made them feel as if they were still with them. Kunz’'s (1981) “Exile
and Resettlement Refugee Theory” argued that most of the involuntary
immigrants’ resettlement problems could be tracked back to their emotional
attachment to their home country and dependence on their past. He also claimed
that these issues of resettlement affect the involuntary immigrants’ educational
performance and school achievement. The opposite was true in relation to the
participants in this study, as all four participants expressed positive influences of

their ties to family.
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Randy once said, “My cousins back home support me a lot. | always talk
to them and they always encourage me to keep doing well in school and keep
supporting my family. | hope | see them again soon.” Lily’s grandmother, back
home, was her great support system, as Lily stated once. Lily called her
grandmother at least once a day to hear her encouraging voice and get
continuous advice from her. Alfred’s father was his role model, career wise.
Alfred wanted to become a successful physician like his father. He mentioned
several times that he was constantly in touch with his father during the day,
contacting his father from his mobile phone. Sabrina lived with her older brother
here in the United States and contacted her parents, back home, several times
daily, as she said. She also had lots of friends back home that she was always
calling, chatting with, or otherwise contacting through electronic media. She was
always asking them about their school, comparing their performance with hers in
a positive and challenging way, as she once shared with me during one of the

informal interviews.

All four participants in this study had strong emotional ties to their home
country and dependence on their past. As much as this emotional attachment
caused them some resettlement problems, it did motivate them to push
themselves to do their best and to make their extended family proud of their
achievements. According to Kunz’'s “Exile and Resettlement Refugee Theory”,
emotional attachment to the homeland, family members, and friends may cause

resettlement problems that may, in turn, affect the academic achievement.
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However, in this study, this attachment worked as a great support and assurance
to their home culture’s academic literacy values as well. The more they were
attached to their friends and family members in their homeland, the more they
were reminded of their previous academic literacy beliefs. They were always
reminded of their previous success throughout their school years, which
motivated them and helped boost their self esteem. Both Alfred and Sabrina
shared with me, during informal interviews, that they were constantly reminded of
their childhood academic dreams by family members and friends. After being
disappointed for doing less than well on one of her Chemistry quizzes, Lily once
told me during an informal interview that talking with her grandmother on the
phone made her feel much better. Her grandmother reminded her with all the
good grades Lily used to get in science and how much she loved this subject as
a little girl. “This, right away, made me gain confidence back in myself,” said Lily.
Randy was also reminded by his friends of how well he did in school back home
and how he used to explain hard concepts to his friends, as he told me once
during an informal interview. He said, “It makes me feel strong when | remember

how well | did in school, | can’t thank my friends enough for supporting me.”

Influence of Culture and Educational Experiences on Academic Literacy

This study was concerned with the definition of academic literacy
according to the participants in relation to their cultural and educational
background. When asked to define literacy, participants of this study replied to

the question expressing their opinion according to the way they were brought up
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by their families and affected by their cultures. Randy said that he perceives
literacy as something a person must have in order to be successful in life and to
always aim for career advancement. Lily did not recall her parents talking to her
specifically about literacy but she mentioned that she, and her brothers, always
“lived the concept of being on a high level of literacy and to always do well in
school.” In reply to the same question Alfred said that literacy in his culture is
perceived as knowledge and education, “it’s all about education,” he said. As for
Sabrina’s definition of literacy, she referred to it as “the basic right of every man
and woman.” She also stated that her parents taught her that literacy is not just

about degrees but “it also comes from basic sense of consciousness.”

All four participants in this study perceived literacy as doing well in school,
being highly educated, and having a successful career. They all acquired literacy
in their native language, as well as in English as a second language, in their
home country. According to both Krashen’s (1980) and Cummins’ (1991) theories
of second language acquisition, all four participants reached literacy level in
English, as a target language, in their home country. Therefore, none of the study
participants had language problems since second language acquisition steps

happened before their college experience.

The role and effect of culture and educational experiences on learners’
biliteracy development were however evident across all four participants’ cases.
Reyes (2006) claimed that when learners are exposed to biliteracy activities at an

early age they are more likely to become successful biliterates. This was true for
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all four participants in this study. They came from the same cultural background
and they all attended private schools in their home country where they were
exposed to learning English as a second language starting from their early
elementary school years. Because of their exposure to biliteracy activities from
an early age, and with the help of their families and community members, all four
participants were literate in both languages before they entered college in the
United States. They were not required to take English classes and they were
granted the opportunity to focus on learning the content of the studied material.
This in turn, helped them blend well in the new society of the host country. It also
provided them the opportunity to take their time adapting to the new college life-

style and learning new academic practices.

Additionally, a study conducted by Dominguez and Pessoa (2005)
distinguished an over achievement in the literacy levels among students
receiving support from family and community members. All four participants
claimed a great deal of family involvement in their academic life. Lily mentioned
several times during the initial and the informal interviews that her family always
sat around the table together, helping and supporting each other during
homework time. Randy said that his parents used to check his homework every
night, always attended parent-teacher conferences and stayed in touch with
teachers following up on his academic performance. Alfred mentioned several
times during informal interviews that his mother always supported him and was

constantly involved in school activities and events. Sabrina’s parents did not
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participate as much in school activities as far as volunteering in events but they
were continuously supporting her at home and overseeing her achievement, as

she explained.

Cummins (1996) explained the difference between basic interpersonal
communicative skills (BICS) and cognitive academic language proficiency
(CALP). He stated that BICS represents the language that is used every day to
interact with one’s peers while CALP is acquired when the person reaches
proficiency in the cognitive academic language. CALP, according to Cummins,
takes longer to acquire but, once acquired, does not need to be relearned in a
different society where BICS language is different from that of the learner’s.
Furthermore, once acquired, CALP can be used to help the learner acquire BICS
in a new society. Although all the study participants acquired English (BICS of
the United States’ society) in their home country, their familiarity with CALP
allowed them the time and chance to focus more on the academic practices
around them. It should be noted that the participants’ familiarity with the content
related to the subjects they were studying in college, in the host country, helped

their self-esteem and allowed them the opportunity to merge in easily.

Randy, Lily, and Alfred were observed, during this study, while attending a
science class which they were quite familiar with its CALP. Sabrina was
observed while attending a speech class, and she was given the choice to
prepare all her speeches and presentations on topics that were familiar to her.

Because of their familiarity with the subject learned, they did not take many notes
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during class and very little artifacts and class documents were collected.
Therefore, the participants’ familiarity with the cognitive language related to the
studied context facilitated their analysis of the different academic literacy
practices around them. It also allowed them the opportunity to better fit in the

society by adapting some of the new practices.

The Changes of Literacy Definition and Views

This study investigated whether or not the research participants changed
their definition and views of academic literacy over the course of an academic
semester and after they attended college in the United States. According to the
results of this study, the students did not change their definition of literacy. When
asked during the final interview, and at the end of the semester, about their
definition and views of academic literacy in comparison to what they had said
during the initial interview, they stated that they did not have any changes to
report. They all agreed that being part of a new society required some

adaptations but did not result in major changes in views and definition of literacy.

Randy said, during one of the informal interviews, “Being in a new place
and a new society is giving me the opportunity to learn how to adjust to new
situations. As for the meaning of literacy it is always the same for me.” Among
the adjustments Randy had to make, and perhaps the most significant one, was
having to hold a job while going to school in the United States to support his

family and help pay his tuition. To Randy, this was a new experience he learned
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to deal with. He never had to work before, since students were not supposed to

have a job according to Randy’s culture.

Similarly, Lily had to hold a job while going to school, but her views about
literacy did not change. During the final interview Lily said, “No matter how much
| have to change things around to adjust to my new life here, my views about

literacy will always be the same. This is what my parents taught me.”

Alfred too did not change his views about literacy. During the final
interview he said, “personally, my views about literacy didn’t change and it
doesn’t matter to me how people here think of literacy, what matters to me is just
to be able to adapt.” Alfred learned to make adjustments to his schedule and his
time management skills, but unlike Randy and Lily, he did not have to work while

he was going to school in the United States.

Sabrina’s views of literacy also remained the same at the end of the
college semester. She mentioned during the final interview and one of the
informal interviews as well that keeping her own views of literacy was a way of
showing loyalty to her parents and to her culture. Sabrina made some
adjustments to her new life-style in the United States like adding some social

involvement and interaction.

Therefore, this study suggests that policymakers involved in educational
reforms within institutions of higher education should be considerate of the

diverse body of students, as well as its definition and views of literacy. With this
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in mind, universities and educators would most effectively welcome students of
different cultural backgrounds by embracing differing connotations of literacy in

their curricula and their practices.

New Academic Literacy Practices

Given that the participants in this study did not change their definitions and
views of academic literacy after attending college in the United States, it was
noted that the changes in their academic literacy practices were not big. Lea and
Street's (2000) Academic Literacy Model views literacy as a practice that
includes cultural and contextual aspects. This model focuses mostly on the
process of acquiring academic literacy and the different practices developed by
the students, while doing so, more than the outcomes. In this study | was
interested in the new academic literacy practices the research participants
developed over the course of the academic semester. The participants were
asked during the final interview about any new literacy practices they may have
acquired over the course of the college semester. They all claimed that none of
their previously used literacy practices were totally omitted. They kept their own
academic practices and study habits they always had and they added new ones

that were very much tailored to the culture of the new society.

All four participants in this study came from the same cultural background
where the individual's performance represented the main element in their

academic success. From their early elementary school years, they learned to
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follow strict school rules and to develop rigorous study habits. They learned to
eliminate noise and distraction while studying. They also learned to study alone.
Attending college in the United States and being members of a diverse society
opened their eyes to some different academic practices. Some of these practices
were brought into this society by other students from other cultural backgrounds

and some practices were introduced to them by the host society.

Although they were all determined to keep their old study habits and
literacy practices, they claimed that they learned to open up to new ones.
Collectively, they learned to study in groups and to share ideas, thoughts, and
practices with other students. Randy found out that he learned the material better
when he studied with his friends in the library. Lily became a member of one of
the study groups created by the instructor, and also mentioned that she learned a
lot from other students’ study habits. Alfred had his own group of friends who
always met in the library to study after class. He said, “Sometimes when you
explain something to someone it helps you to learn it even better. It’s good to
have friends you can study with.” Sabrina made friends with two female students
who happened to have the same schedule she had. They always met on campus
during the day to study. Sabrina said, “It was great and new to me, studying with

friends. We always encouraged each other, especially around exams time.”

One of the new practices the participants in this study learned is asking for
help and seeking different resources. Sabrina said during the final interview, “I

learned to go up to the teacher and ask instead of struggling on my own to get
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the concept. Before | came here | was too shy to do that, now | learned a better
and faster way.” Lily also mentioned during one of the informal interviews that
she always counted on her study group members to explain things to her when
she had to miss classes because of her work schedule. “I learned that it's ok to
ask my friends to explain things to me, and sometimes they explained it better
than the teacher.” The Supplementary Instruction (SI) session that Alfred
attended throughout the semester was led by a teacher assistant that Alfred
thought was very helpful. “l used to ask her about anything if | didn’t get it from
the lecture. Back home | learned to only ask the teacher but it's not necessarily
the case here,” stated Alfred. Randy too learned to seek his friends’ and his Sl
leader’s assistance to understand hard concepts when needed. He also learned

to use the library resources and to look up things on the Internet.

All four participants collectively agreed that getting out of their own circle,
making new friends, and studying in groups not only helped them academically
but also socially. They often times met their friends for lunch or for a meal
together which helped them blend in better and faster in the new society. It also
allowed them to learn some new social habits. This is in keeping with Kiang’s
(1992) research findings related to refugee Asian American college students. The
students in Kiang’s study were all from the same cultural background and had
the same academic habits and practices, such as not asking questions and not
speaking in classes at all unless being called on. When they entered college in

the United States they had to change some of their academic habits and learn
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some new ones. For example, they learned to ask questions, ask the teachers to
write things on the board, and they learned to seek help through the available
resources on campus. Thus, educators should be cognizant of the different
academic practices of diverse students and should be constantly encouraged to

practice eclectic teaching approaches.

Implications and Recommendation for Future Research

Implications of the study

The study’s main goal was to extend the existing research on academic
literacies for refugees and involuntary immigrants in the hope of developing
programs and student services that would be beneficial for this population of
college students. Implications of this study may include designing special
orientation events and/or activities for involuntary immigrants’ college students
upon their admission to college in the United States. During such events and/or
activities they would be familiarized and made aware of the American colleges’
life style and the different help resources available for them. Participants in this
study shared with me, several times during informal interviews, how they wished
there was such events designed especially for them. They mentioned that they
need more time to get familiar with most of the material presented in college
orientation that their colleagues who graduated high school from the United
States are already familiar. Such as calculating their GPA, test scores,

scholarships, general education classes offered in college... etc.
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Universities and colleges’ administration and advising staff may consider
advising students to enroll in familiar subjects to them, such as science or math,
during the first college semester. This will help them blend-in easier in a new
society, will enhance their self-esteem, and it will allow them the chance to learn
new practices that may be related to the learned subjects. This was true for all
the participants of this study. Additionally, in keeping with Cummins’ language
competence categories BICS and CALP, newly immigrant students should be
advised to enroll in classes they are familiar with their CALP. Example of these
classes would be science, math, computer... etc. The students’ familiarity with
the content of such classes will allow them to focus on learning the language
used to deliver the material rather than focusing on learning the material itself. It
will also grant the immigrant students the time and the opportunity to focus on

acquiring some new academic practices related to the learned subject.

Instructors may also be encouraged to design more “group practice”
activities where students get the chance to learn from each other and reach out
for help among their peers. Students in this study benefited from such
opportunities. In accordance with Cummins’ model, context-embedded tasks are
the ones that offer sufficient context for students to construct meaning with
relative ease. Instructors should be made aware of the nature of such tasks to
incorporate them in class activities when designing the course assignments and

material.
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Recommendation for Future Research

This case study research was designed to focus on a small size sample of
involuntary immigrants, all from the same cultural background. Further research
should be done with a bigger population of involuntary immigrants. Perhaps a
whole class or a whole community of college students who were forced out of

their homeland may be considered for future research.

Since all participants in this study were from the same cultural
background, involuntary immigrant college students from diverse backgrounds
may also be considered in future research. It would be interesting to investigate
the effect of different backgrounds and cultural beliefs on students’ views of

academic literacy.

It is also recommended to consider examining the results of this study
when applied to a group of voluntary immigrants, such as international college
students or students who are studying abroad and planning on staying away from
their homeland for a period of time by their own will. Perhaps, the findings would
be different when immigrant students are aware of their freedom to go back

home upon their choice.

Involuntary immigrant college students observed for a longer period of
time is another recommendation for future research. One academic semester
was set to be the period of observation and data collection for this study.

Observing involuntary immigrant college students for longer than one academic
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semester may shed light on more or different academic practices developed over

a longer period of time.

Finally, in future research involuntary immigrant college students should
be observed in multiple classrooms. The participants in this study were observed
only during one class each for a whole academic semester. Findings could be
different if they were observed while attending more than one class each for a
whole semester. The students may have adapted different academic practices in
different classes, giving us a more complete view of changes in their academic

behaviors.

Chapter Summary

The overall findings of this study extend the existing research addressing
the college education of involuntary immigrants who arrive in the host nation at
the post-secondary level. Issues of resettlement, according to involuntary
immigrant refugee theories, were discussed in this chapter. Resettlement issues
of participants in this study were only related to emotional attachment with friends
and family members back home. In this study, these emotional bonds worked as
motivational factors and encouraged the participants to keep pressing for their
best in the new society. In this chapter, views and definition of academic literacy
according to cultural background were discussed and measured up to existing
theories and research. All participants in this study came from the same

background and almost had the same academic literacy views. They tried their
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best to fit in the new society by changing some existing practices and learning

new ones, but their original views of academic literacy were not compromised.

Lastly, implications of the study and recommendations for future research
were suggested in this chapter hoping to create a more supportive learning
environment for involuntary immigrant college students. This in turn may develop
new voices for such growing body of college students and may eventually

transform their college experience in the United States.
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APPENDIX A: RESEARCH INFORMATION SHEET

Title of Study: Involuntary Immigrant College Students Acquiring Academic Literacy: An

Exploration of How Their Views of Academic Literacy Impact the Process

Principal Investigator (Pl): Amal Essak

Purpose:

You are being asked to be in a research study about immigrant college students and their views

of academic literacy and what strategies they develop over the course of a semester. This study

is being conducted at Wayne State University and it includes four immigrant college students.

Study Procedures:

If you take part in the study, you will be asked to

o Participate in a short interview (about 15 questions of about 30 minutes) in the
beginning of the spring/summer semester. You will have the option of not answering
any questions you don’t feel comfortable answering, and still remain in the study.

o Allow me to attend all class meetings for one subject of your choice during the whole
spring/summer semester to quietly observe and take notes (this will be about 40 to 45
hours).

o Share with me any documents/artifacts related to the class (example: syllabus, notes,
homework, worksheets, pictures from a field trip, etc.)

o Participate in a short interview (about 15 questions of about 30 minutes) at the end of
the semester. You will have the option of not answering any questions you don’t feel
comfortable answering, and still remain in the study.

Benefits

o As a participant in this research study, there will be no direct benefit for you; however,
information from this study may benefit other immigrant students now or in the future.

o Additionally, information from this study may benefit other people (society) now or in

the future to better understand the academic needs of involuntary immigrants in their
new society, and to extend the existing research on academic literacies for refugees and
involuntary immigrants in the hope of developing programs and student services that
would be beneficial for this population of college students.
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Risks

There are no known risks at this time to participation in this study.

Costs

o There will be no costs to you for participation in this research study.

Compensation

o You will not be paid for taking part in this study.

Confidentiality:

o You will be identified in the research records by a code name or number to ensure
confidentiality. The list will be kept on the researcher’s (Amal Essak) computer, which is
password protected.

Voluntary Participation /Withdrawal:

Taking part in this study is voluntary. You may choose not to take part in this study, or if you
decide to take part, you can change your mind later and withdraw from the study. You are free
to not answer any questions or withdraw at any time. Your decision will not change any present
or future relationships with Wayne State University or its affiliates. Your decision will not affect
your grade in the class and has no reflection on your grade.

Questions:

If you have any questions about this study now or in the future, you may contact Amal Essak at
the following phone number. If you have questions or concerns about your rights as a research
participant, the Chair of the Human Investigation Committee can be contacted. If you are unable
to contact the research staff, or if you want to talk to someone other than the research staff,
you may also call to ask questions or voice concerns or complaints.

Participation:

By completing the initial interview, the final interview, and by allowing me to observe you
during class throughout the course of the spring/summer semester you are agreeing to
participate in this study.

www.manaraa.com



112

APPENDIX B: INITIAL SEMI-STRUCTURED INTERVIEW
PROTOCOL

Initial Semi-Structured Interview Protocol

1. Tell me about your school back home.

2. What was it like in your classroom?

4. Tell me about your favorite school subject. Why did you like it?

4. What kind of activities, outside of school, were you involved in? Tell me
more about activity a. Tell me more about activity b.

5. Did you ever work when you were going to school?

6. What's the highest degree your parents have? (Mom - Dad)

7. What was the nature of your parents’ interaction with your school and its
related activities?

8. How do your parents perceive literacy ?

9. In your own words, tell me what does the word “literacy™ mean to you?
How do you perceive literacy ?

10.What other activities are you involved in that revolve around literacy? For
example: social, religious, culiural, etc.

11.How do these impact your understanding/views about literacy?

12.Mow as you came to a new place and a new school, do you think people
here in this society think of literacy the same way you do or differently?
How? Tell me more.

13. Do you hawve anything else you want to share?

www.manaraa.com



113

APPENDIX C: FINAL SEMI-STRUCTURED INTERVIEW
PROTOCOL

Final Semi-Structured Interview Protocol

1. Tell me about school now at the end of this semester.

2. How are classes here different than the ones you're used to?

3. How did you like this specific class? What was the most interesting thing
about it? Why?

4. In the initial interview you told me that “literacy™ means ....... How do you
perceive literacy now? Same/different — How?

5. Tell me about any new practices or activities you had to do during this last
semester to adjust to this new meaning of literacy (if different) How? Tell
me more about it.

6. In the initial interview you told me that people here in this society view
iteracy as ......... Is it important to you that you think the same way or it
doesnt matter to you? How? Tell me more.

7. What kind of activities, outside of school, were you involved in this
semester? Tell me more about activity a. Tell me more about activity b.

8. Are you working currently besides going to school? How does this impact
your literacy 7

9. Do you have amything else you want to share?
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APPENDIX D: BIOLOGY 1510 SYLLABUS

Biology 1510 Syllabus

EBI{ 1510 Basic Life Mechanisms
Cowrse Syllabus
Keemvivizer 2007
[Tentalive scliedulz)

Instruetor: Cerels Greene, M0

1370 Diolomcal Sciences Building

OlMee plone: (313) 577-2854

Otfice Howrs: 5:30 M 6:30 P'm or by appointment
Email: curtisad T maol cmn

CLASS MEETING LOCATION
144 Delrey Hall

CLASS MEETING TIME:
Mondays and Wednesdays, 4:000 P3 — 3250 PM Boam 146 elroy.

COURSE DESCRIPTION ARD OBIECTIVES

Cmly Cogineering sludenls may elect Tor three eredits. BIO 1300 and BIO (5140 ceyuined of oll
biclopy majers, Faclual and conceplual treatment ol cell molecules, cell struclure, melabolism,
eenetics, wal developenl, For the science major and vertain pre-paolessional pooesaos. bMeels
Genzral Education labazatery requiremen. Matearial fee as indicated in the Schedule of Classes
T

The objective of this courss is w understand the structure, metabalizm and reproduction of living
thinges [romm Lhe perepeclive ol the cell. Thus, the cowrse will Tocus oo the role of blochemice] aml
subcalinlar components inciding prorcins, mucleiz acids, and organclos in the nutrition,
mhertance and development of plonts and amimals, This course will also relate these concepls 1w
topical issues such as rutrition, human genesics, and recombinant %A echnelog.

This rs one of two courses m a tero-semester sequence of intreductory biology Tor biolosy and
gziznec majors, inelding acicnes cducation and pro-a'liod hea'th stdents, This couwrse 8
requiterd fur students planzing o magor e biclogy and s o prerecoisite for all higher-level
Biclogy courscs. Smdems ere Tequired o take Both looture and lahoratory components urless
ey are enginsering majoms: enplueeniny majors are required 10 take e lecture cily, Students
mking this course should have completed a previows high school or college level course m
:::'u}ug}f und chemistey, This course will be laught at a level appropriase for students majoring in
ol

COURSE FPREREQUISITES
Premeg: BICT 1080 with grade of C-mmos or better, or ACT score of 21 or bigher, or passing
aoone on hiolegy placement exam.

OFFICE IIOURS

Drays omd tmes: by appointment anly

A muwually convenlent appolntment at other times may also be armargzd by emunil at:
curtispd TTaol.com

In addition, vou may e-mail nGreene questions or comments. Respenses are usually provided
within & day or e,
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EXAMS

There will be 4 one hous lecture exams, each worth 1875 poiuts and can consists of L o the
hlanks, moultiple choice, essay, short answer and lazheling of diagrams. 0 iz strangly
recommended that vou I NOT miss a lecture cxam, | will show von how to calenlane your
erude Lo delermine vour standing o the class al all thoes, IT at any tGme you deop below 74% -
C average, please make a point to come and gee me to discuss vour progress in the class.

IC wou s an exan lor any reason, there will be a comprebensive make-up final exam for
anv missed test or you can substitute this exam for o low cxam. This exam will cover all of

the malerial presenled over (he enlive course,

Note: There Is NO- make-ups for lecture exams or lab practical exams!!?

The laboratory portion of this eourse w a third of the moral point seore that the fmal grede 1w kased
on. In oter words, bolt lecture and lub portions of this course ere toporteol 10 your grade, You
e plan o artend eveny leetre snd gn oo every schedulod lab session 10 yvoo desire o do well i
(his course.

[ von miss an exam, there are no makeop exams pnder any circomstances. %o don't agk|12201
COURSE CREDITS

Every effort will be made to provide the lecture slides on Blackboard a day or more betore class,

EXANM DATES

The Final Exam is Ang. 3 at 4:00 P, in 146 Delroy Hall. NOTE TIHAT TIE ROOM IN
WHICH THE FINAL EXAY WILL BE HELD IMN 1S TTIE 5AME AS TIIE REGULAR
CLASS ROOM. The tinal exam is scheduled as designuied in the Schedole of Classes for
this term, Mo sther time for the final exam will he available, and no exceptions will be made
tor contlicts such as student travel plans.

EXAM FORMATS

The excams may include questions hat ave multiple chaice, fill-in-thz-hlank, problem solving,
amet shorl essays. All exans will be closed bock and held in class. Al you will need is & Tew
shamp peneils. ¥o electrenic devices of any kind will be ellowed unless iodicalzd othereise
wabvimes, und cell phones and pagers must be oomed off. Anyone who eaves the exain raom will
nol be allowed back in, Late-arriving students should ko thol admitance into the exam moom
will 1ol be allowed after the firar student hus left the rosm. Scaoteon Forms will be supplisd it
reqquired, Do nar bring your own seantron forms Lo the exnm a3 you will not he allowed to wse
L.

There will ke four 1 hour lecrirs exams. Ezch exam will be worth 123 polnts. 10 you miss an
cxem, there will be 2 comprehensive make wp enam al the end of fhe term. You can only
subslitule (his exam for one missed ot vour lowest exam. Al other missed exams will he couned

HE R IR L
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GRADING POLICIES:

Four fnal grade for this class s bused vn both Jeciurs oo leb scores. Leclure s wonlly 705 of
your grade and lab is worth 3% of your grade (if you signed up for the lab portion of the
courseh There will be 5 lecture exams cach woni 1875 poins, Lab practical exams will be
worth o total of 250 pomnts. The el pessible amount of points eumed will either be 730 (3 o)
Lor lecture only or 1000 (4 o] points for lectare and lab, Grades are based on a moditied curved
porcentage seale with the following range.

A 5 UG (his s an absclotely Hemcand unehangeanic cot-aft)

A= =80
R+ =57 %
H =Hi¥
- =50
C+=T31%
C —-63%
C- —-83%
D+ -~ 8l %
D 35 %
D- - 50%
I -4

The mstiuclor reserves e tight to adjust the grading scale teking into account the overall class
performance. The cut-off for an A, however, will not be adjusted. The decision o adjust the
grading scale will be made at the end of the teem, Any adjustment to the grading seule muy vary
between 1-2%0

Class participation and aerdance ore strongly encoursged bul will not be graded, There is ne
b eredil urder uny circurnstances. Exam arades will be posted on blackboard by your Soaudent
113 mumber as sonn as prssible wller the exam has been administerad.

Individaal lecturs exams may or may not he curved. (reemall counss seores will ool be curved,
Cowrse grades will be determinzd from total point sccomolation ol the end ol the semester.

Smudents with scheduling eonflicts for any exam must nolily D Greene i writng by class tims
ol least two weeks hefare the scheduled exam. No make-up exams will be given unless he iy
natified in writing by this date. Feasonable exceptions will be granted in cases of 1llness thut will
pequire rotification prier to the exum and most be Sollowed up with an omgine! sigred note [rom
& physician.

EXAM GHRADE DISPUTES { CHALLENGE OPTION

Students will hove one (1) week after the returmn of an exem or a written assigmment to challeng
u prude for oy question, Faime to chellenge the grade within this pericd indiczies o willingness
lr aceept e gade as s The challenge should consist ol a written deseripoon of why the unswer
is correct based on other published matlerial ot vou eite, [t is not an opportunily o cemplain,
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CHEATING

Aslriel eero-tolerance poliey Tfor ckeeting will be enforced. Anvone canght eheating on an cxarn
will receive o score ol 0 {rero) for that portion of the prade.

Sludents fowmd wo be chealing durng an exam (using & “chest sheer™, looking st another™s paper,
ar allowing another o look at yours), will tecoive a 7o for that tzsr with no oppomunity o deop

or replece Gt seure. A seeoond episcde of cheating will Teanlt in a erade of F or e course and
fay aleo resull o initalhon of umversity disciphinary action.

Professional behavior is expecied in lectare, which mcludes respecting your classmates Ty
arnving on ime, mrning off cell phones aud ool talking, not sating or drinking during class,
Adl students must show reaspect in lancuage and aiiode wenrds the rstructoms amd their fellos
amidenes, You are sieouraged ta discuss dillemencss of opimon wilh each other, respecitully, bot
not durrg lecture, as this would he distracting to your f2llew studems and to the msimclor as
well.

Another word on cell phones- i€ a cell phone rings during aa exam, the owoer of the cell phone
will be asked L hand i besdher exam snd leave the room. TU O

BETTER YET, DO NOT BRING THEM AT AlLL) BEFORE EXANMS OR RISK
EARNING A FFRO ON YOUR EXAMUY OTHER ELECTHRONIC DEVICES (1PO1S.
COMPUTERS, CAMERAS, CALCULATORS, ETC.) MAY NOT HE PRESENT DL RIMNG
EXAMS, AND IF SEEN THEY WILL BE CONFISCATED ALOMNG WITH THE EXAM,

POSTING OF EXAM GRADES
Scored exum grades will be posted on Black Boand by Studert 103 Nomber as soon as possihle
ufter the exum hes been adnumistered. The distribution of scones will alse be provided i class,

SPECIAL CONSIDERATIONS FOR INIDIYIUALS WITH DISABILITIES

If vou have a phvsical or mental impairment that mey interfere with your ekilicy o complete the
requizenents [or s course successlullv, vou are invited 1o conlact Educalione] Accessibilily
Services (1600 David Adamany Libracy: 377- 18531 e discuss appropriate accommodations an o
conlidential basis.

RELIGIOUS HOLIDAY COMFLICTS

If vou have a conflict with any of the scheduled elass ar cxam times due wo religious regsona, vou
must nntify D Gireene inowriting by class tme om by class time twe weeks before the
scheduled exam, Yo make-up cxams will be grven unless sthe s nonfed i woitng by this date.

Resorvation Stetemeni;

The instcter reserves the right to adpar this syllabus a3 negded, If changes are made, the class

well] b informed via cmail and an anneuscemant will be posted. T will be vour responsibilite @0
Eyiow posigd changes,
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ADNDREOP POLICY

Addd Gormres will el be signed sller Qe second week ol class,

Drop forms most be signed before the end of “study day™. which is the day after the last
day of elasses.

Wayne blule has changed the prading policy, There are oo more "X" grades. 1 wou sign up fora
closs, stop sttending, wod Luil w withdnre, you will receive an F tor the cowrse. In addition, if
you drop the course aller 5 wesks, you will be assigned one of the fallowing rfires marks: WP
(withlrew bul was passing at the tioe), WF (withdrew ut was failing at the time), and W
{withdrew and never attended class or o graded work), Also, any "I7 given o o suudent will
automatically revers o "F7 if e work i not completed within one calendar year Thers ane no
exceplions. The filure netation has been changed trom an "E” to an "PY Further infummation un
the preding palicy can be found ac httpSedel wayne.cdu/Regiatrar Weby Remistrar/policies. hur.

Points
Exnm 1 [ 1875
Exam 1 L i
Exam 3 HIBT.S
Exam 4 {IRT.S
*Exam 5 {187.5
Lewiure Total {750
Lisals "Lartaal {250
Course Total R LI
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Basic Lile Mechanisms Leciure Svllabus
Lecture and Exam Schedule: Summer 2011
{Tentarive Schedule)
CLASS DATE TOPIC CHAFTER

1 Mon May 09 Intrestuction

2 Wed, May 11 I b Meienee al Bulogy I
5 Mon Blay 16 Sature of Maleenles 3
4 Wed, Muy 17 Chiernizal Building Blocks 3
i Mon. May 23 Chermical Faldme Blocks 3
e Wed. May 25 Exam 1

7 Ton. May 30 Mo CClass

K Wl:ﬂv.-:l'.m rl el Sireetare 1
e Fri, Jun 03 Cell Srmctare 1
I o, Jui 04 Membranes % T
L1 wied. Jua 08 Trearpry 2nd Metakalism I3
12 Man, Jun 13 Encigy aid Metabaliam [
L3 Wed. Jun 15 3 Exam 11

14 Mea, Tup 20 Huwe Ciells Harvest Euegy i
8 Wed, un 22 Hurw Cells Harvcat gy 7
6 Meon Jun 27 Phatesvnibicsis 3
7 wed. Jun IR Phetveynihesis ]
It R, Jul 34 Mo Class

1k Wed Tul 06 Cell Comauitieation i
20 FriJul 14 Huw Cella Diwids 10
21 Ao, Jul 11 Exam 111
22 Wed Jul 13 Hexual Beproduction and beiosis 1
23 oo, Jaol 18 Hexual Beprogaction and Meiosis 1
L] Wod. Iul 20 Paltens of Ticheritane: 12
25 Mo Jul 25 1A - The Geeetic Materal 14
i wed, Jul 27 Ciemes and How They Wek 15 §l
¥ Mon. Aug, 01 Exam IV
28 Wed, Aug. 04 FINAL EXAM

i
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UNEXPECTED UNIYVERSITY CLOSURES.

If the University is officially closed on an exam day, the exam will be held on the next
regularly scheduled class day, Closure of the University is announced by the following
mechunisms:

L. the University Mewsline (113) 577-53345 ¢

2. W5U Homepage (e wayng.edy) *

3. WSL Pipeline (wooew pipeline waynz2du) *

4, WIOLET FM {Public Radia 101.49)

3 by otier local radio and 1wlevision siations

* MNote: The information on closures and class cancellations is likely to be found at these
lesgatioms hefore it is browdeast by local radio and television stations

(YIHER

I am happy to wrile letters of recommendations for students who carn o prade of A7 A-,
(Conditionally}

Please turn all cell phooes off during class and during exams,

Anyv specilic issue nol covered by this syllabus will be resolved using Universiry policies.

Disputes that cannet be resolvad following the anidelines proscat in this svllabus will be resclved

by following the gnidelires of the Uiniversite “Stdent Dhie Proeess™,
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APPENDIX E: BIOLOGY 1510 LAB SYLLABUS

Biology 1510 Lab Syllabus

Biological Sciences 1510 Laboratory Schedule Summer 2011

Labh GTA email

Lab Coordinator: Linda Wan Thicl, Room 2012, Science Hall W@ wayne.edu

Read the lab exercise(s) and take handwritten notes balore atlending lab.
Lab Dates Exergise Title (Lab Manual }
1 8012 M Lab - Rzed How to Sudy Science, Sampls Quiz on Blackbosrd

2 51619 Lipids [Experiments...p. 1-7)
Q1 QUIZ AT BEGINNING OF LAB on lab manual pgs 3-5

3 S23-26 Carbohydralas s report #1 < [Expenments...p. 8-20)
Qz

=30 Memorial Day: MONDAY LAB & All Munday classes meet on Friday 6/3

4 5531-643 Amino Acids i report #1 < i [Expenmenis., p. 21-25)

Q3 ELISA Immuno Explorer thandoutBlackboard) ELISA Aot on quiz
g 689 The Microscopa & Cell Structure (handout)
a4

5] Gi13-16 Prokarvatic Microscopy [ Experiments...p. 31-348)
as

7 &r20-23 -~ Lab Exam # 1 [Labs 2 - 6) imakeup palicy on back) -~

] SET-3 Enzyres e repon 42 o (Experiments...p. 77-84)
a8

=T Fourth of July: MOMNDAY LAB & All Manday classes meet on Friday 7/8

k| Ti5-8 Cellular Respiration <o repart £2 o [Expedments... p. B7-97)
Q7

10 T1-14 Photasynihesis (Experimenfa... p. 87-106) <<<< canmot write a report
Q8 W2 Informatcs Extraction (handout/Blackboard)

11 THME-21 Coll Heproducton (Expohments...p. 38-51)
o9q PWa2 Informatics PCR {handaut'Blackboard|

12 Tran-28 Merdzlian Genstics [ Exparimants...p, 5364}
Q1o Com Genelics {Experimornis... p. 107-110)
PYWO2 Informatics Elecrapharesis (hardout/Blackboard)

13 Br1-4 ---Lab Exam # 2 {Labs & - 12) (maksup policy on back) -~

Lab repo-ts can only be wrillen an tha labs marked by an <=, For instructions see
Experiments in Diolopy p JI7-0

Reguired Malsrials:

Experimenis in Biclogy, Sth adition, L. Yan Thiel (boakstare)
Hiofogy, Gth edition, Raven & Johnson (bookstore)
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Grading and Rules
Absalutely No Extra Credit!!

Lalo Exam 1 & 2 {70 pointa asch) 140 pts
Lab Hepaort Qutline Dratt {repart &1 anly) 10 pte
Lab Reporlis) =T pis
Complation of all 3 PYOZ modulas (no partial credit) 10 s
Waealy Quizzss, 10 & 6 pis (drop 3 lowest) 42 pls
Wassly Lab Actwity, 10 0 3 ps {drop 3 lowsst) Zlpts
Tocal 50 pta

Lab Exama: Makeups or rescheduling may be allowsd for extreme and dire emergencies only. For non-
caloslrophic issaes, sucents will be cxpecled bo lake o makeup within 23 howrs ol thelr regulary
schaduled exam. Permission o7 the lab coordinator is required lor an sxbension. A makeup may be
permitted only if beth of the follewing ccour:

1. “our lab ingtructor {GTA) must be notfied of the reason fior your absence 24 houars of your la0 masting.
Call or emall your (3 1A cireclly or call at STT-2HTS (you must know your G TA'E frst ana last nemes). You
rust include your phone number for fagter response. Frint your emall i prowcde proot of the day
and tima of your email in ces= it is lost in cybarspace. If you do nol receive & mesponsea within 12 hoars, il
is wour respoaisinility b mase addibonel contect before the 24 hour ime limit expires.

2. Proper formeal wirltten documentation explaining your absence must be given 1o your GTA within 2 days
of The rmissed lab (redical billing, obifuary, ete.}. Phatacopied or preacription pad sxcuase forma will not
b aoeplad undgr any circumslianges.

Lab Reports: Every studenl muesl veile o coimmlele liesh la report on lab 3 o 4, An culling dra't of resart #1 &
dig ona weak after the lab ks perfomned and is worth & maximum af 10 points. Late drofis wil not be
accepted. Lrafta writien in “ull 3entences and paregrashs will no: be acceptac. The fir51 repart is due at
thir shudent's regular lak meeting three weeks aftar the lab s perormed. Lab reparts w
wig amail undar any circumskances. Lale kb reporls may be accepiod but will incur a loss of 2t lesst 2
paints per day. A shudant must alland Lh lab and pestorm all of the activities toe which any repat 15
wriben' If & studant is satisfiad with hisher grade on the es repon o second need notbe witten. Any
student wanting o improwve hisdher score may elact o write & second reporlon lab 8, 9 or 100 1 s dug
Iwn wesxks a'ter the lab s performed. Gaby the higher of the bwo raports will be counted.

Weakly Quiz (Q): Each quis is camposad 17 halt paint queshons sor & total of & ponta. The quiz is given &t the
beginning of ta lab. Questions ars from the introductory rmatarial in the lak manual, You may use any
handwritten, orlginal notes you have taken from tha lab manual, bul cuanrel use e wrillen lab maneal,
lexl ook o any olher panksd, photocop ed, ekctronic meterials or old quizzes or exams. You can use
anly your cwm rotes and canmol share these with any olwer studert. Since the lowest three scores 2re
dropped, no maxss ups will oe allewed under any circumsinces!

Dropped quizzes cover absenoes incheding, bul nol limited e te ol owing: emargenay illness, sccicant
(persanal or vehicle), cenied border crossing, religious holidays ol listed on the Universin's calendar,
faulby alarm clocks, power outage, student-schedulad appointmenls [medical, prolessions | on aprsanal].

Weekly Lab Activity Sludenis receive 3 points for eacn campleted lak activity for 8 maximum of 24 points (2
sctivities x 2 points cach), Parlial eredil Tor partial work |s not allowed.  Studanis either receive 3 points
{or doing all of tha day's lab work or 0 poinis for no wark of faf incamplete work. Since there ars 11 labe,
sluderils may choose wonot do 3 lab ectvities end etill get 24 activity poinks 1sea dropped quiz abaenoe
policy above). Shudon's who do all 11 lab actiymes will gtill only get a maximum o 2¢ poinds!

Any disruptve student or one nol aclively paricipating inthe day's activiies will not be allowed i remain n class
undar any circumetancas. Ay studen: excused from lab rmay ral relues 9 lab until the next wee<dy casa perod!

Any discussion ar disagraemeant regarcing any lab or lacturs score mest be larifed wilh b S1A or inafructor
within 7 days of thal assigrment - alter that s too late — the seore cannot and will not be changed!

any student whosa lab or leclure answer sheot is altered In any manner and turnad in for a regrade o cormeclion
will receive @ scare ol ers (09 for that assignmanttsst. Such students will not e allewed Lo wilhdas, You are
responstola fur your argees sheel Whether you of atather student aliars it, YOU are ressonsible for il
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APPENDIX F: CHEMISTRY 1240 SYLLABUS

Chemistry 1240 Syllabus

CHM 1240 Organic Chemistrey [ springfsummer 2011

Tnstroctor: Do Michael Magwire

Oiffice: 12304 Life Scieace

enail: roaguirg.chem wavna.edu

Office Woors: Bome 10200 12:00, Tues & Thurs: 12:15 - 130 pon

| Sect | CRN  Type Day of the Week Start End | Room | Bldg | Instructor Emiail
| o __'_31535_L{:T T R| | 1030 12n5'c_-_1n_n_ LECT | maguire ez
002 31587 | DSC T 0518 | “0ME 0025 | ETAT | Anthony, T. 22104
a03 31588 | DSC T £215 | 105 | 0111 | MAIN | Faner, 1. AUBTED
a4 31888 | DSC T I Cofs | 1015 | 0215 | 5TAT | vang, g 40080
a0a | 1580 | DG R CoTh [ 105 [ 0214 | 5TAT | Anthory, T. 2104
a8 31Ee | DEC R U215 | 15 | ME5 MAIN | Faner, M. dub160
B EAEES = Co15 [ 1018 [ 0117 WMAIN [ vang, Gia 08AD
NEEEEES [T 1230 | 1220 [ 0125 STAT | Faner, M. AuB1ED
003 | 31815 | DSC | M 1015 | 1115 | 0151 MAIN | anthany, 1. 0
[0 [ 31816 [ DSC R| | | 1230 [1330 [0135  STAT [vang, Qia | coisss
Houwm: 146 DeRoy untl Tune 19 100 Lect aller June 1%,

Text: “Orrganie Chemistny™, Carey & Giuliann, 8" edition

Prerequisite A passing grade in CHM 1220 and CHM 1230

Objective T gain a fim underztanding of the strecnical and functional espeets of
arganic chemisoy

Blackboard  Course documents and assigmmams will e posted to Blackboard, Any
grade that the T.A. posts to Blackboard is unotficial.

Homework Work Las beon assigoed fom the boek o help vou smudy, Thes work will
oot be praded, and need oot be tirned in.

Quizees There will be elghil slorl ten-poinl quizees, These will usually be given
during quiz se3zions in weeks not coptaining an cxamnt
Cradinog There will be tues 100pL wrilten exams, e best two scores will coung

toowards vour prade. There will be eight 10pt quizzes; the best 51X scoTcs
will eounl towasds vour geade. There will be a comprehangive 2000 fing]
exarm, All examinations will e “zlosed book™, One Cards will be
required as 103, Caleulators and cell phonzs are not alloweed.

Esam dates  Thursday June 2 L0 Lect
Tuesday Jung 2¥ 100 Lect
Thuraday July 238 100 Leet
Tuesday Aug 2 100 Let,
Crading Scale
The Lellewing prades are represented by the taeshold points tor the course total,
A a9z A= Alsprs
B+ 30Ipts B 37ips Ao 35dpts
C+ 3dipts O 327pts - FEpts
D 294pis 1 281pts F =281ps
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Coorsework  Fxams and quizzes will be returoasd woowvou, but (e Loal exam will remamn
in the instruetor's office. You may sec your final, but vou may oot take it
from the offics or phatacopy s

The exam and quiz schedule is subject 1o change. Twao class periods
notize will be aiven.
There will he no oppartunity for students to make-np missed quizzees or exams,

There will nut be a curve, nor will there be any extra credit, ¥ou must work within
the timeframe alletted to gain the grade you want.

Aftendenee 11 imponant for siudents o attend all classes. Lecture ome will be used
Lo eluctdate serentific principles and to stress the mest important topiee.,
The Llexl muay nel siress every lopie that your instructor considers to be
imporiant.

Specinl MNeeds Students with speciul needs should make themaelves known to the
instrpeter at the cacliest opportunily so thal their needs can be
aceartmodated.

Cheating Studenis ot this level should net cheal, nor should they telerats cheatng
woeng vllers, Consislent wilh the pelicy of the College ol Sciences aml
the Uhzversity, sludents discovered cheeltine may be expelled from the
coneze and have the incident reeorded in their permanent recand,

Contacting the insiructor and teaching assistanis,

We expect that vou will conlact us throuph vou wovne edu sceount, that vou will
welude @ subjeet Lline, and that you will state sour name, class and section
nursiber,

It iz wonr respoensibility 0 make sure that your email aceount is not fill,

The email addresses of all graduare tcaching assistants are listed an this syllabus
gnd can be fmmd at htpedf'ehem.wayne.edu

Tentative Class Schedule

Week Subject Chiapler
1 Lewis structurss, Dasioily, somers nomenslanire, 1&2

2 Configuration, Contormation. alkanes, cyclealkancs 283

3 Aleahalz and haloallanes, radizal halogenations <

4 Alkenes, peometric 180Mers, climination mechansms 5

5 Addition reactiions of alkenes, Markowvnikov's rule &

& Sterenchemizstry, chirality, Fischer projectionz i

7 Muclecphilic substilutions, Syl, S42 S

B Alkynes, dienes, rescoanse, Dhiels-Alder Q&lD
) Benzene, aromat.city. EAS 11

10 Dhrecting effects, naphthalens, heteracycles, SnAr 12

Il nonr, grignacd cefpents, , 13& 14
12 alzalicls, dials ethers, epoxides 15 & 16
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CHM 1240 Crrganic Chemistry

Lecture Topics and Reading Assignments from Carey 8 Ed.
The spprosimate crder of wpies diseossed n class will be:
Keview of strocturefunction relationships

Deefinitiom vl vrganic chemistry

1.5 pelar covalent homds

1.6 formal charge

1.12 curved-urmow convenlion

1.1 electronegativity, acid strength, pKa

1.13 Leowis acids and Lewis bases

Hrdrocarboms

2.11-14 nomencalture of alkanes

2.0 methane, sp’ Tvbridization, valence hond theory
2,8-10 srmctural isnmers

213 cvelnalkancs

2,20 cthene, 5;12 hyhridization

a9 ethne, s hybndizuton

Conformational Analysis

3.1-3 “EwWTnEn [ ecliums

146 Baver pogle in cveloalkones

1710 cenfbrmational analvsis of cvelohexanes
3.11-12 isomerism i disubstituted eveloalkanas
Alcohols and haloallanes

4.1 funetionsal gioups

4,4 primary, sccondary and tertiany neltion

4.7-% helenalkanes (rom aleohaols

4.9-12 mes hanism for conversion af slechols 10 haloalkanss
4.14 thiony] chleride and phosphorus wichloride
4.15-19 free cadical hologenation of alkazes
Malvalkanes 1o allisnes:

5.14 delwdrohalogenation of haloalkanes

515 EZ chiminavion mechanism

516 regioselectivity and stereoselecivity of B2 reaction, Zaitsev's mule
5.0 stability of alkenes. e1s v rans

54 E'¥ nomation for alkenc steremiscmers

518 E1 climination mechmism

57 L1 ws E2 compelLion in cveloalkens pradustion
Aleohaols to alkenes

5.9-13 debvdeation of alechals via El and E2

Albcnes

a.4-0 Electraphilic addimion to alkencs, Markovmbko's ruls
.l 17 addirion of halogens to allkenes, stereochemisiry
6.9-11 Iydration of #lkenes

.3 Iydiogenation af alkencs, stereochemistry
o.l2-14 hydrobomation, oxymercurstion., ridical yedielslogcnation
6.09-20 epaxidation, siz hydroeylation, naona lysi«
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Htercoisomers and chirality

T1-3
T.6

T
T1-1Z
.15

chirality, —and - aptical ianmers.

T oamd S enantivmers

Tscher projec ions

mnleeulzs with twen chiraliny centers
resolution of enantiomerns

Muelenphilic Suhstittions

8.2

8.5

B34
5.6-B
5.0

5,13
B.11
10.0
512
Alkymes
Wa-a7
011-13
G910
G5

.14
Dienes
10.1-7
105
10,13 14
101517

busicity of leaving sroups

fusteily und nuclesphiliciy

542 mechamsm, stemes & sterenchemistry

Sul mechanisen. sterics & sterevchemisiny

Syl 18 prone (o cerbocution shills

rele of solvenl in SklY Sn2 competilion

Compettion hetween climination and nuclaaphilic substimiten.
SMGE competition in Williamson ether svnthesis

Tosylates

proparation nt alkmes
electrophilic addibion reachions
hydrogenuion of sllkvnes
acelylides

omonolysis

the allvlic posilion

dienes: isolated, conjugared

glectrophilic addition 10 dienes

MLO. deszriprion of utadiene, Dicls Alder eyelnaddition

Aromaric compornds

11.3
11.4-f
Ll.1%
(K-

resonance in benzeng

M.0Y. deseripaon of henzenas
urummaticily, [Tuckel s mle
nomenclilure of substiluled benzenes

Rewction of substituents on aromatic ring

1.1z
11.13
L1.14

radical alkylation of lakyl side chains
vxidation ol wllv] srowps o carbosylic acids
nucleophilic substituticn at benzy] group

Electrophilic aromatic substiiions

12.2
123
12.4
125
1.6
12.7-4%
124811
1212
12.13

electrophilic arsmatc subsliiicn

nitration of benzeng

aulfanation of benFene

halogenaton of henrenc

Fredel-Cralis alkylation of bencens

Fricdel-Cralls acy lation of hensene

direeting elfecs of substiuents

astivatmy groups dircct te ortho and para positions
deactivating groups dircet to meta position
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12.13-16 mulfiple direcling effzcts

Heterocyelic and polyevelic aromatie compounds

1.7 naphthalene, anthrucene, phenanthrene

1217 E.A.5, in naphihalene

11.22-23 pyreole, fusun, ivphene, pemiding, quinolins
1218 slectraphilic aromate substitmion of heteroeycles
214 hasieity of aniling, pyrdine, pyrrels, imidazals
MNueleophilic Aromatic Substitution

12.19-20 SnAr mechanizm

12.21 Eliminaton-addition involving bemeyne intermediatzs
Spectroscopy

13.3 L

134-11 1H spectia

1315 13 chemical shifls

reanometallic vompounds

14.3-5 Girignard reagents and alkyvl Lichivm salls

14.4-11 reaction of Grignerd reagents

L4.10 organe copper salls

Ld.14-16 mutal caralysts
D¥iols, cthers and epoxides

154 meview of zlechol reastions

155 alkenes to dicls by cis hydnoxylabion

14.4.7 Crignard reagents and the syothesis of sleohols
L3 aleohuls w ethers

Ti1 eller nomenclature

16.% acid catalveed cleavege of ethers

16.4 Williamson ether syolhesis

la.lu cpoxides

16.,12-13 electrophilic (acid catalyeed) and nucleephilic cpoxida ing apening
154, 1611 eposides to alenhals and diols, reaclion with Grgnard reagents

CHM 1240 Homework assignments from 8™ Kdition (mat be submiticd for grading)
Chapter 1 42,4%,52.54.72

Chapter 2 22,25,26,2020.47

Chapter 3 19,20,22 .23 27 32abe, 3 3ode, 40

Chapter 4 23acceh,2dabedehi. 2738 39 40abe 4 1ahe,45,50,51,52

Chapter 3 28abodafii30aes, 120k, 34ad 38abefh,3 Tacd, 38bhe 4ac] 42,4445
Chapter & 26, 28, 32, 34 Mabedel 3 Thed 50,52 35 45 57 38

Chapter 7 33,38,511,34

Chapter 8 20abed, 21,22 24,2530t 26,32, 330k 40,4 1 42

Chapter 9 18,20,22.23.25 26,34 37

Chapter 10 23bchi,25,28,30,31,32 35ac.,42

Chapter 11 33belijk 33,36 30heh,43akzd

Chapter 1T 3dabclgijkl3fac,38abde, 3%heijke, 4 3abe, $30,6230063 8. 6400, 6670
Chapter 14 18abf. 1%

Chapter 15 18,19,23,25

Chapter 16 21,2500e]eh),34
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APPENDIX G: CHEMISTRY 2220 SYLLABUS

Chemistry 2220 Syllabus

CHM 221 Crrpganic Chemistry 11 spring/summer 2011

Instructor:  De. Michael Maguine

Otfice: 123,04 Life Scicnce

email: meguire@ chem. wayne.edu

Offiee Mowrs: Mon: 000 — 2200, Tues & Thurs: 12:15 - 1:30 pom.

Bact | CRN | Type Day of the Week Start | End Room | Bldg | Instructar Email
| 001 | 31571 | LCT T [R 0845 | 1020 0100 | LECT | Maguire 216912
002 | 31575 | DSC | M U315 | 1015 | 0111 | STAT | Respondek, T, | choegd
002 | 31578 | DSC | M 0515 | 1015 | 0114 | BTAT | pe s, e 511
oo | 31572 | DSG T 1030 | 1120 | 0131 | STAT | Rennancek. T | chSa2s
005 | 31580 | DSC R | 1030 | 1120 0131 [ STAT | Respondek, T. | cuS525
06 | 31582 [DSC [ M 016 [1ME [0M9 | STAT [ gea, H. aiTI07
TREEAEES T | i 1030 | 1130 | 0219 | STAT | pe, 5, dr1511
g | 51775 [ DS R 1050 | 1130 | 0219 | 8TAT | pe, 5, dz1511
0E% | 778 | DSC R [ | 1030 [ 1130 [ 0035 | STAT | Sea, H. e [
e | 21777 | DsC T 1050 | 1130 | 0127 | STAT | San, H, Si7107
Ruem: 1446 Dekaoy until June 17, 100 Leer after Tune 1%,

Text: “Orgunic Chemistry™, Carey & Giuliana, 8% edition

Prercyuisite A pussing prade in CHM 1240 and CHM 1250
hjective Tov gain & firm understanding of the strustural und functonal aspects of
organic chemistiy, poly-funstional molecules and multi-step reactions,

Blackhoard  Cowrse documants and assignments will be posted to Blackhoard, Ans
grude thut the T.A, posts to Blackboand is unofficial.

Homeworle  Work has been assigned [rom the buol w help you study, Thiz wor will
not he graded, and noed sot be wmed in.

Quizzes There will be eizhl short ten-peint quizzes.  Thase will vsually be given
during quiz scssions in weeks nol containing an examn.

Grading There will be theee 00pL wrilten exums; the best twe seares will gount
towards vour grade. There will be eight [Opt quizzes; the best 5ix scores
veill counl towands your grade. There will be a comprehensive 200pt tinal
exam. Al examinations will be “closed book™. Ome Cards will be
required as 10 Caleulatars and cell phones oee not allowed.

Exam dares Thursday Junz 2 100 Lect
Tucsday June 2§ 100 Lect
Thursday July 28 100k Lect
Tucsday Aug 2 10 Lect,
Crading Seale
The fellewing grades are represented by the threshald points for the course toal,
A 41%pls A= d0EpLs
Gi 3%lps D 375pes - 35d4pts
Ot 3d0ps . C 32Tpus C- F08pls
D- 20dpts T 281ps Fo=Idipts
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Courseworle Exams and guizees will be returned w vou, but the final exam will remain
in the nstructar’s office. You may see vour Mnal, het vow may not rake it
from the effice or photocepy il
The exum anl guiz schedule is subjest to change. Two class pericds
notice will be given.

There will be no opportaniry far stodents 0 mako-up missed guizees or cxams.

There will not be a curve, nor will there be any exira ercedit. You must work within
the timeframe allotted to gain the grade vou wani.

Attendence It is important for students to attend all classes. Leclure lme will be used
o elucidare seientific principles and w siress the muest importent topics.
The lext muy muel stress every topiz that vour instrocror considers 1o be
rmpsorLarnl.

Speeial Needs Students with special necds should make themselves known e the

instructor ul the earhiest cpporunity so that their nesds can be
aceommodalasd,

Cheating Students et this level should net chear, nor should they tolaste chcating
armieng eithers. Consistent with the policy of the College of Scicnces and
the Lniversily, students discovered cheating may be expelled from the
course and have the incident recorded in their permanent record.

Contacting the instroctor and teaching assiscants,
We expect thal you will contact us throwgh vou wayne odu aecount, thar vou will
include a subject ling, and that you will state vour name, class and section
number.
[t is vour cespoensibility o make sure that vour email account 1= not full.
The email addresses ol all graduale leaching assistanls are listed on this syllabos
and can be found at hitpeSchem ey needu

Tentative Class Schedule

Weelt Snbject Chapter
I Alechols, dinls, epoxides, cthers (review) 16

2 Aldehydes & ketones, acctals, diols, nucleophilic addition 17

3 Imines, Williy, Baever-Yilliger, axidations ol aldchydes 17

4 Carbeavlic acids,. 1%

5 Carbeayvlic soid derivalives, SgAc, esters, emides 19

& Enalares, a-halogenation, iwdoform, aldel 20

¥ Claisen, Michael, Malcnates 20

3 Amings, Hotmann climination, anilines, diazonium salis 20

a Hyar, phenols 22

0 carbanydrates 33

11 lipicis, mmino acids 2 & 25
12 polvmers, 1% 4 IT & 2h
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CIINT 2220 Crrganic Chemistry

Lecture Topics and Reading Assignments from Carey &M Rd.
The approsimate arder of wpics discussed in class will be:
Review of ether chemisiry

157, 16.5
14.5

14,1

16.4

6.6

164
16.11-13
|5.4,
Carbonyls
171

174

159
15.12
17,4

17.4
171011
17.12-13
IT.15
L7.17

aleohols to ethers, Discher ether syrthesis

acid catalyeed cleavase of ethers

ether nomenclaione

crown ethers

Willimmson ether svnthesis

cpoxide prepacation

electraphilic (aeid caralyzed) and nusleophilic epexide ring upening
epoxides to aleohals by reaction with Grignard reagents

nareenclature of aldshydes snd ketones
mxidation ol aleakols ur carhonvls

Jones oxidetion of aleohols

oxidative cleavage ol vicinal diols
nucleophilic additivn o aldehydes and ketomes
aectal formation

iminzs and cnamines

W illiz reacton

vidation ol aldehyides to carhowylic acids
Baever Villiger oxidation, Swern Oxidation

Cuarbexylic acids and their derivatives

18,1, 1%.1
T840
18,11
18,13
1814
19.3
9.4
19.9
19.10
19.12-13
19.1%

carbaxylie acid derivative nomenclaure
resonance, substiucnls and eoidily
preparation [rem Grignasds and CO2
reactions of carboxylic acids

acid cotalvzed esterilication. Flscher esterilication
nuzlenphilic acyl substitution

Sagde for veyl chlorides, anhydrides

acid cotnlveed ester hydrolesis

bise promuted ester hvdrolysis, saponification
reactions of amides

hyvdrolysis of amides

1B.15, 1916 lactenes and lactams
Reaction af & corbon of carbonyls and csters

20.1.2
HIRE]
20,13
15
2159
.3
0.4
20.5
206

keto-znal tautemerism, acidity of o hvdroeon

acid cuslyeed meno o halogenationg of carbony s
twdulorm o halogenations of carbonyls in base

it halogenations of carboxylic acids: el Yolhard Zelinskii
a alkylation. [.134

allnl condensaion, in acid and in base,

rrixedd wlda] condensation

Claisen condensation

Dieckmann reaction
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0.7 aroes Claizen condensation

18. 10 malanic azid cecarboxylation

2011 malanic ester synthesis

017 e [i—unsaturated aldehydes and Ketonss
2018 Michasl addition

200920 aldition of Grignard and Gilman reagents
Amines

211 aming nomenclature

2.6 preparation of amines

21.74&12 exhaustive alkylation of ammaonia

21.13 e Mmann eliminaiion

21.E Crabriel svnthesis

2110 reductive amination. imines, enamines, Schilf bases
Boutes te substituled benzenes not available by E.AS
21.15-16 dizgzenium salis, nitrosation of arvlamines
2118 azo coupling. azo dyves

Helervevelic and polyeyclic sromauadic com pounds

224 basicity of aniling, pyridine. pyerale, imidazole
1214 cleetrophilia aromatiz substitution of heterocvele
Fhemols

22.4.5 acidity ol phenul

214 preparation of phenal (high temperatune)

22.9 Trigs rearrungement

2213 Cladsen rearrangamel

2214 Phenols and quincnes

Carbohvdrates

213 Fischer projection, 12, [ notation

234 aldohexoses, epimers

219 kelnhexones

23.17-19 reductions and axidatiens., Aldiels, aldoalc and aldaric acids
23.20 epimerization in base

3.7 PREANDSE, ancmerc carbon

23.6 furanose

23.13 glveosides, anomeric effcet

23.14.15 disaccharides and polysaccharides

23,20 periacic soid cleavage of sugars

Lipids

24.2 fatty seids

244 phosphelipids

24.7 Lerpenes

24,11 slercids

Amino Acids

251-2 classification

2583 acid-base behavior, switler ions, pl
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23.8-13 primary srructure detzrmination, sequencing, byvdeelvsis
23,18 Merriticld synthesis

23.19-20 seeondary, tertiary, quaternary structure

Nucleie Aclds

26.1-3 buses, nuclensides, nuclestides

2468 duuble helix

2a.10 replication

26 11-12 R*A and 1IMA

Polymerization

274 chain growth & step-growth palymers

27545 stereore pularity

278-10 radical. arivmic and cationic mechanism ol chain growth

27.11-13 palyermides, nylon, polvesters, polycorhonates
Perieyelic reactions

Cupe, Claisen. [3+3], [4-2]

CIT 2220 Domework assisuments from §® Edition (oot be submitted for srading)

Chapier 15 18,19,23,23

Chapter 16 21,25abedghi.34

Chapter 17 23,2 dadth, Zoaheded gijnr 27,32, 34,46

Chapter 18 13ah,14ahdg, 15, 1hace, | Tabee, 19acdefy, 20,2 1ed, 22 2 3agh

Chapter 19 27ahfizh 28abedek 29abechjkimpgt 33ee 55ad 420

Chapter 200 45.47.5 lube. 53, 54.35.56.6 Lubed, 620be. 69, 70,7475, 7 Tubde [T 8abed,
Toacdels 82 Sdac

Chapler 21 2324272833 3dabe, 36abad [ajk,3 Table, 38,4031 pgd8abe

Chapter 22 22act 1dad,13,10as, 1%

Chapter 23 11,1219, 20abed i, 29,3 1,45,46,47 A% 4%

[ hapter 24

Chapier 25

Chaprer 24

Chapter 27 5,15, 18.20.21 22 23
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APPENDIX H: COM 1010 SYLLABUS

Com 1010 Syllabus

LA THED &yl

Sprlags Suoruce

COM 1010: Oral Communication: Basic Speech

2011

Instructor: Bezhany Petry Reference #: 31119

Oifice: Mancogian Hall - Rowm 508 Saction & 003

COM Office: Manoogian Hall — Roam 585 Meeting Room: Maroogian Hall = Room 225
Office hours: 12:00— 1:00W Term: Spring/Summer 2011

Office phone: {313) 919-1594 Meeting times: 1:00 PM - 2:35 PR AW
E-mall: el9?40@wayne.cdu Mailbox location: Manooglan Hall - Ream 585

Course Description

COM 1010 s & course in public spesking that fulfills Wayns State University's general education oral comaetency
reguirement as nated in the Wl Undergraduzts Bulleting “Educated persans should be comfortzble in
sitaations which require them 1o make orzl presentations, convince others af a paint of view, ar maks
appropriate remarks na formal selting. Along with an inability to write cogenty, difficulty in communicating
orally is mentioned mest frequently by employers and olkors whao evaluate the preparedness of college
students to campete in cantemporary adull sacicty, Consequantly, oral cammunication s a crucial skill needod
fior success in virtually every field of endeaver. Prior to completing sixoy credits, all students must demanstrate
competence inaral communicatian. .. Students wil lears the skills required tor oral competency through a
series of preseatotions, written tests, and papers,

Lo 1010 Cowrse Ohjeciives:
By the end of the terms, yow shofd be abie to:

Seleczand narrow a Topic appropriate to the speaking purpose, zudience, and situation

Formulate a thesis statement conslstent wilh the speaking purpose

Use a suitable organizational pattern and Incorperate effective transitions

Pravide supporting material that demanstrates research

Enacl informativa and persuasive strategies

Use affactive oral delivery

Use effective phyzical delivery

Select appropriate language to communiczate ideas vividly, accurately, and respectfully

Cuzign and use effective presentational zids

Engage 1nethical communicalon by demonstrating respect tor the audience, the topic, the content,
and the conseguences of the speech

+ Crilically evzluate public speechas

Required Course Materials:
= Public Speaking: Second Custam Edition for Wayne State Liniversity, Boston: Allyn and Bacon, 2008,
(Takzn from Beabe, Steven A, and Susan ), Beebe, Public Speaking: An Sudicnce-Cerntarad Approach.
70 el Buston: Allyr and Bacom, 2008. AKND Beebe, Steven A and Susan | Beehe, Communlcatian:
Princiales for a Lifarinne. Portable ed. Baston: Allvn and Bacan, 2008,
o COM 1000 Course Supplement: [tems te Aid in Student Suceass. 5*" ed. Plymaouth: Fayden-MeNeil,
2010
3" 5" [er 4"z 6") note cards
2-packet falder ar binder (for callecting speach materia s

*¥ou should bring to class, EVERY CLASS, the TEXTBOOK and SUPPLEMENT, note paper or a notchook an
which to take notes, a usable writing utensil, and the folder or Ginder in which we keep class materials,

www.manharaa.com




134

GO NG sylinbus 2
Springsammar Al
Important sites: httpe!wwews blackboa rd wayne edu (Blackboard] 2oy fwww. pipeline wayne.edy [ Pipeline)

http:/fwps.anlangman.comfab_beebe_pubspezk 7 |companion website for taxtbock, Includes praclice guizzes,
ete)

Call CRIT at {3131 57 7-4778 If you have problems accessing Blackbesrd.

With the purchaze of your textboak, you are orovided access to our cuslormized website, MySaeechlah, Floase
familiarize yoursell with this website, 25 it will bo invaluable ta yau passing this class,

In addition, both the Acdemic Success Center (Undergraduate Library, hitp/ fwwer success wayne,ecuf | and
the Writing Center (2310 Undergraduate Library, htlp:fweew.clzs. wayne.eduwritings’) can helo you succesd,

Atten —, MEEs:
I'he Following chart will help you understand how many points you will be awarded far attendance.

1-2 absences {1 paints
3 absences A0 paints
4 absences 30 points
| 5 absences 20 points
b absences 10 paints |
7+ abzancas [ peiniks

Attendgnce —Tardiness:
Please consult the course supplement for the departmental gu'delines regarding tardiness. In addition to thoze
guidelines zs listed n the course supploment, you are required to akide by the following guidelines:

Tardiness is particulary disruptive in 3 public socaking ¢ ass. Every two times you ars late for closs o+ leave
early, it will be counted as an absence. | will take roll at the start of each class. I you are not present when your
nam s called during roll, you are considered tardy (unless, that is, if you don’s show up far the whole class).
Hahituzl tardiness may result in the loss of atlendznce points. You will not be allowed extra tme il you arrve

late during guiz of final exam administration. |f you come to class late, after atzendance has been taken, you ars
persorally responsible for informing me that you were present.

Wever walk In on another student whao is giving a speech. On all speech days, there will be a sign on the door,
Wait at the door until the person has concluded the speech. 1T you walk in during somecne else’s speach, you
will receive a 5-point deduction fram waur own,

Assignments and late werk policy:
5% will be deducted for zll late assignments, with an additional 2% added far each additional late calendar date.

[For examp e, If the assignmenl is due on Wednesday at 10030, and vou don’t turn It in until 4:00 on Thursday,
then you will Feeeive a 7% grade reduction for that assignment: 5% for the Ffirst day, and 2% tor tha second day.}
This does not incluce speecnes. Yodlare FE: niﬁn[tbm:l to'makeup speeqﬁes.

Please do nol arrive late to class and expect your sUamissions ta be counted as “on time.*

If you have estenuating clrcumstances—that is, it you're experiencing same sart of problem that you feel s
wirrthy of turming in an assignment [ate—pleaze come and talk ta ma PRIOR 10 THE ASSIGNMENT'S JUE DATE
AMD TIME. Pernaps we can work scmething out, but this will be up to me. Chances are, iT vou don’l ey Lo Lalk
with rme in advanca of tha assignment being due, |wan't have any svmpathy for you,
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You must be preganed Lo speak, ke quizzes, and submit papers an the assigned due dares. Please da nol ask
for an extension because of nther exams, hecausa wau were busy 2t work, because of extra-curricular pressures,
because you have too much work to do, because you know vou would do o better job with mers time, and the
like. Qnly serious illness ar @ persanal cmergency is 2n excuse for missing a speech. If you toresee a lagitimate
canflict with the assigned date (this does not include fock of preporation), consult with me in advange of the
date inorder Lo reguest 3 change, which |will grant using my own discretion.

In general, NO MAKEUP SPEECHES WILL BE GIVENI!! If you do not show up for your assigned speech date and
order, you will likely not be able to make up the speech, whalever the reason. We simply do not have enough
time during the semester to make up speeches.,

Spesches
tach specch focuses an a particular set of skills related to public speaking. 1will grade speeches on Lha
assumption that you have mastered carlier skills and that your l=arming |s progressive. While each assignment
emnphasizes 3 new shill set, speeches will be evaluated on both the few skil set and the oreviously developed
skills, (f paui feel like you area’t ready for the next sneech—that is, if you fesl iike you need more gostslonce in the
previcus set of skills—plegse come and el to me and we con wark on those skilisi}

= Speechl (3-4minutes)will focus on audience analyvsis and purpose,

*  Speech2 (5-Fminutes)will focus an researching, arganizing, outlining, and using

presentatianal aicds.
= Speech3 (F9minutes)will focus on persuasive speaking a4d reasoning.
* Speechd (3-5minutes)will focus on langaage, oral delivery, 2nd physical delivery,

All materials ralated to the speech assignment are cue at the beginning of class on the speech due date, unless
utherwise anrocunced. IFyou are late, this means your materia s ere late as well. If you are thers but your
materials a~e not ready to go, they will be considered late. (32e above secticn rega reling late wark.)

Public Specking Resource Center

As a student enrolled in COM LOL0, vou have at your se-vice the wanderful PURLIC SPEAKING RESOURCE
CEMTER [PERC). This iz a wondertul resource designed to glve you one o one assistance with anything related
to this class. The PSRC is located in MAND 4i&<, and is froe of charge. Due to the amaunt of traffic in and oul of
the PSRL, it is highty recommended that you make an appaintment rathar thar simply walking in, although the
latter Is OK, toe. Pleaze understand, though, that if you come It an a walk-in basis, thare is no guarantes that
someone will be availabls to 255'50 you, The cmail address is psro@wayne.edu, and mare infarrmatian,
including Winter 2011 heurs, czn be found at http//commawayno.edu/psre.phio

Tests & Quizzes

You are reguired to take the depsroment's comprehensive final examingtion worth 200 of the final course
grade. You must plan ta teke the finol of the scheduled D, as lisked on your course calendar. ¥ you have a
confllct with te final exam time, you must speak with me by the seventh week of the semester Lo petition for
ancther time. An exception will be granted anfy ynder extenealing oircumstonces, and must first be approved
by the Intraductary Course Director, IFyou do nal speak wich me by the seventh week of classes, vou will not

receive an cxception for the final exam. Far mare information about the guidelines goveming the final exam,
please refer to:

htlaffsdelweyne edu /RegistrarWeb/Calendarsfinals

In additicn, vou will take guizees worlh 50 points total. Quizzes may be composed of multiale cholce, short
answer, and/or essay guastians. Mo makeup quizzes will be permitted,
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TIP: 17 addition te consulling Lhe finel exam study guide provided Inthe course supplement, you should take the
rnultiple-choice practice tests provided an the publisher's website to become familizr with the type of exan
questions that will be on the departrmoental finsl esam. Ta access the multiple chelce Lests, visit the publisher
anling, and use the following path:

o hblpffwps.ablonzmancom/ab beebe pubspeak 7
click the chapter number for which you want Lo Lake the practice est
click the section you want from the chaoices an the loft
Please note that these are for the original textboak, not our custam hook, While they ar very simi ar,

they ae not exactly the same. To access guizzes for the custom texthook thal we use, vou should
access MySpeechlLat,

n S n

[t wil alza be helpful for you to use the wonderful toels provided o you on cur custom website (MySpeechLahbl,
Lo which yau have access with the code purchased with vaur textbook.

Written Asslanments

You must type all written assignments (including sudience analysis statements and cutlines) znd retain back-up
{either on your cwn persanal computer or an an externzl device such as a flash drive), Since computers and
printers fail quite regularly, be sure to back-up your wark and prepare hard caples inadvance of co- class
meeling irather than finishing and/or printing at 9:30 AM or 10:00 AN on Lhe day the assignment is due).

All assignments including multiple pages must be stapled, or they will not be accepted,

Writimg Style: =
I 'will ask that you follow these standards for writtan work:

1. Type all zssignmerits {unlass otherwdse noted),

z Make and kaep a copy of all 2sslgnmaents you prepare. 1'm human, and may misplace a paper,

3 Turh in your assignments or time. There are na certain exceptions ta this.

4 Wirite znd rewrite your wark; procfread by reading your work zloud to yourself znd/or a friend and
make necessary corrections. Making a few correct'ons writtzn on the final copy is acceptable, and
preferable to turning in an unproofed paper. If vou know this Is your weak painl, PLEASE seek help
with your writing.

5. "Fnish® your paper by rermoving Lractur feed, separating pages, and stapling the paper; spec/al
tolders, etc. are urnecassary.

G. Learn aow to wse your computer: wacky margins, guadruple spacing, creative fonts, etc. are
distractions, You should use 3 10- to 12-point readable fant with sezsonable marging, all typed
wiork should 2e 1 M-double spaced. However, you are nof at all reguired o use Times New Reman
Far your work.

7 Lise AP & style for your writing assignments and for citing sources both imw-itten torm and in oral
farrm. Guidelines for how to do this can be found both in yvour textbook and in your course
supplement.

8. Avald plaglarism, ower-reliance an quolation lrom che readings, and unattrioutad quotatian from
the texts.
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Clerss assigriments (specifics of each assignment to be given via individuo! ossignment descriptions):
Speech #1 - 50 pls: Speech of sell-introduction (Course Supplement pp. 36-37, 57-64)

Speech #2 - 160 pts: Informative speach (5 pp. 36-37, 65-94) (including audience analysis paper and library
research assignment)

Speech #3 - 175 pia: Persuzsive speccn (G5 pp. 36-37, 95-122) (including audience analysis paper)
Speech #4 - 100 pts: Ceremonial speech (C5 pp, 36-37, 123-132)
Self-rritique - a0 pra: A personal assessment of your ewn videotaped informative speech (05 po, 82 53]

Quizzes - S0pts total: Announced quizzes on class material, including reading, discussiens, and supplementary
material.

Final exam - 200 pis Camprahensive, departrmental final —multiple choize, short answer
Attendance - 50 pts: Pluasye sew zbove fo- attendance guide ines

Partlcipatlon - 155 pts:  Parlicipstion points are earned thraugh peer review of speeches and other in class
assignments as dotermined by the instructor chroughout the semeste:,

Audience analysis: Weitten report of how you see your speech fitting in with your given avdience (to be
completed for speeches 2 and 3) [C5 pp. 32-35, 73 74, 108-110}.

Library research: Assipnment designed to help you use the library and gzther resources for yoar
Persuasive speech. |05 pp. 75-78)

1000 points total

Finol course grodes

A = 930-1000 [93-100%) B+ = EF0-B09 {B7-20%) C+ = ID-799 [F2-79%)
A- = [00-929 [30-92%) B =  B30-863 183-86%] C =  T30-7T6S [T3-7G3)

B- = BOO-B23 |BO 32'}5] C- =  Ja0-7z% l:?l:l-'.-‘Z%f.]
D+ = G70-699 (67.69%) F = 0-539 |0-59%)

D = E30660 (53-66%)
D- = BAD-62G  [G0-62%)

WP If wou are passing the course [besed onowaork due to daze] at the time the withdrawal is requestad.,
WE: if you are fail ng the course (bassd onowork due to date) at the tme the withdrawal is reguesied.
WN: i no materizls have been submitied, and so there is no basis for a grade

You must subm't your withdrawal request anline threugh Pigeline, | must approve Uie wilhd rewal request
before it becomes fnal, 2nd yeu should continge to atbend class until you receive natification wia email that the
wilhdrawal has been approved. Sludents who stop attending but do not request 2 withdrawal will receive an
automatic F [(failing grade], Students who nave not offically withdrawn frorm Lhe clazss must eare a minimum ot
U0 out of 1000 painls {D-) 'n order le receive course credit. Students who zre Communication majors must
receive a minimum af 730 out of 1000 points [C) inarder to recelve course credil.

These are the ways | view particular grades:

¥ When | assign a "D,” | ‘ntend ta communicate that the min'mum standards for the assignsent have
been mel, ard also that signifcant deficioncics cxist,
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« When | assign & " Lintendd to communicate that the basic expectations of the assignment have been
met; thisis not a “bad” grads, nor a "punitive” grade, and it is one that | frequently assign, It's 3 grade
that, theoratically, most work should receive, You have simply donz what | have asked of vou on any
EWen asslgnment
" When | assizn a “B," lintend to communicate that the quality of work is distinctly above that which the
ossignment requived. A grade of "BY does netindicate a deficiency it means “above average,” that is,
“migre than suffcicnt, even for a major in the discipline,” You hawe dare a b Lmoce thon osked onany
given assignment,
* | assign an "R to wark Lhat | consider innovative, creative, intellectuolly Fgorous, and demanding. *A7
wark typically integrates yvour reading and almost alwiys goes well bevond (but stil includes) the basic
requirements of the assignmeant.

Firally, please note —| do not give you a grade, you earn a gradel!|!

Lniversity activities: 3
Plezse consult the course supplement for puldelines regarding scheduled univarsity zctivities. fyou are a

student athlete, you should give me your accommodation letter with dates of travel by the sacond week of
class,

Student Responsibilities:

You are responsibla for class material presented when you are ahsent. Consult your classmates (on g voluntary
basis| for notes and discussion of material vau missed, Dwill not supply you with notes fram class. Itis not my
ros ponsibility te remind you that you were absent ar to re-present the material covered, Absences on days
wher speech sign-up shaets are avalable may sesullin me assigning your speech presencetion date. It is your
responsibility to stay Infarmed and to keep up with class essipnmernts. You are respansible far presenting
saeeches ard submitting assignments on their dus dates.

*You will be reguired to access your WAYNE STATE email on a daily basis and check in with blackboard at
hrttp: f Fwewur blackboard wayne.edu to verify your grades and any missing assignments, | will use the primary
e-mail address that you lst on your info card, YOU WILL BE RESPONSBILE FOR AMNY MATERIAL SENT WA
EMIAIL This means that if you krow you are experiencing e-mail problems, you should & ndly ask zomeonein
class—or a regular basiz until your e-mail prablem is tixed —if she ar he might |2t vou in an any e-miail
correspondence pertaining to class.

Class Porticipant Conduct:

In arder to provide class mambers the opportunily Lo do their best warls, and to provide a relatively comfortable

envirehment for giving presentations and learing, students need to conduct chemselves in an appropriate

rianrer al gl lrmes, You should review the Undergroducts Bulietin for guidelines concerning student conduct

and responsibilities. In addition, please fallow these class policies:

111 Aveid distracting behaviors during ¢lass (.5, lalking, b ewing bubbles, reading the newspaper, doing other
work, listenirg to heedphanes, etc.).

{2} Remain inyaur seat during prasentat ans, unless asked to do otherwlss by the presenter,

{3) Ifyou are late, do not enter during presentations, Wait guietly oulzide untilyou hear the applause for tha
spaech and then enter.

[4} Ingeaeral, conduct yourself in a professional marner at all tmes.

(S} Camsu'twith me if you have any sort of questionable material in your presentations |e.g., animals,
patentlally offensive material, etc.). | highly encourage creativity, butwe do necd to establish some
guidelines on a case-by-case basis.
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{6} TURN QFF your cell phones and pagers. If your cell phone or pager goes off once during the semester, you
will receive a waming. If it goes off a second time, you will be asked to leave class and will be counted as
absent far the day.
IF you come ‘nto class late, alease do soas not ta interrupt those who were here on time. This means dan't
walk in front of whosver is speaking; i we are sitling down, take the nearest empty seat; if we are working
in groups, find a group to go to on your cwn and ask them what is go'ng on; et
18] You are welcome to use a laptop computer to take notes in class, | will expect you to email me the notes

vou took during class 3EFORE yau leave class cach dey. The building is wireless, so this should nol be a
proklem,

17

Failure to conduct yourseif according to thesa guidelines may result in a grade penalty for the course.

Active Involvement:

Active invelvement in the class iz important to your learning. We will be 2ngaging in aclivilivs that will help you
progress in the course materizl and prepace your speecnes. Rememboer that allendance is nat toe same as
participation. ¥ou shauld come to class having read the assipnments and prepared to aoply material, Class will
be conducted on the assumption that yeu have completed the reading assignment. Rofer ta vour syllaous for
the azsigned readings for each day. Because we will not cover 2ll materizl in class, you are rezponsible learning
the azsignad material and asking questions abou! content that vou do not understand.

Grade Appeals on Assigrments:

If you wish to appeal a grade an an assignment, you need to follow these procedures. | will not discuss

individual grades during class time. Mar will | entertzin grads complaints during class time,

¥ Youneed towait at least 24 haurs before settlng up an appeintment and submitting yaur weitten grade
appeal toinsura that you save time te cerefully read and cons dar the feedbzack.

= After you have read my feedback, submit a typed, written appeal that identifies the specific issue in

question {a.g., cutline, delivery, quiz item, ete.), and explains reasons why you feel the grade should be

changed. Please refer te any ¢lass materials Lhal supporl your rationale tor a change.

The written appeal should be submitted at least 24 hawrs prior ta the appointmant.

When you arrive tor the schedulad aopointiment, bring in your zraded copy of tha item in question [e.g.,

speech fesdback form, paper, ote.) and any additional evidence ta suppart your claims znd be ready 1o

present them.

F Afler meeting with you, | may wish ta cantemplate the matter. In any case, | will decde withie two
schaal days whether to change or uphald the grade.

& 1wl provide you with a written [ustification of my decision. We need to meet within one week (7 days)
of the grade’s issue.

# Grade appeals will nol oe considered after that “statute of limitations” has expired,

# I we cannot come to an agreemant, yau zre welcoma to follow the formal grade appeal procedurs as
cullined in tne Student Code of Canduct.

v oy

tou may feel compelled to compare grades with others in the class, f bath of yvou are fine doing this, then there
is nothing | can da ta step you, However, please ke awarg that you don't know every single circumstance
surrounding how | praded Lhe work of one ot your classmztas. | try to grade on an individual bazis. Fas sxample,
if | know you are diligently working an improving vour delivery, yaur delivery grade might be d feront than
somegne whao “eels as though she or Bie has nearly perfect delivery. | may expact more out of the latter parson,
and grade accordingly, Imshort, kesp in mind that you are appealing your grade, not how vou were praded
compared 1o others. | strive to make sure grades are individual, rather than comparativa evalustions.

Plagiarism ond Chegting:

“lease consult the course supplement (pp. 17-19) for guidelines on academic integrity, including cheating anc
p'agiarism.
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APPENDIX I: SAMPLE — ONE BIO 1510 LECTURE

Sample — One BIO 1510 lecture posted online

Respiration
+ Organisms can be classified based on
heses ey oblan enorgy:
+ Autetrephs
— Al 0 praducs thait wan orgaric malcoules
through phiotesylness
Heterotrophs

— Live an vrgaric corrpeunds aroduced by
alher arganisms
» Al crganlams use cellular respiration to
extract erergy from organic molcoules

Cellular respiration

= Celldar respiration is a seres of reactions
» Oaidaticns — loss of @leclons
= Dehydrogenalions — sl alectrons are
aosompanied by protons
=& hydrogen atarm is lost |1 escran, 1 paton)

Redox

Durng redos reachans, RIECns cany
ensrgy frem ene meleculs 1o anather
Micotinemide adencsine cinuclectide
(WD

= An EEclron canisr

~ WalD* armapts 2 albcirors snd 1 prodon o
L= MALH

- Reaclion & revansicle

+

*

[T P S N —

Do
L.-::; = Panale- Tew
Famm | 'J.I. ¥ I n
.J' ]
L e o
o | o :
i ; = M a
; el o
Yrhir
Tbrmpm i b AT e L ) 2 M e ww
1 N L ey M L FET E F=nt=ie
ke B AL KA T L e Rl e o mhoa
wam AL, e e frm—
A o R
o

* In eyerall cellular energy harvest
—Dczens or radex reaclions lake F‘ll#}ve
— Musnber af elestran accapian insluding WMAD
* Inthe enc, highrenergy electrons from
Ini-tal cnemical aongs have lost much of
their enesgy
* Transfarrad to a final elactron acceptor

* ABRMODK: FespliEtion
~ Firal clectnon racegtor 2 axygen (Oy)
= Anasrobic respiration
—Firal eleciron acusplor = a0 inorganic
moiacua not ;)
= Femrentation
—Final elactron eooeotor |5 an organic malesude
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Aerobic respiration
CaHyzlg + B0+ 600, + 6HO
AlG = -BESkcalmuol of glucosa

AG can be evan higher than this i 2 call

+ This large amount of energy must ba
released In gimall sleps rather than all at

-y

OficE o e e SRy b TR e .
Electron carrlers = | | i
B o |- i
+ Many types of camiers used i D

= Eolublz, merrbrane-board, mave willin
reimbrang
« All cawviers can bo easily oxidized and
raduoed
+ Eome carmy jual electons, sore e oclrons
and protons

= MAD acguines 2 electrons ard & praton 1o
becoma NADH

ATP

»+ Cells use ATP 10 drive sncargonic
rescliome
— G = =73 kealinol
+ 2 mechanizms Tor synlbesis
" Hubsrratzdovel phosphonyalion
= Trargie- phasphabe grecp dicacdy e ADP
= Junmg giveolyss
2.0 phaspharylation
2 ATP eyrthase uses enengy o a prclizn gisdise,
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Oxidation of Glucose

The camplels oxidafien of glucoss procoods
in stages:

1. Glysolysis

2. Pyruovate cwicalion

3. Krebs oyl

4 Elsclron transpar chasin & chamicemcsais

Glycolysis o

+ Corwarts 1 glucase (6 carbans] to 2
pyruvale (3 carbons)

+ 10-step blochemizal pathway

» Qecurs in the cytoplasm

+ Met producion of 2 AT molecules by
substrale-level phospnorylation

* 2 MADH produced by the reduction of
WNAD*

a2
¥ MADH must be recycled
i,._':‘:/.f. = For {lycoysis to continue, NALH must ke
Y recycled fo MAD by sither
% § tﬁ_ 1_Aerabic respiration
- by = Cuyger bs awailashe s he el ek
e atEninr
* = = Produces significant amount of ATF
i 2.Farman:ation
= - Cuuurs whe oxygen is nol avalabe
L - Crganis mzkeeuls s he final edocror
. ! antealor
. "
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Fate of pyruvate

+ Depends on axygen avalability,
— When oxygsn is prasant, pyruvats le axidised
13 acityl-Liod which snters he Kreos aycie
= harosle ressimtian
ithout cxpgen, parivale B oeduced in order
w0 oxidise NADH back o WMADY
= Spmanialicn

Pyruvate Oxidation Product idation
= In the presence of oxvgen, pyruvats is + For esch 3 carbon pynuvate malecule:
oxidizad -1 50,
— Qecrs in the mritachaacria i sukaryales * Dunerbaration By pyrauela dahydreporaas
Tl gt cannphes caled pruvas -1 NADH
Joapdrogerass calalyzes he marion =1 acatd-Cod which conaists of 2 2arhens fram
— Uccurs al e pasma Membrane i PAMLMERE: SHRCNDD 10 CoanEyme A
FrokEryoles feoohy oo proconds oo e Kihs ok
H ar
& Krebs Cycle
3 = Qidices e scelyl group Dom pyruvale
L tp * Uhoours imthe matre of the mitachonoria
= ' » Bioshomical palbway of 9 slaps in threa
R 5 BRGNS
1o | 1. Acely-Cod | ddalcacalale —» sivala
= " 2. Cirate reamargemenl BN denEriolaion
:.-'..;_ i 1. Ropeneradion nf axaoacriate
. f i
hi— H L s
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Kiebs Cycle

Far aach Azalyl-Cod entering:
—ReaEass 2 moleales of GOy
—Reduze 3 MAD" 2o 3 NADH
—HReduze 1 FAD (alacton sarmier) b FADH.
—Pmduca 1 ATH

Regonarat: axaaaseshs

At this point

Gluenae has heeh oxdcized io

-G G

—4 ATP |
=13 HADH “rese elodTor cyTErs aroaced

— 2 FADH, Tatre ckecton hanspad (hai
Eleciron transfer has relzased 3kcal/mal

of energy by cradusl energy exdraciion

» Erargy will be put to use to manufaciure
ATP

Electron Transport Chain

ETC is a zeries of mambrane-bousd
sleciron camers

Embedded in tha inner mitochandrial
maermbrans

Electrona from MADH and FALH, are
ransfarred to complases of he ETG
Eeech comiplus

— & prolon fump Srealing prolan wadenl
— Transfers alesrens i nesl carriar
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Chemiosmosis

+ Acoumulaticn of protons in the
inles nemirane space drivas protons Nk
Lhe: matrix via diffesion

+ Membrane relatively impanneabls (o ions

+ Most probons can only reenter matris
thraugh AT aynthaze

— Uzt anergy of gradient iz maka ATF from
ADF + B,

Energy Yield of Respiration

* Theorotical energy yield
- 35 ATP per glusases far biscieria
- 26 ATP per QIUsass far ausanyoles
Acluzl energy vield
= 30 ATP e glusess for eogarymies
- Reducad yield is diss o

+Laaky® innar mambmng

v U ef the procse gracis] Sor aurposes ofec inan
AlFsyntess

Regulation of Respiration

» Example of feedback inkibition
= 2 key conbral poinls
1. I Qivaoiwss

- Fhacphelraclzdnaze is alkalsically olinled by
AT aredlir <ilialy

2. In pyrusate axidation

* RV —— BIATTE ri"-|_ i

. = Pyrossie deliporagesee rribies by figh ek ol
S ARG e 4 PALH
SLE W HEE = Clirate senlhel Inn kked 2y high lnecls of ATF
el Ia mlasc i g 10 b
R imrampimg
= "
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Oxidation Witho

1. Anasrobic reepiratian
— Uze of inorganic molceules (ster than Gy) es
final elaciron acoepks
- ‘any prokaryabes use sullur, nitrate, carcon
dizmde or ever iorgaric mekils
2. Fermenlalion

—Jaa ot arganic moleculas as fmal eleciron
AGCRRTI

Anaergh|c respiration

= Metharkgens
— 03 |5 raducas 1o CH, mieshans])
— Fuund in o varse orgsnlems including cows
« Salfur bacteria
— Inorganis 3uphate (20,1 is recduced 2
hyerogen sufliza (H.5)
— Carly sulfate reducers set the slage for
aveulion of phooaynihasiz

Fermentation

= Razduces organic maleculss in order 1o
regenerate hNAD-

1.Ethana! fomentaticn coours n yess|
- L‘.‘-Ug. elharcd, ant NAD* sre procace:

2. Luclic goid fermantation
= Qcours in arimgl soils (espacialy muscas) = i
— Elezirons are iransfernsd fom MasH o T e B

prruvile Io prozuce lactic aczia o
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Catabolism of Proteln

* Amino acics underge deamination to
remaye e aminn ja|puiilia}
- Remainder of the amine acid is converad

o a maoleculs that entars ghyoolysis or the
Krebs cyrle

Alaning 5 convaried i gy
= Arprartaba is convertad b0 oxEoacedato

W
aX & Tm R Y
\-'.f Urza \L.-_f
- | A 3
Hag— i — |
s | AT f=n
- C—F = |
a |
T'—é—l[ |
[ f EoC—H
l_% |
Y W an'%n
Glulmaie wHetoglulnrsls

Catabolism of Fat

* Falz are broken down to fally acids and
glyceral
—Fally arids arg convered o acetyl praups by
[i axidation
— Dgpgen dependsat orocess
+ The ~esairalior of a G-carbon fatty acid
yizlds 0% mora ensrgy than G-carbaon

alucosa.
- aa
s “I"_ ':l'f M]l— H"- Evaolutlan of Metabolizm
R i % R
T . = s [ v | * Hypothelcal Lineline
:';‘-: s rl [ '|'|.|- i M 1. Akilry to store chemical enegy o ATR
e il I| || el 2. Ewclution of glyroiysis
I'. § Ly -] ",-' Palhsay fourd inall lng aqgansEms
Wy (IR T 3. Amasrodic phameyhesk (sing H,E)
R - £, Use of Ho0 in phomswmninesis (ol HyS)
o, Degrs prrmanzm changa in Eanl e slmasphars
ik o fi. Ewalution of nArogen eetan
| j‘h.__,,- 2 8. Asrabic respirston evolved most recently
£t el s iR E .
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APPENDIX J: SAMPLE — ONE CHM 1240 LECTURE

Sample — One CHM 1240 Ieciure posted online
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APPENDIX K: SAMPLE — ONE CHM 2220 LECTURE

Sample — One CHM 2220 lecture posted online
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APPENDIX L: SAMPLE — ONE COM 1010 LECTURE

Sample — One COM 1010 lecture posted online

Tucsday, September 7
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* Public Speaking is Formal

* Less elary & vasual krguaga,
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= During the speech: * B famioar wilh Introduction s vareslasion,
* Futus on goaberd, not feats. * Simulabe actusl speech canditions,
* Lesak b supipeirlive sudience membere. * Dreatne teoply
® Think & 2t calm,
= After the speech: * Pigire posilive subcames.
* Raflect on poeltives. * Reassura yoursall manlaly (wilh 4 pep k).

* ok alher sEEng opponiuniiss,

TN e e B L 3 e

www.manharaa.com




168

REFERENCES

Bartholomae, D. (1985). Inventing the university. In M. Rose (Ed.), When a Writer
Can’t Write (pp. 134-165). New York: The Guilford Press.

Bernardo, A. B. I. (1998). Literacy and the mind: The contexts and consequences
of literacy practice. Wiltshire: Institute for Education and Luzac Oriental
Press.

Bialystok, Ellen (2002). Acquisition of literacy in bilingual children: A framework
for research. Language Learning, 52, pp 159-199.

Black, Richard (2001). Fifty years of refugee studies: From theory to policy.
International Migration Review, 35(1), pp 57-78. Special Issue: UNHCR at
50: Past, Present and Future of Refugee Assistance.

Bosher, S. (1997). Language and cultural identity: A study of Hmong students at
the postsecondary level. TESOL Quatrterly, 31(3). 593-603. Retrieved from

http://www.jstor.org/stable/3587843

Bosher, S. & Rowekamp, J. (1998). The refugee/immigrant in higher education:
The role of educational background. College ESL, 8(1), Retrieved from

http://lib1.bmcc.cuny.edu/facres/esl/esl0698v8n1.pdf

Brown, J., Miller, J., & Mitchell, J. (2006). Interrupted schooling and the
acquisition of literacy: experiences of Sudanese refugees in Victorian
secondary schools. Australian Journal of Language and Literacy, 29(2),

150+. Retrieved from

www.manaraa.com



169

http://go.galegroup.com/ps/i.do?id=GALE%7CA147755597&v=2.1&u=lom

waynesu&it=r&p=A0ONE&sw=w

Cultural Background. (n.d.). In NCATE.org. Retrieved May 2, 2011, from

http://www.ncate.org/Standards/NCATEUnitStandards/NCATEGlossary/ta

bid/477/Default.aspx#C

Cummins, J. (1991). Interdependence of first- and second-language proficiency
in bilingual children. In E. Bialystok (Ed.). Language processing in bilingual
children (pp. 70-89). Cambridge: Cambridge University Press.

Cummins, J. (1996) Negotiating identities: Education for empowerment in a
diverse society. Ontario: California Association for Bilingual Education.

Currie, P., & Cray, E. (2004). ESL literacy: Language practice or social practice?
Journal of Second Language Writing, 13, pp 111-132.

Delors, J. (1996). Learning the Treasure Within. Report to UNESCO of the
International Commission on Education for the Twenty-first Century. Paris:
UNESCO Publishing.

Dominguez, R., & Pessoa, S. (2005). Early versus late start in foreign language
education: Documenting achievements. Foreign Language
Annals, 38(4), pp 473-483.

Doronila, M. L. C. (1996). Landscapes of literacy: An ethnographic study of
functional literacy in marginal Philippine communities. Hamburg and

London: Institute for Education and Luzac Oriental Press.

www.manaraa.com



170

Ferdman, B. (1990). Literacy and cultural identity. Harvard Educational Review,
60, pp 181-204.

Fishman, J. (1991). Because this is who we are: Writing in the Amish community.
In D. Barton & R. Ivanic (Eds.), Writing in the community. London: Sage.

Frodesen, J. & Starna, N. (1999). Distinguishing incipient and functional bilingual
writers: Assessment and instructional insights gained through second-
language writer profiles. In L. Harklau et al. (Eds.), Generation 1.5 meets
college composition: Issues in the teaching of writing to U.S.-educated
learners of ESL (pp. 61-79).

Heath, S. B. (1986). Critical factors in literacy development. In S. de Castell, A.
Luke, and K. Egan (Eds.). Literacy, society, and schooling. (pp. 209-229).
New York: Cambridge University Press.

Hellermann, John (2006). Classroom interactive practices for developing L2
literacy: A microethnographic study of two beginning adult learners of
English. Applied Linguistics. 27(3), pp 377.

Hornberger, N.H. (1994) Continua of biliteracy. In Ferdman, B.M., Weber, R., &
Ramirez, A.G. (Eds.) Literacy across languages and cultures (pp. 103-
139). Albany: State University of New York Press.

Igoa, C. (1995). The inner world of the immigrant child. Mahwah, NJ: Lawrence

Erlbaum.

www.manaraa.com



171

Johns, A. (1992). Toward developing a cultural repertoire: A case study of a Lao
college freshman. In D. E. Murray (Ed.), Diversity as resource: Redefining
cultural literacy (pp. 183-201). Alexandria: TESOL.

Kiang, P. N.-C. (1992), Issues of curriculum and community for first-generation
Asian Americans in college. New Directions for Community Colleges,
1992(80): 97—-112. doi: 10.1002/cc.36819928012

Krashen, S. (1995) The input hypothesis: Issues and implications. Beverly Hills:
Laredo.

Krashen, S. (1998) Heritage Language Development. Beverly Hills: Laredo.

Krashen, S. (1982). Principles and practice in second language acquisition. (1st
ed.). New York: Pergamon Press.

Krashen, S., & Terrell, T. D. (1983). The natural approach: Language acquisition
in the classroom. (1st ed.). New York: Pergamon Press.

Kunz, E. F. (1981) Exile and resettlement: Refugee theory. International
Migration Review, 15, pp 42-51.

Lea, M. & Street, B. (2000). Student writing and staff feedback in higher
education: An academic literacies approach. In M. Lea & B. Stierer (Eds.),
Student writing in higher education: New contexts (pp. 32-46).
Buckingham: The Society for Research into Higher Education & Open

University Press.

www.manaraa.com



172

LeCompte, M. D., and Preissle, J., with Tesch, R. (1993). Ethnography and
qualitative design in educational research. (2" ed.) Orlando: Academic
Press.

Leech, L, K., Onwuegbuzie, J, A. (2007) An array of qualitative data analysis
tools: A call for data analysis triangulation. School Psychology Quarterly,
22(4) pp 557-584.

Lincoln, Y. S. & Guba, E. G. (1985). Naturalistic inquiry. Beverly Hills: Sage
Publication.

Merriam, S. B. (1998). Qualitative research and case study applications in
education. San Francisco: Jossey-Bass Publishers.

Ogbu, J. (1991). Immigrant and involuntary minorities in comparative
perspective. In M. Gibson & J. Ogbu (Eds.), Minority status and schooling:
A comparative study of immigrant and involuntary minorities (pp. 3-33).
New York: Garland.

Ogbu, J. (1990). Cultural mode, identity and literacy. In J.W. Stigler (Ed.),
Cultural Psychology. Cambridge: Cambridge University Press.

Ogbu, John U. and Herbert D. Simons (1988). Voluntary and involuntary
minorities: A cultural-ecological theory of school performance with some
implications for education. Anthropology & Education Quarterly, 29(2), pp
155-188.

Oxford, R. L. (1990). Language learning strategies, what every teacher should

know. (1st ed.). Independence: Heinle ELT.

www.manaraa.com



173

Reid, J. (1997). Which non-native speaker? Differences between international
students and U.S. resident (language minority) students. New Directions
for Teaching and Learning.

Reyes, lliana (2006). Exploring connections between emergent biliteracy and
bilingualism. Journal of Early Childhood Literacy, 6, pp 267.

Schwartz, Gwen Gray (2004). Coming to terms: Generation 1.5 students in
mainstream composition. The Reading Matrix, 4(3), pp 40-56.

Scribner, S. and Cole, M. (1978). Literacy without schooling: Testing for
intellectual effects. Harvard Educational Review 48, pp 448—461.

Scribner, S. and Cole, M. (1981). The Psychology of Literacy. Cambridge:
Harvard University Press.

Spradley, J. P. (1980) Participant Observation. Fort Worth: Holt, Rinehart, and
Winston, Inc.

Stake, R. E. (1995). The Art of Case Study Research. Thousand Oaks: Sage
Publications.

Stake, R. (2000). Case studies. In N. Denzin & Y. Lincoln (Eds.), Handbook of
qualitative research (pp. 435-454). Thousand Oaks: SAGE.

Street, B. & Street, J. (1995). The schooling of literacy. In B. Street (Ed.), Social
literacies: Critical approaches to literacy in development, ethnography and

education (pp. 106-131). New York: Longman.

www.manaraa.com



174

Suarez-Orozco, C., Suarez-Orozco M., & Todorova, |. (2008). Learning a new
land: Immigrant students in American society. Cambridge: The Belknap
Press.

Tagoilelagi-Leota, F.; McNaughton, S.; MacDonald, S.; Farry, S. (2005) Bilingual
and biliteracy development over the transition to school. International
Journal of Bilingual Education & Bilingualism, 8(5), pp 455-479.

Terraza, A. (2009). African immigrants in the United States. E-Journal of
Migration Policy Institute. Retrieved from

http://www.migrationinformation.orqg/USfocus/display.cfm?id=719

Vasquez, Camilla (2007). Comments from the classroom: A case study of a
generation 1.5 student in a university IEP and beyond. The Canadian
Modern Language Review, 63(3), pp345-370.

Weinstein-Shr, G. (1993). Literacy and social process: A community in transition.
In B. Street (Ed.), Cross-cultural approaches to literacy (pp. 272-293).
Cambridge: Cambridge University Press.

Wolcott, H. F. (1992). Posturing in qualitative inquiry. In M. D. LeCompte, W. L.
Millory & J. Preissle (Eds.), The handbook of qualitative research in
education. Orlando: Academic Press.

Yin, R. K. (1994). Case study research: Design and methods (2nd €d.). Thousand
Oaks: Sage Publications.

Yin, R. K. (2009). Case study research: Design and methods (4th ed.). Thousand

Oaks: Sage Publications.

www.manaraa.com



175

ABSTRACT

REFUGEE COLLEGE STUDENTS ACQUIRING ACADEMIC LITERACY: AN
EXPLORATION OF HOW THEIR VIEWS OF ACADEMIC LITERACY IMPACT
THE PROCESS
by
AMAL H. ESSAK
August 2012

Advisor: Dr. Poonam Arya
Major: Curriculum and Instruction
Degree: Doctor of Philosophy
The purpose of this study was to first, examine the difference between the
academic literacy definition and views of the involuntary immigrant college
students and the academic literacy definition and views of the hosting country;
and second, to examine how these students acquire academic literacy over the
course of one academic semester at a US college. This study provided
understanding of how involuntary immigrant and refugee students develop new
academic literacies practices as they go through the academic socialization
process, rather than focusing just on what they should know in order to become
successful educated members of the new community. The intent of the study
was to focus on the process of their learning and not just on the outcome.
Participants in this qualitative case study research were four involuntary

immigrant college students attending their first year in college in the United

States. All participants in this study came from the same background and had
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very similar academic literacy views. This study was conducted over the course
of one college semester. Data collection included participant observation, field
notes, interviews, documents and course artifacts, and reflective journals. Data
was analyzed using Spradley’s Cyclical Research Design. This included the use
of cultural domain analysis, taxonomic analysis, and finally a componential and
theme analysis.

Findings of this study indicated that all four participants tried their best to
fit in the new society by changing some existing practices and learning new ones,
but their original views of academic literacy were not compromised. Resettlement
issues of participants in this study were only related to emotional attachment with
friends and family members back home. In this study, these emotional bonds
worked as motivational factors and encouraged the participants to keep pressing

for their best in the new society.
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